KINDS OF HELP

A. Most to Least Prompting

· Full physical assistance

· Partial physical assistance

· Modeling 

· Verbal prompts

· Gestures or cues

· Arranging the environment

An Example:

· The first time Lizzie puts on her pants, her teacher provides a lot of help.  She stands behind Lizzie, puts her hands over Lizzie’s hands, and helps her to put one leg in the pants leg, then the other, and then helps Lizzie to pull up her pants.

· As Lizzie learns more, her teacher gradually decreases the amount of help she provides.

· After a while, Lizzie doesn’t need the teacher to physically guide her hands—she can put on her pants just by having her teacher remind her of what she needs to do.  

· Every once in a while Lizzie might need some physical assistance, but usually, a verbal reminder or gesture will be just enough help.

B. Least to Most Prompting

· Arranging the environment

· Gestures, cues

· Verbal prompts

· Demonstrating Physical Assistance

David needs to ask for things from his friends. The LEAST amount of help his teacher can provide is to set up the environment so David has opportunities to ask for things. The MOST amount of help she can provide in this case is modeling or demonstrating the skill for David 

Knowing the Right Kind of Help to Provide

The kind of help a caregiver provides when a child is learning to tie shoes is different than the kind of help a caregiver provides when a child is practicing shoe-tying.  

Activity:

Ask participants to describe the kind of help a child needs when learning to tie his or her shoes.  List the kinds of help on an overhead or flip chart. 
• Possible responses might include:
(a) providing hand-over-hand assistance

(b) demonstrating or modeling to the child,
(c) providing verbal directions
(d) providing physical cues or gestures, or
(e) providing children with enough time and opportunities to practice tying their shoes independently.  

You’ll see that the kind of help a child needs when he’s first learning to tie his shoes, is different from the kind of help that a child needs after he’s learned, but not yet mastered that skill.  Providing the right kind of help makes learning new skills or information easy for all children!

Teachers and caregivers provide help to children in many different ways.  As we discussed before, the kind of help a teacher provides to a child learning to tie his shoes can look very different depending on the child’s skills and knowledge related to shoe-tying.  Help can be as simple as a meaningful glance or a gesture to hand-over-hand assistance with something.  Many practitioners and experts have described a “continuum” of helping strategies that begins with the least amount of help possible to give and ends with the most help it’s possible to give to someone.  

Activity:

Use the list of helping strategies participants generated and ask them to put them in order from the “least amount” of help to the “most amount” of help.  

The finished list should look something like this:

· Setting up the environment to encourage children to use skills

· Gestures or cues

· Verbal prompts, including questions, comments, or “reminders”

· Modeling or demonstrating

· Providing partial physical assistance (e.g., providing a “helping hand”)

· Providing full physical assistance (e.g., providing “hand-over-hand” help)

It’s important that teachers and caregivers provide children with the kind of help they need to be successful, not too much or not too little.  Providing the right kind of help can help children acquire and master important skills.  Providing the wrong kind of help can slow down the learning process.  

For example:

• What is likely to happen if a teacher provides a child with too much help?  

· The child is likely to become dependent on the teacher or adult to accomplish tasks.  

• What is likely to happen if a teacher doesn’t provide children enough help?  

· The child is likely to become frustrated and give up.  

One strategy that’s useful at making decisions about the kind of help to provide includes analyzing where the child is in the learning process.  In general, children need more help when they’re learning or acquiring a particular skill and less help once they’ve learned it, but need help using the skill in everyday situations.  

Let’s look at a few examples:

· Hank is 4 and is just learning to tie his shoes

· Desiree is 4 ½ and knows how to tie her shoes, but has a hard time doing it easily

How would the help that you provide for Hank look different than the kind of help you provide for Desiree?

Activity:

Participants should know that Hank may need physical assistance, while Desiree might just need time and opportunity to practice this skill.

Here’s another example of how the kind of help differs depending on the child’s level of skill or knowledge:

· Abby is 3 and doesn’t know how to ask for toys that she wants or needs

· Robbie is 4 and knows how to ask for toys that he wants, but doesn’t always ask first

How would the help you provide for Abby differ from the help you provide for Robbie?

Activity:

Participants should know that Abby probably needs someone to demonstrate how to ask someone for something, while Robbie may just need a reminder or verbal prompt to “remember to ask first”. 
C.  Naturalistic Time Delay
· Waiting a set amount of time for a child to do a skill or part of a skill before help is provided.  

· If the child hasn’t responded correctly in a certain, predetermined amount of time, the teacher provides the child with more help in the form of a prompt 

For example, Randy’s teacher uses time delay to help Randy use the sign for “more” to request food at snack time.  She sits at the snack table with Randy and looks expectantly at him and waits about 5 seconds or until Randy uses the sign for “more”.  If Randy doesn’t ask for more, his teacher reminds him what to do by saying “tell me what you want”.

Page 1 of 6

