Basic Intervention Strategies


Time Delay


Time delay refers to a process where a teacher allows a child some times (usually 3-5 seconds) to respond to her request (whether teacher speaks to child, uses picture system with child or provides a sign or gesture to child). This ‘delay’ between the time you ‘ask’ a child to begin or stop an activity, or to perform some task or skill, is provided to the child to allow them time to organize their thoughts or to prepare to respond to your request. 

This delay is provided since some children may have conditions that prevent them from responding rapidly, for example, mental retardation (problem understanding directions) or a problem hearing or understanding signs (child with hearing impairment). 

Some children also may have problems with attention (child with ADHD) or difficulties with organizing physical movement (child with cerebral palsy), which may sometimes include difficulties in speaking. These may be long term problems so it is reasonable to allow children with these conditions a little more time to respond before you ask again or provide additional cues or prompts to encourage them to respond appropriately. 

In order to practice providing a ‘time delay’, it may be helpful to actually count silently (a thousand one….a thousand two….) after you request something of a child so you become more comfortable and consistent in using time delay.

Prompting


Sometimes children need additional help or ‘hints’ to behave appropriately or to perform a task or skills, in addition to a spoken or signed request. After we allow the child to respond (time delay) and they do not, it may be necessary to repeat the request and provide more information to the child through a prompt or cue. Sometimes, in the case of a motor activity (for example opening a juice carton, inserting puzzle pieces or zipping a jacket), we are tempted to just ‘do it ourselves’ in order to move things along. While this will ‘get it done’, the child usually does not learn when ‘we’ complete the task. 

Another response of a teacher may be to grasp the hands of the child and, providing hand-over-hand assistance, complete the task with the child. Sometimes we provide a lot of physical assistance, while at other times we provide hand-over-hand assistance however we do not provide as much physical guidance (less hand pressure, for example) or we provide the guidance farther away (provide support at elbow instead of at the hands) from where it is needed. 

In other situations, we point to what we want the child to do or point to the item he will need to complete the task or respond to a request (‘Please bring me the dust buster’) or we may show the child a picture or a sequence of pictures that describe a task. Other times we may provide the child with a cue that is embedded in materials and provides the child with a ‘hint’ as to how to engage in the activity or complete a task (for example, a colored mat is placed on the floor where he should sit, or child has a NASCAR decal in addition to his first name attached to his cubby so he can locate cubby easily, or we place an arrow on the wall pointing into the wastebasket where paper towels should be discarded). Sometimes we go out of our way to ‘show’ the children how to accomplish a task, or we call attention to another child who is completing a task appropriately (‘Thank you Jennie for putting the blocks of the shelf’). 

These are examples of ‘prompting’ and involve a range of strategies that include providing extensive physical assistance, providing lesser degrees of physical assistance, using gestures (hand motions) or pictures, using materials to ‘signal’ child, and modeling the appropriate behavior yourself and rewarding other children for appropriate behavior or responses.

	Time Out

Perhaps the intervention most often used incorrectly is time out. Time out is only effective IF the child is removed from an activity or area that he enjoys. If a child must be removed from an activity or area, make sure the area to which he is removed does not contain items of interest to the child. 

The time out experience should be less exciting or engaging than the activity/area from which the child has been removed. If it is not, you may be rewarding inappropriate behavior such as avoidance or ‘escape’ behavior.




	Differential Reward of Interfering (DRI) Behavior

- Teacher rewards child for engaging in behaviors that are incompatible with negative behaviors. For example, 

· If the child is a runner then the teacher systematically rewards/praises specific behaviors that are incompatible with running (e.g.. standing in front of easel, seated in chair working puzzle, sitting in chair "reading", setting snack table, etc.) These behaviors are incompatible with running. 




	Differential Reward of Other (DRO) Behavior

- Teacher rewards child for engaging in any behavior other than the negative behavior (running, fighting, stealing toys, etc.) of concern. 

- Systematically praising any other behavior while ignoring negative behavior (when possible). 




	Premack Principle

Children may engage in a non-preferred task or behavior IF….

behavior is linked to a preferred behavior

· Example: Child may sit next to other child in morning circle for 10 minutes IF this is followed by access to computer. Access may be immediate or occur later in day. Teacher 'explains' this 'link' to child.




	Selective Ignoring

Adult makes effort to ignore child when they are exhibiting inappropriate behaviors. This avoids the unintended effect of ‘accidentally’ rewarding a child for inappropriate behavior by correcting them or calling attention of peers to child as your attention and that of peers may actually reward child for inappropriate behavior. 

Obviously, physical aggression (e.g. biting) and high risk activities (e.g. running out of classroom) cannot be ignored. Many minor behaviors however may be best addressed by ignoring and rewarding other positive behaviors.


	Shaping

Shaping is an approach to teaching children appropriate behavior by rewarding their efforts toward behaving appropriately. Any reasonable effort to exhibit appropriate behavior versus inappropriate behavior should be rewarded by peers and adults. These attempts to behave appropriately are known as ‘approximations’ of the desired or ‘target’ behavior.

Target Behavior:  Child will ask peer for toy or material versus taking item.

· Approximations of Target Behavior:  

· Child pauses next to peer but does not grab item OR….

· Child touches item (w/o taking) and looks at peer 

· Adult Response/ Reward:  ‘

· Good! Now you can ask Martin for the car,’ OR….

· ‘Thanks for not grabbing. Let’s ask Martin for the car.’

Target Behavior:  Child will remain seated at table with group during snack.

· Approximations of Target Behavior: 

· Child remains seated for 2 minutes OR…..

· Child remains near/in chair but stands frequently.

· Adult Response/Reward: 

· ‘I like it when you sit in your chair!’ OR… 

· ’Thanks for sitting with your friends.’




	Centering Activity

- Before a child can exit an activity or area and move to a new activity or area he must complete a simple task or activity.

· Example: Child must sort several items in centering area. This is particularly appropriate for children who make choices but do not follow through with their ‘plans’. (e.g., children with attention problems such as (ADHD). Encouraging child to select and plan their activity is helpful in supporting their engagement with the environment.

- For children with attention problems,  before child can leave activity he has requested, , or complete a component of the task. 

- Reward approximations of desired behavior. Appropriate behavior must be shaped via praise for completion of components of target behavior. This is a particular problem with children with attention problems. Encouraging child to select and plan activity is helpful in facilitating child control.




	Focusing

- When child observed "losing" control, teacher approaches child and ask . . .

· "What are you doing?", "Where are you going?", "Have you finished 
with ----? " The teacher is allowing the child to reflect on what he is doing. She can also provide examples of appropriate behavior via:

· Calling attention to other children

· Modeling appropriate behavior

- Precede important comments or directions with statement that it is 

· " Important to pay attention now", "Please listen . . .", "Can anyone 
tell me what we need to do now?".

· Reward peers for paying attention.

· A mnemonic may be helpful. "Children look, I have the Quiet Hat on . . Remember, you need to listen to me . . ." 




	Redirection

- When child is observed "losing" control, teacher approaches child and . . .

· Suggests alternative activity which complements behavior of child

· If child active/agitated redirect to quiet game or isolated activity




	Visual/Graphic Reminders

- Use visual and graphic reminders of appropriate or desirable behavior in classroom. These are passive reminders of "good" behavior. 

· Snapshots of children playing appropriately

· Signs "Don't Throw Toys", "Put Trash Here", "Wash Your Hands", etc.

· Stick figures which show appropriate behavior in center/area (seated/lying in “Book Corner”

· Numbers suspended over play areas to indicate # of children who can play in center

· 'Passports' to ensure limited number of students in centers/areas 



	Mnemonics

- Provide child with object he can hold (plastic ball with trinket inside pocket) or wear (bracelet or necklace), or see in cubby which is associated with appropriate behavior. 

Teacher can call child's attention to mnemonic as form of centering strategy, or as a redirection strategy. 

· "Remember what the ball in your pocket is for?", 

· " Think about your bracelet".




	Physical Cues

- Discretely touching or tapping a child (shoulder, arm, etc.). may be helpful as a reminder to child of escalating behavior. Visual cues are also helpful. Auditory cues such as the use of a signal (clicker, bell) to signal developing behavior problems may also be helpful. 




	Organization of Materials/Limiting Materials

- Use boxes, cubbies, hanging bags, drawers to help children organize their personal belongings, play materials, art materials, etc. 

- Recommendations for school age children may include limitation of materials or limited access. In preschool environment however this is not necessarily appropriate. - There may be some limitation of materials for children with organization/attention problems such as the number or types of paints or blocks which may be used at one time – e.g., " You need to put away the Legos before you can use the bricks". 

	Routines

- Some children with attention problems are disturbed by changes in routines, space assignments in the class (where centers are located, changes in centers). 

- Transition in routines may be facilitated by:

· discussions of impending changes, 

· implementing only one change at a time, 

· photos of "old" classroom layout so children can compare old with new environment. 
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