Module 4 Notes:  Planning for IEP-Focused Intervention in Itinerant ECSE Consultation Model


Introduction


This module will describe the key planning and intervention strategies necessary to support high quality consultation practices in itinerant ECSE services. Basic planning for assisting ECE partner teachers in implementing appropriate IEP-focused interventions will be examined. In addition, there are sample forms for intervention planning. 

	Slide
	Notes to Trainers
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Project DIRECT 2007

Defining Itinerant Roles for Early 

Childhood Teachers

Module 4 - Planning for IEP-Focused 

Intervention in Itinerant ECSE 

Consultation Model


	M4 #1
All references to ‘partners’ or ‘consultees’ include early childhood teachers, preschool teachers, Head Start personnel, parents, or other caregivers.
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

Awareness of factors leading to services in 

LRE placement



Develop awareness of the need to prioritize 

IEP objectives



Develop skill in prioritizing IEP objectives



Develop awareness of effective strategies to 

support transfer of Knowledge, Skills, 

Attitudes & Values to ‘partner’ or consultee

Objectives


	M4  #2
This slide describes the focus of this module. This module is intended to address a rationale for prioritization of IEP objectives and planning strategies for addressing priority objectives within a typical preschool learning environment. This content is related to Stage 4 of the consultation process described in Module 3.
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& Values
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Progress of 

Partner Teacher

Analysis of 
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Environment
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Child Progress


	M4 #3 
The 4 areas to be addressed in this module are highlighted. These are 4 separate aspects of the consultation and intervention planning process. The 4 highlighted areas in the grid describe the focus of this module. These aspects are related to Stages 3, 4, 5, 6 and 7 of the consultation process described in Module 3.
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Factors in Intervention Planning -

Itinerant ECSE Consultation Model

• Quality of LRE placement

• Establishing priority of IEP objectives (use of 

MEPI Analysis Model)

• Determination of parent perception of relative 

importance of each of their child’s IEP 

objectives

• Familiarity with rhythms and routines of ECE 

or home environment


	M4 # 4
Critical processes and factors that lead to placement of child in community -based program are listed.
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1. Consideration of child’s current skill levels

2. Expected effect of maturation on skill 

development

3. Outcomes associated with inclusion in 

community settings, including prior 

expectations/interactions

4. Match of developmental needs of child with 

opportunities that exist in ECE or home 

environment

Element I

Rationale for Services in LRE: 

A Proactive Decision Model
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5. Expectation that staff resources, administrative 

support and quality of ECE environment will 

support child development

6. The IEP team should consider whether an 

inclusive placement option (e.g. community 

setting) is appropriate if child has 

developmental delays that will require 

consistent and direct instruction

Rationale for Services in LRE cont’d…


	M4 #5 & 6
IEP team support of a child in a ‘natural environment’ is focused on the IEP objectives of the child. One consideration is the quality of the environment. Interaction with typical peers (e.g. peer modeling, peer expectations for communication), expectations for child competence, motivational aspects of typical preschool activities and routines for a child with special needs and parent preference are factors that should enter into discussions of the role the environment will play in supporting the developmental needs of the child. This ‘discussion’ may not be possible in many cases where children are already enrolled in community placements. It is certainly not an item for negotiation with respect to children served in their homes. Consideration of the quality of a preschool placement has been identified as a critical dimension in appropriate placement of children with special needs (See Module 1) and is consistent with the Step Up to Quality initiative in Ohio. There are, however other factors that influence the choice of learning environment for a child. These factors include parent preferences for placement based on proximity and parent work schedules (e.g. option of complementary child care). Other intangible factors (e.g. religion affiliation) also may enter into LRE deliberations.

• While an Itinerant ECSE teacher or the IEP team may have no control over the choice of learning environment, the quality of the learning environment does contribute to child development. 

• Itinerant ECSE teachers should understand this relationship as it will be a factor to be considered in developing intervention plans with their partner
• The balance of child function, quality of the learning environment, and related factors in the LRE decision process should be discussed by participants. The 6 factors listed in Slides 5 & 6 should be considered by participants when they are in the process of determining the learning resources of the ‘host’ site. 
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1. Some skills may require direct and 

consistent intervention by partner 

2. Effects of maturation and peer interactions 

should be considered

3. Some skills may be preferred by parent and 

/ or ECE partner vs. other skills

Element II

Prioritizing of IEP Objectives
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4. Some skills or behaviors may be ‘essential’ to 

success in the ‘Next Environment’

5. Some skills or behaviors may develop as a 

result of peer acceptance and interaction

6. Some skills or behaviors may be acquired via 

incidental teaching

Prioritizing of IEP Objectives cont’d…
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Prioritizing IEP Objectives - Factors to 

Consider (MEPI)

• M

aturation/experience of child

• E

xpectations and demands of ECE 

environment

• P

eer expectations and intentional peer 

interaction (planned by ECE/IECSE)

• N

eed for immediate and intensive

I

ntervention



	M4 # 7-9
These slides describe factors that should enter into the decision of the Itinerant ECSE teacher and her partner re: the need for direct instruction (to be managed by the ECE partner teacher) vs. addressing IEP objectives through ‘watchful waiting’ (maturation) effect of peer interaction and expectations for behavior and skills, management of materials and learning environments and incidental teaching strategies. Guidelines for analysis of IEP objectives and determination of effective modes of intervention (the MEPI Model) are addressed in links in Slide #10.
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Prioritizing IEP Objectives cont’d…



MEPI Rationale



Prioritizing IEP Objectives- the MEPI 

Model


	M4 #10
There are 2 links in this slide which explain the rationale for consideration of a MEPI type model for prioritization of IEP objectives. The instructor should open these links and review the content with the participants.
• In addition, there is a small group exercise (linked to Slide 18) that will allow participants to examine the application of the MEPI model (developed by McInerney & Hale, 2003)
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Realities: 

Prioritization of IEP Objectives



When there are multiple children with IEPs

in the classroom, ECE partner will not be 

able to address all objectives thru consistent 

and direct instruction



Most children have some IEP objectives that 

can be addressed appropriately without 

consistent and direct instruction



The LRE environment should be expected to 

support development of IEP objectives


	M4 #11
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The MEPI Model for Analysis of Priority 

of IEP Objectives



Primary mode of ‘intervention’ is determined 

for each IEP Objective (M, E, P or I) 



ECE partner understands their responsibility 

in addressing IEP objectives 



Parents understand their responsibility in 

addressing IEP objectives


	M4 # 12
The rationale for a MEPI type analysis is based on 3 realities of Itinerant ECSE services. Reality #1 is that, particularly in an instance where there may be more than one child in the classroom with an IEP, the ECE partner teacher may not be able to manage 18- 24 (in case of 2 children, for example) IEP objectives. Reality #2 is that children usually do not have 8-12 IEP objectives that merit direct and intensive intervention to support developmental gain. Reality #3 is that the LRE environment should support, actively, the development of the child with special needs. This is a primary consideration in the LRE decision.
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Element III

Intervention Planning

1. Identify opportunities within SPECIFIC daily 

routines to address PRIORTY IEP objectives

2. Identify daily opportunities for INCIDENTAL 

teaching that will address IEP objectives 

(Matrix Planning)
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Intervention Planning



Rationale for Routines-Based Approach



Routines-Based Approach



Embedding Opportunity in Daily Routines

Examples include………

Shape identification in setting snack table (e.g plates)

Seriation in lining up for gym by height (3-5 children)

Asking for items that are placed out of reach

Pouring liquids during water play, snack, watering plants

Selecting items by color in providing paint to peers

Fastening smocks in art area (zippers, buttons, clasps)


	M4 # 13-14
These slides introduce the rationale for addressing IEP objectives in a functional and ‘distributed practice’ model (embedded instruction). The instructor should open these links (there are 2...) and discuss the content with the participants. The links describe the basic features and advantages of Embedded Learning Opportunities (ELOs) and the use of predictable routines in the early learning environment as the basis for instructional opportunity. 
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Analysis of 

ECE Learning Environment



Objective: Itinerant ECSE teacher and partner 

identify multiple opportunities within daily 

routines where IEP objectives (M, E or P level) 

can be addressed in typical activities expected 

of all children (see previous examples) in 

classroom or home environment
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Analysis of ECE Learning Environment 

cont’d…

1. Itinerant ECSE and ECE partner review 

activity plans and schedules

2. Itinerant ECSE and ECE partner identify

recurring routines within activity plans and 

schedules

3. Itinerant ECSE and ECE partner discuss

naturally occurring learning opportunities 

within daily activities


	M4 # 15-16
These slides provide an overview of analysis of the Learning Environment. This is a primary planning process that should occur BEFORE suggestions for intervention opportunities are discussed between the ITINERANT ECSE and the ECE Partner teacher.
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Planning for Intervention: 

8 Key Activities

1. IEP objectives are prioritized via MEPI 

analysis

2. Opportunities for incidental teaching within 

the typical daily routines and in 

developmentally appropriate activities are 

identified

3. INCIDENTAL teaching strategies to be used 

within routines are identified

4. Opportunities for direct instruction are 

identified
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Planning for Intervention: 

8 Key Activities cont’d…

5. Appropriate DIRECT instruction strategies are 

identified

6. IEP Objective x Routine x Intervention Matrix is 

developed

7. Identify appropriate schedules for monitoring of 

child progress

8. Identify efficient ‘tools’ to monitor child progress


	M4 # 17-18
These slides present 8 critical phases of intervention planning (as well as suggested planning tools) that provide the template for joint planning and the focus of consultation for the ITINERANT ECSE teacher and her ECE partner. The use of a MATRIX planning tool is addressed in Slides #20-28.  

The link to monitoring strategies will provide participants with a range of options for verification of child progress.  It would be appropriate to discuss these options in matrix planning tool Slides #20-28.
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Planning for Intervention:

Key Activities cont’d…



MEPI Activity 



MEPI IEP Prioritization Form


	M4 #19
• Assign participants in groups of 4-5 (maximum). Provide sample IEP objectives and ask participants to refer to the MEPI model and to MATCH the IEP objective with the least intensive mode of intervention (M, E, P or I) that would likely result in child progress. The instructor should provide participants with 2 examples of children (e.g. 4 year old with Down Syndrome with general developmental delays in the MODERATE range - approx. development 24 mos.; 5 year old child with CD in MILD range - approx. development 3 years of age; 3 year old child with autism with MODERATE delays in CD, communication skills, and social interaction - approx. development 18 mos.- 24 mos.). Assign ONE child to each group. Repeat assignment of child (1, 2 or 3) if participants exceed 12-15 (or create additional children). 

Provide transparency (or lap top with LCD connection) and ask group to assign/match appropriate MEPI intervention mode (least to most intensive) to EACH objective. The IEP / MEPI Activity FORM can be found in Module 4 materials in 3 ring binder. Make sure to provide TRANSPARENCY markers to each group of participants.
This group activity, including discussion of rational, should be completed in approximately 45 minutes. This IEP prioritization task is an essential component of the CONSULTATION process so it is important that participants understand the MEPI rationale and are comfortable in use of a model such as MEPI. The primary outcome of this activity is that participants understand:
A. One of the primary responsibilities of the ITINERANT ECSE teacher consultant is to assist her partner in understanding that she does not have to address EACH IEP objective with the same level of intensity or awareness
B. There are guidelines (MEPI Model) for making rational decision about how IEP objectives can be addressed in an inclusive early childhood environment
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Intervention Planning –

Benefits of Matrix Model



Identifies daily schedules & routines 



Identifies teaching opportunities



Supports selection of appropriate teaching 

strategies



Planning Matrices are indexed to priority IEP 

objectives
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Benefits of Matrices

in Planning Intervention



ECE teacher, parents and administrators 

can see the link between daily schedule, 

daily routines and priority IEP objectives 



INCIDENTAL and DIRECT instruction 

opportunities can be identified



Appropriate strategies and opportunity for 

instruction linked with opportunities


	M4 # 20-21
These slides set the stage for multiple examples of use of intervention planning matrix (Slides 23-28). 
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Activity-Based Intervention Matrix

Sample Matrix A, Sample Matrix B, Sample Matrix C

        DAILY SCHEDULE   OF ACTIVITIES    Objective #1:    Objective #2:  Objective #3:  Objective #4:                                                                            # Opportunities: _____    # Opportunities: _____    # Opportunities: _____    # Opportunities: _____        

adapted from Grisham-Brown & Hemmeter, 1998



	M4 # 22
This slide is blank matrix. Matrix template requires entry of A) Name of Child, B) Daily Schedule of Activities in Classroom (far left column on form), C) Entry of 4 (or more…..form can be edited or use of multiple matrix forms) priority IEP objectives (D ROWS across top of form), 4) # of opportunities to address IEP objective (EACH objective) at bottom of column. 
* See the three (3) linked samples that provide example documents with specific objectives and activities.
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Activity-Based 

Intervention Matrix A

# Opportunities:  5

Slide or swing? Going to Park with Parents

Which art materials to use? Small Group-Art

Pudding or milkshakes? Snack/Cooking Activity

Water plants or feed fish? Classroom Chores

Block center or housekeeping? Center Time

IEP Objective #1:Making 

Choices (Level E, P)

DAILY SCHEDULE

OF ACTIVITIES

adapted from Grisham-Brown & Hemmeter, 1998
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Activity-Based 

Intervention Matrix B

# Opportunities:  5

Slide or swing? Playing with my Brother

Which art materials to use? Reading Time

Pudding or milkshakes? Lunchtime Preparation

Water plants or feed fish? Laundry w Mom

Block center or housekeeping? Breakfast

IEP Objective #1:Making 

Choices (Level E, P)

HOME - SCHEDULE

adapted from Grisham-Brown & Hemmeter, 1998
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Activity-Based 

Intervention Matrix C

# Opportunities:  5

Reach/grasp to hold onto 

swing/side of slide

Going to Park with Parents

Reach for/grasp built-up 

paintbrush handle

Small Group-Art

Reach for/grasp cooking utensils Snack/Cooking Activity

Reach for/grasp attendance slip –

place on desk in office

Classroom Chores

Build tower w/ blocks Center Time

IEP Objective #2:Reach and 

Grasp (Level M, E)

DAILY SCHEDULE

OF ACTIVITIES

adapted from Grisham-Brown & Hemmeter, 1998
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Activity-Based 

Intervention Matrix D

# Opportunities:  5

Reach/grasp to hold onto 

swing/side of slide

Play Games with my 

Brother

Reach for/grasp built-up 

paintbrush handle

�Gluing Stuff

w Mom

Reach for/grasp cooking utensils Holiday Baking w Mom

Reach for/grasp attendance slip –

place on desk in office

Laundry w Mom

Build tower w/ blocks Breakfast

IEP Objective #2:Reach and 

Grasp (Level M, E)

HOME SCHEDULE

adapted from Grisham-Brown & Hemmeter, 1998
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Activity-Based 

Intervention Matrix E

# Opportunities:  5

Eye contact/vocalize – to let know 

what she wants to be pushed

Going to Park with 

Parents

Initiate interaction w/ adult – ask for 

assistance

Small Group-Art

Eye contact w/ peers – their turn to stir Snack/Cooking 

Activity

Initiate contact with office personnel Classroom Chores

Greet other children – vocalize or eye 

contact`

Center Time

IEP Objective #3: Initiate Social 

Interaction (Level P, I)

DAILY SCHEDULE

OF ACTIVITIES

adapted from Grisham-Brown & Hemmeter, 1998
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Activity-Based 

Intervention Matrix F

# Opportunities:  3

Classroom Chores

Switch to turn on music box Going to Park with 

Parents

Small Group-Art

Switch to activate blender etc Snack/Cooking Activity

Use switch to turn on toy (dump 

truck @ blocks center ‘building 

site’)

Classroom Chores

IEP Objective #4: Cause/Effect 

(Use of Switch) (Level E,P or I)

DAILY SCHEDULE

OF ACTIVITIES

adapted from Grisham-Brown & Hemmeter, 1998


	M4 #23-28
These slides are sample matrices that match specific IEP objectives with opportunities for intervention across daily routines /activities. In order to create a UNIFIED matrix, the information in EACH of these mini-matrices would be entered in the COLUMN under the appropriate IEP objective (#1 - #4) in the MATRIX form (Slide #21).
· Participants should be provided with copy of the child monitoring file in Slide #18.  Participants should select 6 objectives from the matrices and match these objectives with efficient monitoring strategies.  Allow 20-30 minutes for discussion.
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Planning for Intervention:

Specific Teaching Strategies



Three primary modes of instruction:

1. DIRECT instruction 

2. INCIDENTAL instruction

3. PEER-MEDIATED instruction


	M4 #29
This slide addresses the 3 primary MODES for SPED intervention. 
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Direct Instruction Strategies



Coaching by Itinerant ECSE Teacher



Fundamentals of  ‘Special Education’

strategies:

• Hierarchy of Prompting

• Task Analysis - forward or backward 

chaining

• Rewarding Appropriate Behavior
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Direct Instruction Strategies cont’d…

• Shaping and Successive Approximation

• Ignoring and Extinction procedures

• Rewarding Incompatible or Alternative 

behaviors

• ‘If, then’ contingencies / Premack Principle 

• Time Delay / Progressive Time Delay

• Basic Intervention Strategies


	M4 Slides #30-31
These slides identify basic SPED intervention strategies that could be helpful to an ECE partner. There is a link to SPED strategies in Slide # 32. The instructor should open this link however this material should already be familiar to the ITINERANT ECSE teacher. To the extent that ITINERANT ECSE teachers are not familiar with these materials, they should address this professional deficiency through professional development and inservice training opportunities. The focus of these modules is on CONSULTATION practices. It is assumed that effective Itinerant ECSE teachers are aware of basic SPED intervention strategies as a condition of initial or continuing employment. There is no intent to sharpen or remediate these SPED intervention skills via participant discussion or learning activities.
It is recommended, however that Itinerant ECSE professionals are familiar with these skills as they would be expected to ‘transfer’ these skills to ECE partner teachers.
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Incidental Instruction



Opportunities for learning across the 

environment and across classroom or 

home routines



Opportunities to provide direct or indirect 

instruction



Opportunities for instruction to meet needs 

of children with significant developmental 

needs
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Incidental Instruction cont’d…



Creating Interesting Learning 

Opportunities
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Principle of Partial Participation

…

All children can participate in activities to 

the extent permitted by their disability…



Modify Materials



Modify Task Requirements



Allow Peer Assistance



Provide Teacher Assistance

Brown et al. 1983


	M4 Slides #32-34
These slides explore intervention skills that are described as ‘incidental’ vs. direct. Once again, it is expected that ITINERANT ECSE teachers should be aware of these strategies.
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Principle of Partial Participation 

cont’d…



Making Simple Modifications



Adapting Activities and Materials 

Methods



SPED Intervention Strategies

adapted from Grisham-Brown & Hemmeter, 1998
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Incidental Teaching Strategies -

Sample Strategies



Insufficient Materials



Inadequate Portions



Limiting Access



Unexpected Events



Offering Choices 



For other Incidental Teaching strategies, 

detailed description of strategies and 

rationale for their use, including video 

clips, please go to the SPIES Website

 
	M4 Slides 35-36
These slides explain the Principle of Partial Participation (PPP) and implications for adaptation of instructional materials and expectations for child performance. There are links(2) that describe the application of PPP.
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Peer Mediated Intervention

Typical peers can serve as important 

contributors to the development of their 

peers with developmental disabilities 

however their engagement must be the 

result of carefully planned interactions with 

their peers who have developmental 

disabilities
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Peer Mediated Intervention cont’d….

•

Typical peers also contribute to what has been 

described as ‘environmental press’. This term 

relates the potential of children to respond to 

the expectations (e.g. language, behavioral) of 

the learning environment as well as to be 

subject to the natural consequences in this 

environment. 
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Peer Mediated Intervention cont’d….

•

The expectation for normative performance in 

the preschool environment results in the 

persistent efforts of typical peers to 

communicate with their peers, engage peers in 

play, expect predictable communication and 

behavioral responses to social ‘bids’ and seek 

to shape the skills and behaviors of their peers


	M4 #37-39
These Slides describe the rationale for active engagement of typical peers in supporting the development of their peers who have developmental disabilities. These slides describe general outcomes and observations of the effect of peer engagement in enhancing the early childhood environment. While the implications are more directly applicable, some of these findings and observations may have implications for siblings as well as the structure of informal play groups and play ‘dates’.

· Participants should discuss the concept of ‘environmental press’ as a positive factor in the early learning environment. They should also understand it is the ‘culture’ in preschool settings.
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Peer Mediated Intervention cont’d…

Peers are  powerful agents of change. 

Findings related to imitation learning 

suggest that:

•

Children prefer to play with peers of the same sex

• Children often seek the attention/ company of 

children who are slightly older

• Children often seek the attention/ company of 

children who are more mature, developmentally
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Peer Mediated Intervention cont’d…

Since imitation of peer models is a desired 

outcome of inclusion, the previous factors 

that may influence imitation should be 

considered in ‘arranging’ interactions that 

might be of developmental advantage to a 

child with special needs.


	M4 #40-41
These Slides describes several factors that may improve imitation learning in young children. These factors are based on observations of the interaction ‘choices’ of children.

The effective ITINERANT ECSE professional will help her partner in considering appropriate pairings of children. The suggestion is that child development and IEP-focused intervention can be enhanced through the systematic engagement of selected peers in supporting the development of their atypical peers. Effective partners should consider these factors in creating a holistic learning environment. The role of peers is as important as environmental management and materials selection in creating a responsive and supportive learning environment.
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Peer Mediated Intervention - Sample 

Strategies

There are a number of established peer-

mediation strategies, and include:

•

Peer affection games - simple child games 

and songs are modified to require social 

interaction of children with SPED needs and 

typical peers (e.g. Duck-Duck-Goose, “If you 

are happy and you know it, shake _______’s 

hand”, “Button, button, who has the 

button?”, etc.)

• Grouping of peers per recommendations 

related to enhancing imitation learning
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Peer Mediated Intervention - Sample 

Strategies cont’d…

• Establishing ’buddy’ cohorts. Executing 

classroom tasks in tandem 

• Use of Social Scripts (Carol Gray) 

• Adoption of formal curriculum models for 

proactive instruction of social skills 

(Skillstreaming - McGinnis & Gold) 


	M4 #42-43
These Slides describe a number of intervention strategies that engage typical peers as agents of change. Some of these strategies are minor modifications of traditional children’s games and songs. Other strategies or curriculum are more formal (Social Scripts) or are commercial curriculum materials (Skillstreaming).

• Participants should provide examples of IEP objectives and ‘brainstorm’ possible peer-mediation strategies that would address these objectives.
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Summary



Effective CONSULTATION services are:

• Planned

• Focus on IEP-based intervention 

• Focus on transfer of skills to ECE partner teacher

• Employ planning tools and intervention plans 

that are effective in inclusive early childhood 

learning environments 


	M4 #44
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Activity-Based 

Intervention Matrix D





adapted from Grisham-Brown & Hemmeter, 1998

		HOME SCHEDULE
		IEP Objective #2:Reach and Grasp (Level M, E)

		Breakfast		Build tower w/ blocks

		Laundry w Mom		Reach for/grasp attendance slip – place on desk in office

		Holiday Baking w Mom		Reach for/grasp cooking utensils

		�Gluing Stuff w Mom		Reach for/grasp built-up paintbrush handle

		Play Games with my Brother		Reach/grasp to hold onto swing/side of slide

		# Opportunities:  5































adapted from Grisham-Brown & Hemmeter, 1998
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Analysis of 

ECE Learning Environment





Objective: Itinerant ECSE teacher and partner identify multiple opportunities within daily routines where IEP objectives (M, E or P level) can be addressed in typical activities expected of all children (see previous examples) in classroom or home environment
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Realities: 

Prioritization of IEP Objectives

When there are multiple children with IEPs in the classroom, ECE partner will not be able to address all objectives thru consistent and direct instruction

Most children have some IEP objectives that can be addressed appropriately without consistent and direct instruction

The LRE environment should be expected to support development of IEP objectives 



The MEPI Model

Analysis of Priority for Intervention and Mode of Intervention

Mode of ‘intervention’ is determined for each IEP Objective (M, E, P or I).



2. ECE partner teacher ‘understands’ how these IEP objectives will be addressed in ‘her’ learning environment



3. Parents ‘understand’ how these IEP objectives will be addressed and are assured that learning is occurring in the Least Restrictive Environment
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Element II 

Prioritizing of IEP Objectives

Some skills may require direct and consistent intervention by partner 

Effects of maturation and peer interactions should be considered

Some skills may be preferred by parent and / or ECE partner vs. other skills



ECE partner teacher has significant number of children under her care. Only priority IEP objectives of child should be focus of direct and intensive intervention

Some skills and behaviors are likely to improve as a result of maturation and social interactions and may not require direct instruction (e.g.. gross and fine motor skills, speech skills, etc.)

(e.g.. toilet training, decrease in aggressive behavior) so expectation is for improved motivation to support IEP objective
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Prioritizing of IEP Objectives cont’d…

Some skills or behaviors may be ‘essential’ to success in the ‘Next Environment’

Some skills or behaviors may develop as a result of peer acceptance and interaction

Some skills or behaviors may be acquired via incidental teaching





Some IEP objectives may be ‘essential’ to success in the ‘Next Environment’ (e.g.. K-garten), such as on-task behavior, mastery of cognitive readiness tasks or compliance)

Skills which would not be expected to improve as a result of maturation and incidental learning opportunities, and which meet any of the criterion discussed, may be appropriate targets for direct intervention of the partner teacher
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Prioritizing IEP Objectives - Factors to Consider (MEPI)

Maturation/experience of child

Expectations and demands of ECE environment

Peer expectations and intentional peer interaction (planned by ECE/IECSE)

Need for immediate and intensive Intervention
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Prioritizing IEP Objectives cont’d…

MEPI Rationale

Prioritizing IEP Objectives- the MEPI Model
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Element III 

Intervention Planning



Identify opportunities within SPECIFIC daily routines to address PRIORTY IEP objectives



Identify daily opportunities for INCIDENTAL teaching that will address IEP objectives (Matrix Planning)



Intervention Planning: Phase 2

 Linking IEP Objectives and Intervention

IECSE teacher and ECE partner identify multiple opportunities within daily routines where appropriate IEP objectives (M, E or P level) can be addressed in typical activities expected of all children

IECSE teacher and ECE partner identify multiple opportunities within daily routines where appropriate IEP objectives (E, P or I) can be addressed via INCIDENTAL teaching

IECSE teacher and ECE partner identify SPECIFIC opportunities within daily routines where PRIORTY (I level) objectives can be addressed in SPECIFIC activities and/or via direct instruction provided by ECE partner via embedded learning opportunities or direct instruction
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The MEPI Model for Analysis of Priority of IEP Objectives

Primary mode of ‘intervention’ is determined for each IEP Objective (M, E, P or I) 

ECE partner understands their responsibility in addressing IEP objectives 

Parents understand their responsibility in addressing IEP objectives 



The MEPI Model

Analysis of Priority for Intervention and Mode of Intervention

Mode of ‘intervention’ is determined for each IEP Objective (M, E, P or I).



2. ECE partner teacher ‘understands’ how these IEP objectives will be addressed in ‘her’ learning environment



3. Parents ‘understand’ how these IEP objectives will be addressed and are assured that learning is occurring in the Least Restrictive Environment
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Intervention Planning

Rationale for Routines-Based Approach

Routines-Based Approach

Embedding Opportunity in Daily Routines

Examples include………



Shape identification in setting snack table (e.g plates)

Seriation in lining up for gym by height (3-5 children)

Asking for items that are placed out of reach

Pouring liquids during water play, snack, watering plants

Selecting items by color in providing paint to peers

Fastening smocks in art area (zippers, buttons, clasps)





Intervention Planning: Phase 2

 Linking IEP Objectives and Intervention

IECSE teacher and ECE partner identify multiple opportunities within daily routines where appropriate IEP objectives (M, E or P level) can be addressed in typical activities expected of all children

IECSE teacher and ECE partner identify multiple opportunities within daily routines where appropriate IEP objectives (E, P or I) can be addressed via INCIDENTAL teaching

IECSE teacher and ECE partner identify SPECIFIC opportunities within daily routines where PRIORTY (I level) objectives can be addressed in SPECIFIC activities and/or via direct instruction provided by ECE partner via embedded learning opportunities or direct instruction
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Analysis of ECE Learning Environment cont’d…

Itinerant ECSE and ECE partner review activity plans and schedules

Itinerant ECSE and ECE partner identify recurring routines within activity plans and schedules

Itinerant ECSE and ECE partner discuss naturally occurring learning opportunities within daily activities







West Central Ohio SERRC Presentation- Project DIRECT








_1227606560.ppt


Intervention Planning – 

Benefits of Matrix Model

Identifies daily schedules & routines 

Identifies teaching opportunities

Supports selection of appropriate teaching strategies

Planning Matrices are indexed to priority IEP objectives 



systematic planning includes awareness of teaching opportunities and selection of appropriate teaching strategies. Analysis of daily schedules and routines in search of ‘opportunities’ for learning/teaching is a valuable planning tool for the IECSE and her ECE partner

Planning Matrices index IEP objectives with typical activities in the classroom environment OR with specific activities in an ‘activity’ plan (e.g.. a special learning activity created by the teacher, such as a group art activity)

The matrix model that ‘references’ IEP objectives (either M, E, P or I level objectives) with classroom routines is most appropriate (see example on next slide…)
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Planning for Intervention: 

8 Key Activities

IEP objectives are prioritized via MEPI analysis

Opportunities for incidental teaching within the typical daily routines and in developmentally appropriate activities are identified

INCIDENTAL teaching strategies to be used within routines are identified

Opportunities for direct instruction are identified



Assign intervention priority to IEP objectives via MEPI analysis

Identify opportunities for learning and instruction within typical daily routines

Identify INCIDENTAL teaching strategies and appropriate context for instruction

Identify appropriate DIRECT instruction strategies to address priority IEP objectives

Identify opportunities for direct instruction in Embedded Instruction (distributed)

Identify appropriate schedules for monitoring and efficient ‘tools’ to monitor child progress
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Planning for Intervention: 

8 Key Activities cont’d…

Appropriate DIRECT instruction strategies are identified

IEP Objective x Routine x Intervention Matrix is developed

Identify appropriate schedules for monitoring of child progress

Identify efficient ‘tools’ to monitor child progress



Assign intervention priority to IEP objectives via MEPI analysis

Identify opportunities for learning and instruction within typical daily routines

Identify INCIDENTAL teaching strategies and appropriate context for instruction

Identify appropriate DIRECT instruction strategies to address priority IEP objectives

Identify opportunities for direct instruction in Embedded Instruction (distributed)

Identify appropriate schedules for monitoring and efficient ‘tools’ to monitor child progress
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Planning for Intervention:

Key Activities cont’d…

MEPI Activity  

MEPI IEP Prioritization Form



Assign intervention priority to IEP objectives via MEPI analysis

Identify opportunities for learning and instruction within typical daily routines

Identify INCIDENTAL teaching strategies and appropriate context for instruction

Identify appropriate DIRECT instruction strategies to address priority IEP objectives

Identify opportunities for direct instruction in Embedded Instruction (distributed)

Identify appropriate schedules for monitoring and efficient ‘tools’ to monitor child progress
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Benefits of Matrices 

in Planning Intervention

ECE teacher, parents and administrators can see the link between daily schedule, daily routines and priority IEP objectives 

INCIDENTAL and DIRECT instruction opportunities can be identified

Appropriate strategies and opportunity for instruction linked with opportunities



systematic planning includes awareness of teaching opportunities and selection of appropriate teaching strategies. Analysis of daily schedules and routines in search of ‘opportunities’ for learning/teaching is a valuable planning tool for the IECSE and her ECE partner

Planning Matrices index IEP objectives with typical activities in the classroom environment OR with specific activities in an ‘activity’ plan (e.g.. a special learning activity created by the teacher, such as a group art activity)

The matrix model that ‘references’ IEP objectives (either M, E, P or I level objectives) with classroom routines is most appropriate (see example on next slide…)
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Activity-Based 

Intervention Matrix A





adapted from Grisham-Brown & Hemmeter, 1998

		DAILY SCHEDULE
OF ACTIVITIES		IEP Objective #1:Making Choices (Level E, P)

		Center Time		Block center or housekeeping?

		Classroom Chores		Water plants or feed fish?

		Snack/Cooking Activity		Pudding or milkshakes?

		Small Group-Art		Which art materials to use?

		Going to Park with Parents		Slide or swing?

		# Opportunities:  5































adapted from Grisham-Brown & Hemmeter, 1998
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Activity-Based Intervention Matrix

   Sample Matrix A, Sample Matrix B, Sample Matrix C

adapted from Grisham-Brown & Hemmeter, 1998



adapted from Grisham-Brown & Hemmeter, 1998
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			DAILY SCHEDULE



OF ACTIVITIES






			Objective #1:
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			Objective #4:





			


			


			


			


			





			


			


			


			


			





			


			


			


			


			





			


			


			


			


			





			


			


			


			


			





			


			# Opportunities: _____


			# Opportunities: _____


			# Opportunities: _____


			# Opportunities: _____










        DAILY SCHEDULE   OF ACTIVITIES    Objective #1:    Objective #2:  Objective #3:  Objective #4:                                                                            # Opportunities: _____    # Opportunities: _____    # Opportunities: _____    # Opportunities: _____        
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Activity-Based 

Intervention Matrix B





adapted from Grisham-Brown & Hemmeter, 1998

		HOME - SCHEDULE
		IEP Objective #1:Making Choices (Level E, P)

		Breakfast		Block center or housekeeping?

		Laundry w Mom		Water plants or feed fish?

		Lunchtime Preparation		Pudding or milkshakes?

		Reading Time		Which art materials to use?

		Playing with my Brother		Slide or swing?

		# Opportunities:  5































adapted from Grisham-Brown & Hemmeter, 1998
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Incidental Teaching Strategies - Sample Strategies

Insufficient Materials

Inadequate Portions

Limiting Access

Unexpected Events

Offering Choices 

For other Incidental Teaching strategies, detailed description of strategies and rationale for their use, including video clips, please go to the SPIES Website
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Direct Instruction Strategies

Coaching by Itinerant ECSE Teacher

Fundamentals of  ‘Special Education’ strategies:



Hierarchy of Prompting

Task Analysis - forward or backward chaining

Rewarding Appropriate Behavior



DIRECT Instruction Strategies

The IECSE ‘coach’ is charged with supporting the development of fundamental and ‘specialized’ teaching skills of her ECE partner. Fundamental ‘special education’ planning and teaching skills that could be expected to be ‘transferred’ to a partner teacher via effective coaching include: 

Appropriate use of Hierarchy of Prompting / System of Least Prompts 

• Appropriate use of Task analysis - forward / backward chaining 

• Appropriate rewarding of children for approximations of skill or behavior

Shaping and successive approximation

• Ignoring and extinction procedures 

• Rewarding incompatible or alternative behaviors

• ‘If, then’ contingencies / Premack Principle

• Progressive time delay
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Activity-Based 

Intervention Matrix F





adapted from Grisham-Brown & Hemmeter, 1998

		DAILY SCHEDULE
OF ACTIVITIES		IEP Objective #4: Cause/Effect (Use of Switch) (Level E,P or I)

		Classroom Chores		Use switch to turn on toy (dump truck @ blocks center ‘building site’)

		Snack/Cooking Activity		Switch to activate blender etc

		Small Group-Art

		Going to Park with Parents		Switch to turn on music box

		Classroom Chores

		# Opportunities:  3































adapted from Grisham-Brown & Hemmeter, 1998
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Activity-Based 

Intervention Matrix E





adapted from Grisham-Brown & Hemmeter, 1998

		DAILY SCHEDULE
OF ACTIVITIES		IEP Objective #3: Initiate Social Interaction (Level P, I)

		Center Time		Greet other children – vocalize or eye contact`

		Classroom Chores		Initiate contact with office personnel

		Snack/Cooking Activity		Eye contact w/ peers – their turn to stir

		Small Group-Art		Initiate interaction w/ adult – ask for assistance

		Going to Park with Parents		Eye contact/vocalize – to let know what she wants to be pushed

		# Opportunities:  5































adapted from Grisham-Brown & Hemmeter, 1998
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Planning for Intervention:

Specific Teaching Strategies

Three primary modes of instruction:

DIRECT instruction 

INCIDENTAL instruction

PEER-MEDIATED instruction
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Direct Instruction Strategies cont’d…

Shaping and Successive Approximation

Ignoring and Extinction procedures

Rewarding Incompatible or Alternative behaviors

‘If, then’ contingencies / Premack Principle 

Time Delay / Progressive Time Delay

Basic Intervention Strategies



DIRECT Instruction Strategies

The IECSE ‘coach’ is charged with supporting the development of fundamental and ‘specialized’ teaching skills of her ECE partner. Fundamental ‘special education’ planning and teaching skills that could be expected to be ‘transferred’ to a partner teacher via effective coaching include: 

Appropriate use of Hierarchy of Prompting / System of Least Prompts 

• Appropriate use of Task analysis - forward / backward chaining 

• Appropriate rewarding of children for approximations of skill or behavior

Shaping and successive approximation

• Ignoring and extinction procedures 

• Rewarding incompatible or alternative behaviors

• ‘If, then’ contingencies / Premack Principle

• Progressive time delay
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Incidental Instruction

Opportunities for learning across the environment and across classroom or home routines

Opportunities to provide direct or indirect instruction

Opportunities for instruction to meet needs of children with significant developmental needs



Teacher recognizes naturally occurring opportunities for learning across the environment and across schedule



Teacher takes advantage of these naturally occurring opportunities to provide direct or indirect instruction



Teacher develops additional opportunities for instruction to meet needs of children with significant developmental needs
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Incidental Instruction cont’d…

Creating Interesting Learning Opportunities



Teacher recognizes naturally occurring opportunities for learning across the environment and across schedule



Teacher takes advantage of these naturally occurring opportunities to provide direct or indirect instruction



Teacher develops additional opportunities for instruction to meet needs of children with significant developmental needs
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Principle of Partial Participation

…All children can participate in activities to the extent permitted by their disability…

Modify Materials

Modify Task Requirements

Allow Peer Assistance

Provide Teacher Assistance

Brown et al. 1983
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Principle of Partial Participation cont’d…

Making Simple Modifications

Adapting Activities and Materials Methods

SPED Intervention Strategies

adapted from Grisham-Brown & Hemmeter, 1998
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Rationale for Services in LRE cont’d…

Expectation that staff resources, administrative support and quality of ECE environment will support child development

The IEP team should consider whether an inclusive placement option (e.g. community setting) is appropriate if child has developmental delays that will require consistent and direct instruction



community placement vs. a self-contained or low staff/student ratio associated with
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Peer Mediated Intervention cont’d…

Peers are  powerful agents of change. Findings related to imitation learning suggest that:

• Children prefer to play with peers of the same sex

• Children often seek the attention/ company of children who are slightly older

• Children often seek the attention/ company of children who are more mature, developmentally
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Peer Mediated Intervention

Typical peers can serve as important contributors to the development of their peers with developmental disabilities however their engagement must be the result of carefully planned interactions with their peers who have developmental disabilities
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Peer Mediated Intervention cont’d….



•	Typical peers also contribute to what has been described as ‘environmental press’. This term relates the potential of children to respond to the expectations (e.g. language, behavioral) of the learning environment as well as to be subject to the natural consequences in this environment. 
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Peer Mediated Intervention cont’d….



•	The expectation for normative performance in the preschool environment results in the persistent efforts of typical peers to communicate with their peers, engage peers in play, expect predictable communication and behavioral responses to social ‘bids’ and seek to shape the skills and behaviors of their peers 
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Peer Mediated Intervention cont’d…



	Since imitation of peer models is a desired outcome of inclusion, the previous factors that may influence imitation should be considered in ‘arranging’ interactions that might be of developmental advantage to a child with special needs.
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Peer Mediated Intervention - Sample Strategies

There are a number of established peer-mediation strategies, and include:

• Peer affection games - simple child games and songs are modified to require social interaction of children with SPED needs and typical peers (e.g. Duck-Duck-Goose, “If you are happy and you know it, shake _______’s hand”, “Button, button, who has the button?”, etc.)

• Grouping of peers per recommendations related to enhancing imitation learning
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Peer Mediated Intervention - Sample Strategies cont’d…

• Establishing ’buddy’ cohorts. Executing classroom tasks in tandem 

 

• Use of Social Scripts (Carol Gray) 



• Adoption of formal curriculum models for proactive instruction of social skills (Skillstreaming - McGinnis & Gold) 
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Element I 

Rationale for Services in LRE: 

A Proactive Decision Model

Consideration of child’s current skill levels

Expected effect of maturation on skill development

Outcomes associated with inclusion in community settings, including prior expectations/interactions

Match of developmental needs of child with opportunities that exist in ECE or home environment



Rationale for Placement in Community Pre-K Program in Accord with LRE Requirements of IDEIA (2004) 

The IEP team recommended placement of child in community pre-K program based on child’s current skill levels and LRE guidelines…

Expected affects of maturation

Awareness of positive outcomes associated with long term (inclusive) engagement in a community-based pre-K program
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Summary

Effective CONSULTATION services are:

Planned

Focus on IEP-based intervention 

Focus on transfer of skills to ECE partner teacher

Employ planning tools and intervention plans that are effective in inclusive early childhood learning environments 



Effective Itinerant ECSE services are:

Proactive and continuing support of LEA and Pre-K administrators as evidenced by clear and consistent communications re: rationale for placement of child in community Pre-K program, LEA IECSE teacher focus on consultation vs. direct services and longitudinal support of the process of consultation and coaching

• Awareness of primary parties (parents, ECE partner teacher and IECSE teacher) that the focus of intervention will be the instructional skills of the ECE partner teacher with the ‘coaching’ of the LEA IECSE teacher

• Predictable opportunity for ‘coaching’ relationship to develop
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Objectives

Awareness of factors leading to services in LRE placement

Develop awareness of the need to prioritize IEP objectives

Develop skill in prioritizing IEP objectives

Develop awareness of effective strategies to support transfer of Knowledge, Skills, Attitudes & Values to ‘partner’ or consultee



RELEVANT COMPONENTS 

OF EFFECTIVE 

IECSE SERVICE DELIVERY
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Essential Components of Itinerant ECSE Service Model

		Monitoring of Child Progress
		Analysis of Learning Environment 
		Shaping the Progress of Partner Teacher

		
Prioritizing IEP Objectives
		Developing Interpersonal Communication Skills		Administrative Support


		Transfer  of Knowledge, Skills, Attitudes & Values		Communication with Families
		Self-Advocacy & Professional Development
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Module 4 - Planning for IEP-Focused Intervention in Itinerant ECSE Consultation Model

Project DIRECT 2007



Defining Itinerant Roles for Early Childhood Teachers
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