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Directions: Observe the child for a minimum of 10 minutes in each of the following routines. First, rate the amount of time the child is engaged with adults, peers and materials. Second, estimate the number of minutes spent in each level of engagement. For example, a child could spend approximately three minutes nonengaged, one minute in unsophisticated, four minutes in average and two minutes in sophisticated. Be sure that the total number of minutes adds up to the number of minutes you observed the child. (i.e., at least 10)

	Arrival
	None 
of the time
	Little 
of the time
	Half 
of the time
	Much 
of the time
	All 
of the time

	With adults
	1
	2
	3
	4
	5

	With peers
	1
	2
	3
	4
	5

	With materials
	1
	2
	3
	4
	5

	Level of engagement*
	Nonengaged
	Unsophisticated
	Average
	Advanced
	Sophisticated


* Refer to the Levels of Engagement on pages 6-7.
	Circle time
	None 
of the time
	Little 
of the time
	Half 
of the time
	Much 
of the time
	All 
of the time

	With adults
	1
	2
	3
	4
	5

	With peers
	1
	2
	3
	4
	5

	With materials
	1
	2
	3
	4
	5

	Level of engagement*
	Nonengaged
	Unsophisticated
	Average
	Advanced
	Sophisticated


* Refer to the Levels of Engagement on pages 6-7.

	Centers/free play
	None 
of the time
	Little 
of the time
	Half 
of the time
	Much 
of the time
	All 
of the time

	With adults
	1
	2
	3
	4
	5

	With peers
	1
	2
	3
	4
	5

	With materials
	1
	2
	3
	4
	5

	Level of engagement*
	Nonengaged
	Unsophisticated
	Average
	Advanced
	Sophisticated


* Refer to the Levels of Engagement on pages 6-7.

	Teacher-directed activity
	None 
of the time
	Little 
of the time
	Half 
of the time
	Much 
of the time
	All 
of the time

	With adults
	1
	2
	3
	4
	5

	With peers
	1
	2
	3
	4
	5

	With materials
	1
	2
	3
	4
	5

	Level of engagement*
	Nonengaged
	Unsophisticated
	Average
	Advanced
	Sophisticated


* Refer to the Levels of Engagement on pages 6-7.

	Snack/lunch (circle one)
	None 
of the time
	Little 
of the time
	Half 
of the time
	Much 
of the time
	All 
of the time

	With adults
	1
	2
	3
	4
	5

	With peers
	1
	2
	3
	4
	5

	With materials
	1
	2
	3
	4
	5

	Level of engagement*
	Nonengaged
	Unsophisticated
	Average
	Advanced
	Sophisticated


* Refer to the Levels of Engagement on pages 6-7.

	Outside
	None 
of the time
	Little 
of the time
	Half 
of the time
	Much 
of the time
	All 
of the time

	With adults
	1
	2
	3
	4
	5

	With peers
	1
	2
	3
	4
	5

	With materials
	1
	2
	3
	4
	5

	Level of engagement*
	Nonengaged
	Unsophisticated
	Average
	Advanced
	Sophisticated


* Refer to the Levels of Engagement on pages 6-7.

	
	None 
of the time
	Little 
of the time
	Half 
of the time
	Much 
of the time
	All 
of the time

	With adults
	1
	2
	3
	4
	5

	With peers
	1
	2
	3
	4
	5

	With materials
	1
	2
	3
	4
	5

	Level of engagement*
	Nonengaged
	Unsophisticated
	Average
	Advanced
	Sophisticated


* Refer to the Levels of Engagement on pages 6-7.

	
	None 
of the time
	Little 
of the time
	Half 
of the time
	Much 
of the time
	All 
of the time

	With adults
	1
	2
	3
	4
	5

	With peers
	1
	2
	3
	4
	5

	With materials
	1
	2
	3
	4
	5

	Level of engagement*
	Nonengaged
	Unsophisticated
	Average
	Advanced
	Sophisticated


* Refer to the Levels of Engagement on pages 6-7.

	
	None 
of the time
	Little 
of the time
	Half 
of the time
	Much 
of the time
	All 
of the time

	With adults
	1
	2
	3
	4
	5

	With peers
	1
	2
	3
	4
	5

	With materials
	1
	2
	3
	4
	5

	Level of engagement*
	Nonengaged
	Unsophisticated
	Average
	Advanced
	Sophisticated


* Refer to the Levels of Engagement on pages 6-7.
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Routines-based interview

R. A. McWilliam, 2003

Revised January 2006

Vanderbilt Center for Child Development

Directions:

This form is designed to be used to report the findings from the McWilliam model of conducting a routines-based interview. A second person (e.g., someone assisting the lead interviewer) can use the form to summarize the discussion during the interview or it can be filled out at the conclusion. Two versions of the routines pages exist: (1) an “open” form that does not specify the routine being discussed, nor specific questions to ask about; and (2) a “structured” form, on which home routines and questions are specified. This structured form is a combination of the Scale for Assessment of Family Enjoyment within Routines (Scott & McWilliam, 2000).

1. Complete the information below.

2. For each routine, write a short phrase defining the routine (e.g., waking up, breakfast, hanging out, circle, snack or centers).

3. Write brief descriptions about the child’s engagement in the engagement box (e.g., “Participates in breakfast routine by banging a spoon on the high chair,” or “Pays attention to the teacher, names songs when asked and often leaves circle before it has ended.”).

4. If the interview revealed no information about one of the three domains, circle No information in that domain for that routine.

5. Write brief descriptions about the child’s independence in the independence box (e.g., “Feeds herself with a spoon and drinks from a cup, but spills a lot,” or “Sings all the songs with the group, but needs prompting to speak loudly enough.”).

6. Write brief descriptions about the child’s communication and social competence in the social relationships box (e.g., “Looks parent in the eye when pointing to things in the kitchen,” or “Pays attention to the teacher at circle but can’t stand touching other children.”).

	Child’s name
	

	Date of birth
	

	Who is being interviewed
	

	Interviewer
	

	Date of interview
	

	What are your main concerns?
	


Make extra copies of Page two!

	Routine
	

	Engagement
	No information.

	Independence
	No information.

	Social relationships
	No information.

	Home: Satisfaction with routine (circle one).

1. Not at all satisfied.

2. Satisfied.

3. Very satisfied.
	Classroom: Fit of routine and child (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.

	Domains addressed (circle all that apply):

Physical 
Cognitive 
Communication 
 Social or emotional 
 Adaptive

	Routine
	

	Engagement
	No information.

	Independence
	No information.

	Social relationships
	No information.

	Home: Satisfaction with routine (circle one).

1. Not at all satisfied.

2. Satisfied.

3. Very satisfied.
	Classroom: Fit of routine and child (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.

	Domains addressed (circle all that apply):

Physical 
Cognitive 
Communication 
 Social or emotional 
 Adaptive


A. Outcomes

Before asking the family to select things to work on, review the concerns identified 
on the previous pages.

	Outcome (short, informal version)
	Priority number

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


RBI-SAFER combo

Combination of the Routines-Based Interview Report Form (McWilliam, 2003) 

and the Scale for Assessment of Family Enjoyment within Routines (Scott & McWilliam, 2000)

R. A. McWilliam (2006)

	Routine:
	Waking up

	· Could you describe what wake-up time is like?

· Who usually wakes up first?

· Where does your child sleep?

· How does your child let you know she is awake?

· Does she want to be picked up right away? If so, is she happy when picked up?

· Is she content by herself for a few minutes? What does she do?

· What is the rest of the family doing at this time?

· Is this a good time of day? If not, what would you like to be different?

	Notes
	

	Engagement
	No information.

	Independence
	No information.

	Social relationships
	No information.

	Home: Satisfaction with routine (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.
	Classroom: Fit of routine and child (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.


	Domains addressed (circle all that apply):

Physical 
Cognitive 
Communication 
 Social or emotional 
 Adaptive

	Routine:
	Diapering/dressing

	· What about dressing? How does that go?

· Who helps your child dress?

· Does he help with dressing? How? What can he do on his own?

· What is his mood like?

· What is communication like?

· Does your child wear diapers?

· Are there any problems with diapering?

· What does your child do while you are changing him?

· Does your child use the toilet? How independently?

· How does he let you know when he needs to use the toilet?

· How satisfied are you with this routine? Is there anything you would like to be different?



	Notes
	

	Engagement
	No information.

	Independence
	No information.

	Social relationships
	No information.

	Home: Satisfaction with routine (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.


	Classroom: Fit of routine and child (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.

	Domains addressed (circle all that apply):

Physical 
Cognitive 
Communication 
 Social or emotional 
 Adaptive

	Routine:
	Feeding/meals

	· What are feedings and mealtimes like?

· Does anyone help feed your child? Who?

· How often does she eat?

· How much can she do on her own?

· How involved is she with meals?

· Where does your child usually eat?

· What are other family members doing at this time?

· How does your child let you know what she wants or whether she is finished?

· Does she like mealtimes? How do you know?

· What would make mealtimes more enjoyable for you?

· What are mealtimes like for your child when under the care of others?



	Notes
	

	Engagement
	No information.

	Independence
	No information.

	Social relationships
	No information.

	Home: Satisfaction with routine (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.


	Classroom: Fit of routine and child (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.

	Domains addressed (circle all that apply):

Physical 
Cognitive 
Communication 
 Social or emotional 
 Adaptive


	Routine:
	Getting ready to go/traveling

	· How do things go when you are getting ready to go somewhere with your child?

· Who usually helps your child get ready?

· How much can he do on his own?

· How involved is he in the whole process of getting ready to go?

· What is communication like at this time?

· Does your child like outings? How do you know?

· Is this a stressful activity? What would make this time easier for you?

· What are drop-off and pick-up times like for your child? Do you or other caregivers 
have any concerns?

	Notes
	

	Engagement
	No information.

	Independence
	No information.

	Social relationships
	No information.

	Home: Satisfaction with routine (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.


	Classroom: Fit of routine and child (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.

	Domains addressed (circle all that apply):

Physical 
Cognitive 
Communication 
 Social or emotional 
 Adaptive


	Routine:
	Hanging out/watching TV

	· What does your family do when relaxing at home?

· How is your child involved in this activity?

· How does your child interact with other family members?

· Does your family watch TV? Will your child watch TV?

· What does he like to watch? How long will he watch TV?

· Do you have a favorite show?

· Is there anything you would like to do in the evening but can’t?



	Notes
	

	Engagement
	No information.

	Independence
	No information.

	Social relationships
	No information.

	Home: Satisfaction with routine (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.


	Classroom: Fit of routine and child (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.

	Domains addressed (circle all that apply):

Physical 
Cognitive 
Communication 
 Social or emotional 
 Adaptive


	Routine:
	Bath time

	· What is bath time like?

· Who usually helps your child bathe?

· How is she positioned in the bathtub?

· Does she like the water? How do you know?

· How involved is your child in bathing herself or playing in the water?

· Does she kick or splash in the water?

· What toys does she like to play with in the tub?

· How does she communicate with you? What do you talk about?

· Is bath time usually a good time? If not, what would make it better?



	Notes
	

	Engagement
	No information.

	Independence
	No information.

	Social relationships
	No information.

	Home: Satisfaction with routine (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.


	Classroom: Fit of routine and child (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.

	Domains addressed (circle all that apply):

Physical 
Cognitive 
Communication 
 Social or emotional 
 Adaptive


	Routine:
	Nap/bedtime

	· How does bedtime go?

· Who usually puts your child to bed?

· Do you read books or have some type of ritual at this time?

· How does he fall asleep?

· How does your child calm himself?

· Does he sleep through the night? What happens if he wakes up? Who gets up with him?

· Is bedtime an easy or stressful time for your family?

· Does he take naps for other caregivers? How does that go?



	Notes
	

	Engagement
	No information.

	Independence
	No information.

	Social relationships
	No information.

	Home: Satisfaction with routine (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.


	Classroom: Fit of routine and child (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.

	Domains addressed (circle all that apply):

Physical 
Cognitive 
Communication 
 Social or emotional 
 Adaptive


	Routine:
	Grocery store

	· How are trips to the grocery store? Do you bring your child with you?

· Does she sit in a shopping cart?

· Does she like being at the store?

· How is she involved in shopping? Do you have to occupy her or is she pretty content?

· How does she react to other people in the store?

· How does she communicate with you and others at this time?

· Is there anything that would make shopping with your child easier?



	Notes
	

	Engagement
	No information.

	Independence
	No information.

	Social relationships
	No information.

	Home: Satisfaction with routine (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.


	Classroom: Fit of routine and child (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.

	Domains addressed (circle all that apply):

Physical 
Cognitive 
Communication 
 Social or emotional 
 Adaptive


	Routine:
	Outdoors

	· Does your family spend much time outdoors? What do you do?

· What does your child do?

· Does your child like (the activity)?

· How does he get around?

· How does he interact with others?

· Are there any toys or games he engages with/in?

· How does your child let you know when he wants to do something different?

· What does your child like or notice outside?

· Is this usually an enjoyable time? Would anything help make this time easier?

· What kinds of outdoor activities does she participate in? How much assistance 
does he need? How does he interact with his peers?



	Notes
	

	Engagement
	No information.

	Independence
	No information.

	Social relationships
	No information.

	Home: Satisfaction with routine (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.


	Classroom: Fit of routine and child (circle one).

1. Poor goodness of fit.

2. Average goodness of fit.

3. Excellent goodness of fit.

	Domains addressed (circle all that apply):

Physical 
Cognitive 
Communication 
 Social or emotional 
 Adaptive


Routines-based assessment and intervention planning checklist

	Did the service coordinator
	(
	(/ -
	-
	Comments

	Scheduling

1. Determine when the routines-based interview was going to happen (i.e., before 
or at the intervention planning meeting)?
	
	

	2. Determine who would interview the family on home routines (e.g., teacher, service coordinator or specialist)?
	
	

	3. Provide the interviewer with information 
or other support on the interview process, 
if needed?
	
	

	4. Determine who would be present at the interview?
	
	

	5. At least a day before the interview, prepare the family for the interview by telling them that (a) they would be asked to describe all their daily routines (the use of family preparation forms is optional), (b) they could choose the location and (c) they could choose who participates (including whether it’s one or both parents)?
	
	

	6. Prepare the classroom teacher to talk about classroom routines?
	
	

	Interview

7. At the interview, greet the family then tell them the purpose for the meeting (e.g., to get to know the family and to determine how best to provide support to their child and family)?
	
	

	8. Ask the parents if they had any major questions or concerns before starting 
the interview?
	
	

	9. Ask the parents to describe their daily routines beginning with who in the home wakes up first?
	
	

	10. Listen carefully to what the parents were saying and make sure someone was taking notes?
	
	

	11. Ask the parents follow-up questions 
to learn about the child’s engagement, independence and social competence 
and what other family members were doing in each routine (refer to the SAFER)?
	
	

	12. At the end of each routine, ask the family what would make the routine better or 
if they were satisfied with the way things work?
	
	

	13. Put a star next to the notes where a family has indicated a desire for a change in routine or an outcome they would like 
for their child or family to be able to do?
	
	

	14. Avoid giving advice?
	
	

	15. After all of the routines had been discussed, review the concerns (starred) mentioned by the family?
	
	

	16. Ask the family if there was anything else that should be added to their list of concerns? 
	
	

	17. Ask the teacher to describe each of the classroom routines from the time of the child’s arrival through departure?
	
	

	18. Listen carefully to what the teacher was saying and make sure someone was taking notes?
	
	

	19. Ask the teacher follow-up questions 
to learn about the child’s engagement, independence and social competence 
and what other children are doing in 
each routine?
	
	

	20. At the end of each routine, ask the teacher what, if anything, would make the child more successful in the routine?
	
	

	21. Put a star next to the notes where the teacher had indicated a desire for a change in routine or had said something that she would like the child to be able to do?
	
	

	22. After all of the routines had been discussed, review the concerns (starred) mentioned by the teacher?
	
	

	23. Ask the teacher if there was anything else that should be added to the list of classroom concerns?
	
	

	Intervention planning

24. Review all home and classroom concerns (starred) with the parents?
	
	

	25. Ask the family to list the things they would like the team to work on and prompt the family as necessary?
	
	

	26. Ask the family what goal they would most like to have help with (i.e., first priority goal or outcome)? Ask the family what their next priority is and continue prioritizing goals until all of the concerns the family wants on the plan are included? 
	
	

	27. Ask the parents to review the list and add anything else?
	
	

	28. Share information about how goals might be addressed (i.e., strategy planning) once all of the goals were chosen by the parents and specialist? This could happen 
at another meeting.
	
	

	29. Discuss with the team when services 
would be decided upon—this meeting 
or a subsequent one?
	
	

	30. Thank everyone for their time?
	
	


Scale for Assessment of Family Enjoyment within Routines

(SAFER)
Stacy Scott & R. A. McWilliam (2000)

Frank Porter Graham Child Development Center

University of North Carolina at Chapel Hill


This routines-based interview is an assessment tool designed for professionals working with families to develop functional intervention plans. By gathering information from the family about home and community routines, professionals can identify the independence, engagement and social competence of the child, as well as the concerns and priorities of the family. The goals and outcomes generated from this assessment are (a) functional (i.e., identify immediately useful skills the child needs to get through 
the day) and (b) transdisciplinary (i.e., do not have to be addressed by a professional of a specific discipline). The general questions included in this instrument are intended to guide professionals through the assessment process. Professionals are encouraged to develop their own questions to follow up with each family’s unique experiences. Questions for community care (e.g., child care center) are included for those families whose children participate in caregiving environments outside of their home.

Directions: Ask appropriate questions under each routine, making notes of the families responses to the right. After all routines have been discussed, the interviewer reviews the concerns that were mentioned for each routine with the family. The interviewer asks the family to rate the routine on the following scale. Be sure to record a number for each routine. 

	1
	2
	3
	4
	5

	Not at all satisfied
	
	Satisfied
	
	Very satisfied


The family chooses which concerns they would like to have addressed as outcomes or goals. Progress on outcomes or goals may be measured over time by asking the family to rate their satisfaction of routines addressed in interventions again.

	Waking up

· Could you describe what wake-up time is like?

· Who usually wakes up first?

· Where does your child sleep?

· How does your child let you know she is awake?

· Does she want to be picked up right away? If so, is she happy when picked up?

· Or is she content by herself for a few minutes? What does she do?

· What is the rest of the family doing at this time?

· Is this a good time of day? If not, what would you like 
to be different?

Satisfied? (
	

	Diapering/dressing

Home

· What about dressing? How does that go?

· Who helps your child dress?

· Does he help with dressing? How? What can he do on his own? 

· What is his mood like?

· What is communication like?

· Does your child wear diapers?

· Are there any problems with diapering?

· What does your child do while you are changing him?

· Does your child use the toilet? How independently?

· How does he let you know when he needs to use the toilet? 

· How satisfied are you with this routine? Is there anything 
you would like to be different?

Satisfied? (
Community care

· Does diapering/dressing go pretty much the same for other caregivers? If not, how is it different?

Satisfied? (
	

	Satisfaction scale:
	1
	2
	3
	4
	5

	
	Not at all satisfied
	
	Satisfied
	
	Very satisfied

	Feeding/meals

Home

· What are feedings/mealtimes like?

· Does anyone help feed your child? Who?

· How often does she eat?

· How much can she do on her own?

· How involved is she with meals?

· Where does your child usually eat? 

· What are other family members doing at this time?

· How does your child let you know what she wants or whether 
she is finished?

· Does she like mealtimes? How do you know?

· What would make mealtimes more enjoyable for you?

Satisfied? (
Community care

· What are mealtimes like for your child when under the care of others? 

Satisfied? (
	

	Getting ready to go/traveling

Home

· How do things go when you are getting ready to go somewhere 
with your child?

· Who usually helps your child get ready?

· How much can he do on his own?

· How involved is he in the whole process of getting ready to go?

· What is communication like at this time?

· Does your child like outings? How do you know?

· Is this a stressful activity? What would make this time easier for you? 

Satisfied? (
Community care

· What are drop off and pick up times like for your child? Do you 
or other caregivers have any concerns?

Satisfied? (
	

	Satisfaction scale:
	1
	2
	3
	4
	5

	
	Not at all satisfied
	
	Satisfied
	
	Very satisfied


	Playtime

Home

· What does your child like to play with?

· How much does she play on her own? Are you able to do other things while she plays?

· How does she handle playthings?

· How does she position herself?

· How does she retrieve something she wants?

· What is communication like during this time? How does she let 
you know if she wants something?

· Does she engage in games with family members? Initiate?

· What about playmates?

· How is your child with books?

· Is playtime usually an enjoyable time? What would make it better? 

Satisfied? (
Community care

· What kinds of group activities does she participate in? Does 
she need any assistance? How does she do with her peers?

Satisfied? (
	

	Dinner preparation

· How do you handle dinner preparation? What usually goes 
on during this time?

· What does your child do while you are preparing dinner?

· What can he play with independently while you are in the kitchen?

· Who else is around during this time?

· How does your child communicate with you or other family members? 

· Is this a stressful time for you or is it alright?

Satisfied? (
	

	Satisfaction scale:
	1
	2
	3
	4
	5

	
	Not at all satisfied
	
	Satisfied
	
	Very satisfied


	Hanging out/watching TV

· What does your family do when relaxing at home?

· How is your child involved in this activity? 

· How does your child interact with other family members?

· Does your family watch TV? Will your child watch TV?

· What does he like to watch? How long will he watch TV?

· Do you have a favorite show?

· Is there anything you would like to do in the evening but can’t?

Satisfied? (
	

	Bath time

· What is bath time like?

· Who usually helps your child bathe?

· How is she positioned in the bathtub?

· Does she like the water? How do you know?

· How involved is your child in bathing herself or playing in the water?

· Does she kick or splash in the water?

· What toys does she like to play with in the tub?

· How does she communicate with you? What do you talk about?

· Is bath time usually a good time? If not, what would make it better?

Satisfied? (
	

	Nap/bedtime

Home

· How does bedtime go?

· Who usually puts your child to bed?

· Do you read books or have some type of ritual at this time?

· How does he fall asleep?

· How does your child calm himself? 

· Does he sleep through the night? What happens if he wakes up? 
Who gets up with him?

· Is bedtime an easy or stressful time for your family?

· Does he take naps for other caregivers? How does that go?
Satisfied? (
	

	Satisfaction scale:
	1
	2
	3
	4
	5

	
	Not at all satisfied
	
	Satisfied
	
	Very satisfied


	Grocery store

· How are trips to the grocery? Do you bring your child with you?

· Does she sit in a shopping cart? 

· Does she like being at the store?

· How is she involved in shopping? Do you have to occupy her 
or is she pretty content? 

· How does she react to other people in the store?

· How does she communicate with you and others at this time?

· Is there anything that would make shopping with your child easier?
Satisfied? (
	

	Outdoors

· Does your family spend much time outdoors? What do you do?

· What does your child do?

· Does your child like (the activity)?

· How does he get around? 

· How does he interact with others?

· Are there any toys or games he engages with/in?

· How does your child let you know when he wants to do something different?

· What things does your child like or notice outside?

· Is this usually an enjoyable time? Would anything help make 
this time easier?
Satisfied? (
Community care

· What kinds of outdoor activities does he participate in? How much assistance does he need? How does he interact with his peers?

Satisfied? (
	

	Satisfaction scale:
	1
	2
	3
	4
	5

	
	Not at all satisfied
	
	Satisfied
	
	Very satisfied


Including the RBI-SAFER Combo








Scale for assessment of family enjoyment within routines (SAFER)





Engagement:


The amount of time a child spends involved with the environment (teachers, peers, or materials) in a way that is appropriate for his or her age, abilities, and surroundings.





LEVELS OF ENGAGEMENT (McWilliam and deKruif, 1998)





Persistent Behavior:  Problem solving due to challenge in the environment.  Using a strategy to reach the goal.  (e.g., when child is not understood he uses different words to get the message across)





Symbolic Behavior:  Using language, pretend play, sign language, drawings, etc. to communicate about something or someone not physically present.  Also includes talking in character, substituting objects for other objects in play, or acting out a scenario.  (e.g., child puts a peg to a doll’s mouth to “feed” the baby)





Encoded Behavior:  Using understandable language or sign language to communicate about objects or events that are within the immediate environment.  (e.g., asking for help, imitating new words)





Constructive Play:  Manipulating objects to create, make, or build something.  Intentionally putting objects together.  (e.g., doing puzzles, building something with blocks, copying letters)








Differentiated Behavior:  Child is actively involved with the environment, but behavior is not sophisticated (does not fit into any of the higher categories) or repetitive (does not fit into any of the lower categories).  (e.g., using gestures, playing with toys, using a spoon to eat)





Focused Attention:  Intently watching or listening to features in the environment for at least three seconds.  Is more selective and intense than casual attention.  (e.g., paying attention to the teacher who is reading a book, watching another child build something)








Undifferentiated Behavior:  Interacting with the environment in a repetitive manner, using simple behaviors. (e.g., banging a block on the table; using repetitive vocalizations, such as “Ba-ba-ba-ba”)





Casual attention:  Watching a range of things in the environment.  Is more relaxed and wide-ranging than focused attention. (e.g., looking around the room to see where to go next)





Nonengaged Behavior:  Child is unoccupied.  Includes needless waiting (i.e., not in a turn-taking situation), staring blankly, wandering aimlessly, crying, and aggressive or destructive acts (e.g., sitting alone doing nothing, wandering around the classroom without a destination)








Sophisticated Engagement


(

















Average Engagement


(





Unsophisticated Engagement


(














Compared to peers without disabilities, children with disabilities spend:


More time passively nonengaged


Less time interactively engaged with adults


Less time attentionally engaged with peers


Less time in mastery-level engagement with materials (McWilliam and Bailey, 1995)





Engagement:





The amount of time that children spend involved with the environment (adults, peers, or materials) in a way that is appropriate given their age, abilities, and surroundings (McWilliam and Bailey, 1995).





  Includes:


Participation


Integration


Playing


Being active


On-task behavior


Involvement





Engagement is important because it leads to positive changes in children’s behavior, interactions with others, and thinking and reasoning skills.  It is also a precursor to learning.
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