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CI 8650 Teacher Learning and Education

Course Syllabus
Instructor: Dr. Rebecca Schneider
Email: Rebecca.Schneider@utoledo.edu (preferred) Phone: 530-2504
Office Hours: Office: 2000KK Gillham Hall

Time/Location Course:
Course online site: hitp://alcot.utoledo.edu

Catalog description

Designed for future teacher educators and teacher leaders. Investigates frameworks for teacher
knowledge, learning, mentoring, and program design. Teacher educators’ roles as leaders for teacher
learning and improvement are examined.

Overview

Teacher Learning and Education is designed for future teacher educators and teacher leaders. In this
course, students investigate theoretical frameworks for teachers’ professional knowledge including
pedagogical content knowledge; how teachers learn and how their ideas progress; educative mentoring;
and designing programs for teacher learning including preservice and continuing professional
development. Educative mentoring means considering how teacher educators and teacher leaders can
guide novices and promote their learning from professional practice. Emphasis will be on K-12 school
settings and the roles of teacher leaders as collaborators for student learning, guides and partners for
teacher learning, and as professionals and leaders from the classroom.

Prerequisites
1) Graduate student status at the University of Toledo
2) Those seeking the Teacher Leader Endorsement must hold a standard teaching license and enroll

in the doctoral level (CI 8650)

Driving Question

The following question will be the focus of our work in this class: How can teacher educator and teacher
leaders create effective learning environments for prospective or new teachers and become leaders in their
practice? In addressing this question, we will focus on three topics that concern us as teacher educators
and leaders: (a) guiding novices in learning from professional experiences, (b) developing partnerships to
support improved practice, and (d) personal growth as professionals and leaders in practice settings.

Objectives

During the semester, emphasis will be placed on exploring appropriate methods for guiding teacher
learning grounded classroom experiences. The major course goal is to provide you with appropriate
experiences for growth as a professional educator and the knowledge and tools to support novices in their
development as professionals. As teacher educators and teacher leaders, you will consider recommended
practices and methods for assessing teaching and teacher learning.

As the result of the course, you will gain experiences in the following.

1. Understanding and guiding adult learning and growth regarding professional teaching practice

2. Planning and creating educational experiences for novices based on context, recommended
practices, local and national standards, and the unique learning needs of individuals

3. Assessing, analyzing, and reflecting on your own and your mentees’ learning and professional
growth

4. Developing collaborative relationships to support novices’ learning and improved practice

5. Synthesizing a rationale for professional practice and educative mentoring
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Activities and Evaluation
Your performance will be evaluated on the following tasks.

Preparation and response

Each student will have an online journal. This will be informal responses to questions posed by the
instructor. This is informal writing to help you reflect on and learn from your experiences with a novice in
your practice. This includes reflection on your or your mentee’s practice, interactions with your mentee,
class readings, and class discussions. Approximately every other week you will be given a question to
guide your reflection. Responses should be approximately one paragraph long.

You will also participate in the class discussions. These are also informal but will be based on assigned
readings or other homework. As assigned, students will take the lead in initiating and guiding discussion
online.

Preparation and participation needs to be thoughtful and consistent. It is important to interact with
the class online each week.

Teacher learning plan and analysis

Plan: You will make a plan for guiding and collecting evidence about a novice’s practice and learning
while under your guidance. This plan will be aligned with guidelines or standards for new teachers (or
professionals). Your plan will include collecting video of your mentee’s practice and a sample of their
work with students. This can be in conjunction with the assignments included in the candidate’s portfolio.
You may also ask your candidate to complete specific tasks or assignments such as reflection questions.

Analysis: This is an assessment, feedback, and recommendation on your mentee’s practice and learning.
Providing useful feedback for mentees and making plans for guiding future mentees will be a key
component of this assignment. (For teachers, this work is in alignment with Ohio criteria but is specific to
your content area teaching and standards for new teachers.) Your analysis will include a discussion of
video of your mentee’s practice and a sample of their work with students.

Teacher educator statement, case, and annotations

Teacher educator statement: This statement should in two pages describe your goals and ideas for
educating a novice content teacher. This includes ideas about what and how novices learn, what role you
as an teacher educator will play in supporting novice learning, and your goals for improving your own
knowledge and skills. This is a professional statement that can be included in a professional portfolio.

Case story: To illustrate your teacher educator statement in light of current ideas about teaching and what
we know about candidate learning, you will attach an edited video of an interaction between you and a
novice with a written commentary describing how this video illustrates your educative mentoring. You
will include 2 to 3 questions seeking feedback from a peer as they review your work.

Annotation: To explain or ground your statement in the current ideas about teacher knowledge and
learning in your area you will attach annotations. This is short comments or support statements to guide
the person who will review your statement. Here you should include 2-3 references to support your
position in your statement.

Peer reviews
Review of teacher educator statement: Each student will formally review another student's statement and

case story. This will be a written critique describing strong points and areas for improvement with
suggestions. The review of the mentoring statement will include a response to the case and questions.
Here you should include 2-3 references to support your position in your review of the case.

Doctoral project (for those enrolled at the 8000 level)

Doctoral students only: Doctoral students will explore a topic related to teacher learning or education in
more depth. Projects must be theory-based and integrate ideas from class, the professional literature, and
personal experience as appropriate for doctoral level work. You may select a project from the following
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types: an annotated bibliography, an analysis paper, synthesis paper, a literature review, research
proposal, action research proposal, or pilot study. Other projects of similar rigor will be allowed. Papers
do not need to be long or fully developed. They must, however, show original thought. Example topics
include: plans for supporting first year teachers in your building, a critical review of a component of
professional teaching evaluation such as national boards, or an action plan for personal professional
growth. Selection of projects will be made in consultation with the instructor. Work must be thoughtful
and clear, and claims should be supported (i.e. references should be cited). Papers will be in APA format
for references.

Assessment Scheme: Assignments are due on the dates noted below unless prior arrangements are made
with the professor. The requirements are subject to change and adaptation at the discretion of the
professor. Students must earn a grade of C or better on EACH assignment in order to earn a
passing grade for the course.

Assignment Percent of Grade Due Date

Preparation and participation

Thoughtful and consistent...

* Discussion leadership 10 Assigned dates

e Journal and discussion 10 Ongoing

Teacher learning and development

¢ Plan for guiding and documenting 10 9-29
teacher learning and development

e Analysis of teacher learning and 15 12-8
development

Teacher educator statement

o Draft for peer review 10 10-13

o Final statement 15 11-10

Peer review of ...

e Plan for teacher learning 10 10-27

e Teacher educator statement 10 11-24

Doctoral project

e Proposal P/F 9-15

o Final project 10 12-8

Online components
As an online (distance learning or DL) course all interactions and communications will be facilitated

online through the ALCOT (http:/alcot.utoledo.edu). You will need to prepare and participate weekly in
online activities and discussions, in interactions with your mentee, and the course readings and
assignments. Your learning and that of your peers is depended on consistent and progressive
conversations, discussions, and assignments. Although this course is somewhat flexible and adjustments
are made for individual needs and schedules, this is NOT a self paced course. Students are strongly
cautioned against falling significantly behind the overall pace of the course activities.

Sample APA references
Author last, first initial. (year). Title of Book. City Published: Publisher.

Stigler, J. W. & Hiebert, J. (1999). The Teaching Gap: Best Ideas from the World's Teachers for
Improving Education in the Classroom. New York, NY: The Free Press.

Author last, first initial. (year). Title of article. Title of Journal, volume number, pages.

Van Sickle, M. & Kubinec, W. (2002). Transformation teaching: A physics professor’s thoughts.
Journal of College Science Teaching, 32(4),258-263.
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Required Materials
Darling- Hammond, L., Bransford, J., LePage, P. Hammerness, K., & Duffy, H. (2007). Preparing
teachers for a changing world: What teachers should learn and be able to do. Jossey-Bass.

Bartell, C.A. (2005). Cultivating high-quality teaching through induction and mentoring. Corwin Press.

Penick, J. E. & Harris, R. L. (2005). Teaching with purpose. Closing the research — practice gap. NSTA
Press.

Ohio Department of Education. (2007). Standards for Ohio educators. Author.
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