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Foundations of Peace Pedagogy
The University of Toledo
Department of Educational Foundations and Leadership
TSOC 5600/7600

Course Description

The purpose of this course is to introduce the basic concepts, theories, and approaches to
peace education. The course explores the theories of peace education, including
pedagogical approaches to peace-learning. The course also introduces the substantive
areas of peace education.

QOrientation — Peace Pedagogy

Pedagogy refers to the integration of teaching method, theoretical basis, and the logical
structural and value dimensions of the specific subject matter being taught. The course
introduces the fundamentals and foundations of the pedagogy of peace based upon an
introductory exploration of the following question:

What theoretical frameworks and learning strategies underline, and can be employed in,
the teaching and learning of the concepts, skills, and values of peace (building)?

* How? Develop teaching methods (teaching strategies and assessment)

*  What? Identify concepts, skills and values to teach (peace-learning objectives)

*  Why? Grounded in theoretical, philosophical and empirical frameworks
(umbrella)

The course is interdisciplinary, integrating the critical disciplinary lenses of Peace
Studies, Educational Psychology, Philosophy of Education and Educational Theory, and
the Social Foundations of Education.

Objectives

» Students will understand the theoretical frameworks and learning strategies that
underline, and can be employed in, the teaching and learning of the concepts,
skills, and values of peace (building).

*  Students will understand the how to develop teaching methods (teaching
strategies and assessment)

* Students will be able to Identify concepts, skills and values to teach (peace-
learning objectives)



Class Format

The class will be conducted in a lecture-discussion format, with emphasis on question-
driven dialogue and inquiry. Students will enter into the debate concerning the specified
topics.

Assessment

Performance in the course will be evaluated in terms of the following: active and
thoughtful class participation (20%) and two well executed papers exploring the central
questions of the seminar (40% each). The essays will be written from the perspective of
the course readings and discussions, in addition to other sources. Questions will be
provided. The essays will be evaluated in terms of how well knowledge of the issues in
question is demonstrated and the strength of the defense of the articulated opinion. A
strong defense entails both an argument in support of the position taken and refutation of
competing positions.

Essay Evaluation Criteria

Your essays will be evaluated in terms of how well you demonstrate your knowledge of
the issues in question, the course material, and the strength of the defense you provide for
your opinion.

Content: The essay demonstrates understanding of the issues in question. Important
terms are defined and used correctly. The essay demonstrates knowledge of the course
readings. The argument logically supports the thesis, and claims are backed up by
evidence and/or logical argument. The writer provides a clearly articulated and strongly
argued position relative to the question.

Style: The essay presents a clear thesis statement and sound organizational structure.
Transitions between paragraphs are smooth and logical. The conclusion makes a strong,
brief restatement of the argument. There are few if any mechanical errors that distract
from the content (e.g., grammar and spelling).

A strong defense entails both an argument in support of your position and refutation of
competing positions. Remember to support your opinion through logic and/or evidence
rather than merely asserting your opinion. Also a part of defending your opinion is to
refute the opinions of others, so be sure to refute the alternative perspectives you do not
choose as well as defending your choice. Ask yourself: Is my argument for the
perspective I have chosen convincing? (Or is my refutation of competing perspectives
compelling?) Reference to the course readings and class notes/discussions is required.

Structure -- Outline




Part 1 — Introduction to the theory of peace education: concepts, fundamental, and
theoretical foundations — core topics include:

The nature of violence as the core problematic
The nature of peace: negative and positive peace
Theories of conflict resolution

Theories of peace education

The nature of peace-learning

Al

Readings:

Baja, Monisha, ed. 2008. Encyclopedia of Peace Education. Charlotte, NC: Information
Age Publishing, Inc.

Bok, Sissela. 1989. A Strategy for Peace: Human Values and the Threat of War. New
York: Pantheon Books.

Freire, P. (1970). Pedagogy of the oppressed. New York: Herder and Herder.

Freire, P. (1998). Pedagogy of freedom: Ethics, democracy, and civic courage. Lanham:
Rowman & Littlefield Publishers.

Galtung, Johan. 2008. Form and Content of Peace Education. In Encyclopedia of Peace
FEducation, edited by M. Baja. Charlotte, NC: Information Age Publishing, Inc.

Haavelsrud, Magnus. 2004. Target: Disarmament Education. Journal of Peace
FEducation 1 (1):37-58.

. 2008. Conceptual Perspectives in Peace Education. In Encyclopedia of Peace
Education, edited by M. Baja. Charlotte, NC: Information Age Publishing, Inc.

Harris, Ian. 2004. Peace Education Theory. Journal of Peace Education 1 (1):5-20.

Reardon, Betty A. 1988. Comprehensive Peace Education: Educating for Global
Responsibility. New York: Teachers College Press.
. 1995. Educating for human dignity : learning about rights and responsibilities,
Pennsylvania studies in human rights. Philadelphia: University of Pennsylvania
Press.

. 1996. Sexism and the war system. 1st Syracuse University Press ed, Syracuse

studies on peace and conflict resolution. Syracuse, N.Y.: Syracuse University

Press.

. 1999. Peace Education: A Review and Projection. Sweden: School of

Education, Malmo University.

. 2010. Meditating on the Barricades: Concerns, Cautions and Possibilities for

Peace Education for Political Efficacy. New York.

Part 2 — Introduction to the substantive areas of peace pedagogy and peace education:

1. The Nature of Peace and Violence
2. Justice, Human Rights, and Values
3. Non-Violent Conflict Resolution



4. Environmentalism
5. Culture and Diversity: Self and Others, and
6. Knowledge (in) Society and Technology

Readings:

Andreopoulos, George J and Richard Pierre Claude, ed. 1997. Human Rights Education
Jfor the Twentieth Century. Philadelphia: University of Pennsylvania Press.

Arendt, Hannah. 1958. The Origins of Totalitarianism. New York: Meridian.

. 1970. On Violence. New York: Harcourt Brace & Company.

. 1994, Eichmann In Jerusalm: A Report on the Banality of Evil. New York:

Penguin Books.

Bobbio, Norberto. The Age of Rights. Cambridge, UK: Polity Press, [1990] 1996.

Bowers, C. A. 1995. Educating for an Ecologically Sustainable Culture : Rethinking
Moral Education, Creativity, Intelligence, and Other Modern Orthodoxies, Suny
Series in Environmental Public Policy. Albany, N.Y.: State University of New

York Press.

. 1993. Education, Cultural Myths, and the Ecological Crisis : Toward Deep

Changes. Albany, N.Y.: State University of New York Press.

Christoper, Paul. 2004. The Ethics of War and Peace: An Introduction to Legal and
Moral Issues. Upper Saddle River, New Jersey: Pearson Prentice Hall.

Corcoran, Peter Blaze, ed. 2005. The Earth Charter in Action: Toward a Sustainable
World. Amsterdam: KIT Publishers, In cooperation with the Earth Charter
Initiative, San Jose, Costa Rica.

Devall, Bill, and George Sessions. 1985. Deep ecology. Salt Lake City, Utah: G.M.
Smith.

Elshtain, Jean Bethke, ed. 1992. Just War Theory. New York: New York University
Press.

Fornari, Franco. [1966]1975. The Psychoanalysis of War. Bloomington: Indiana
University Press.

Fox, Warwick. 1990. Toward a Transpersonal Ecology: Developing new Foundations
Jfor Environmentalism. Boston: Shambhala Publications.

Golding, Martin P. 1988. On the Idea of Moral Pathology. In Echoes firom the Holocaust:
Philosophical Reflections on a Dark Time, edited by A. a. G. E. M. Rosenberg.
Philadelphia: Temple University Press.

Hayden, Patrick, ed. 2001. The Philosophy of Human Rights. St. Paul: Paragon House.

Andrew Light and Homes Rolston III (editors), 2003. Environmental Ethics: An
Anthology. Oxford: Blackwell Publishing.

Lifton, Robert J. and Eric Markusen. 1990. The Genocidal Mentality: Nazi Holocaust
and Nuclear Threat. New York: Basic Books.

Alice Miller, For Your Own Good: Hidden Cruelty in Child-rearing and the Roots of
Violence (New York: Noonday Press, [1980]1983), translated by Hildegard
and Hunter Hannum.

Naess, Ame. 1974. Gandhi and group conflict. An exploration of satyagraha. Theoretical
background. Oslo: Universitetsforlaget.




. 1989. Ecology, Community, and Lifestyle: Outline of an Ecosophy. Translated

by D. Rothenberg. Cambridge: Cambridge University Press.

. 1992. Spinoza and the deep ecology movement. Delft: Eburon.

Neiman, Susan. 2002. Evil in Modern Thought: An Alternative History of Philosophy.
Princeton, NJ: Princeton University Press.

Nardin, Terry, ed. 1996. The Ethics of War and Peace: Religious and Secular
Perspectives. Princeton, NJ: Princeton University Press.

Olafson, Lori. “Good” Americans and “Bad” Americans: Personal Epistemology, Moral
Reasoning, and Citizenship.” In Factis Pax 4(1) (2010): 11-39.

Orr, David W. 1992. Ecological Literacy: Education and the Transition to a Postmodern
World. Edited by David Ray Griffin, Suny Series in Constructive Postmodern
Thought. Albany, NY: State University of New York Press.

Ruitenberg, Claudia “Conflict, Affect and the Political: On Disagreement as Democratic
Capacity” In Factis Pax 4(1) (2010): 40-55.

Schraw, Gregory, Lori Olafson, Michelle Vander Veldt, and Jennifer Ponder. “Teachers’
Epistemological Stances and Citizenship Education” In Factis Pax 4(1) (2010):
78-107.

Sessions, George. 1994. Deep ecology for the twenty-first century. Boston: Shambhala.

Taylor, Charles. 1994 Multiculturalism Princeton: Princeton University Press.

Turner Johnson, James. 1981. Just War Tradition and the Restraint of War: A Moral and
Historical Inquiry. Princeton: Princeton University Press.

. 1999. Morality and Contemporary Warfare. New Haven: Yale University Press.

Walzer, Michael. 1997. Just and Unjust Wars: A Moral Argument with Historical
Illustrations. New York: Basic Books.
. On Toleration (New Haven: Yale University Press, 1999).

Wasserstrom, Richard A., ed. 1970. War and Morality. Belmont, CA: Wadsworth
Publishing Company.

Weinstock, Michael “Epistemic Understanding and Sound Reasoning Skills that
Underlie Effective Democratic Engagement.” In Factis Pax 4(1) (2010): 56-77.



