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Untangling the Mystery of ENGL 1130

· “How am I supposed to teach this course…I’m not a scientist.”

· “I not sure what kind of assignments I’m supposed to use.  Are there templates available?”

· “What is an academic discourse?  And, how do I teach it to students?”

· “This is the hardest course I’ve ever had to teach.”

As the associate director of the composition program at the University of Toledo, I have heard each the preceding comments in regards to ENGL 1130: Academic Discourses and Disciplines.  Of the three second semester 1000 level courses (ENGL 1130, 1140, and 1150), it is Academic Discourses and Disciplines that seems to cause the greatest consternation and confusion.  

It is our hope that this handbook will assist instructors in better understanding the goals and objectives for ENGL 1130 and will offer some exciting ideas and approaches for teaching the course.  We do not offer this information as a cure-all; as with any class, contextual factors (such as class size, time of day, type of students, etc) can influence the success or failure of a specific assignment or class.  However, we believe that these ideas are ones that can be used and/or modified for various classrooms environments.

What is Discourse?  What do we mean by Discipline?

At the heart of ENGL 1130 are the two terms used in its title:  discourse and discipline.  But, what do these terms mean?  Discourse, at its most basic level, refers to communication that occurs between two or more parties using either speech or writing (although, this has expanded in recent years to include more visual and technical forms of communication).  However, discourse changes as you enter new environments; hence, there are discourse communities which possess their own ways of communicating and writing to each other. For example, think about past jobs you have held and how the discourse may be similar to and/or different from the discourse that occurs in academia.  I have often used myself as an example in class, talking about the discourse that occurs in the classroom and contrasting that with the discourse that occurred in the warehouse I worked for when I was early in my teaching career.  Often, there were topics raised with my warehouse community that I would never think about bringing into the classroom. Likewise, I knew that if I started talking like a teacher to my warehouse co-workers, I would immediately be ostracized.  Thus, when introducing the discourse topic to students, it is best to focus on how discourse changes as we enter new environments, help students understand the various discourses communities in which they belong, and teach them the importance that purpose and audience analysis have in this process.  Other possible topics to consider are competing discourses (ex: Christian right versus liberal left), role of ideology in discourse, social factors that influence discourse, connotative and denotative definitions, and rhetorical analysis.  (For an extended discussion of discourse, go the Washington State University’s Powerpoint on Discourse, located at  http://www.wsulibs.wsu.edu/electric/trainingmods/gened300/Academic_Disciplines/discourse.htm).

Disciplines as used here refer to a branch of teaching or knowledge.  Disciplines are usually seen more broadly (such as in the case of humanities or natural sciences), but can be classified more specifically (i.e. the discipline of history or the discipline of sociology).  Often, disciplines are seen as having a clear object of study (such as literature, history, writing, etc).  Thus, disciplines can be seen as communities within an academic setting and, as such, have their own discourse patterns, shared languages, and conventions.  While humanities, social sciences and natural sciences all rely on verbal and written argument as a form of discourse, the specific conventions and strategies used in each vary (for instance, the importance of visual communication will be different in the natural sciences than in the humanities).  Part of the goal of ENGL 1130 is to help students understand how discourse both remains the same and changes within each of these disciplines. Having students research writing within specific disciplines, read articles from multiple disciplines, and write papers for various audiences are just some ways of helping them understand academic discourse.

Ok, now that we have defined our terms, let’s address some common misperceptions about ENGL 1130: 

1. The goal of ENGL 1130 is to teach students how to write for all of their future classes.  This is a statement that is commonly heard about the course.  In some ways, there is some truth to the statement; as with any first or second semester composition course at UT, we should be teaching students common and successful writing strategies, many of which will be useful to them in future classrooms.  However, ENGL 1130 instructors often take this to mean that they need to address all possible future disciplines in their course.  Not only is that not possible, but would probably be detrimental to students, as you would not be able to spend adequate time on any one topic.  Instead, focus on the skills students will need to be successful in future writing situations (skills such as analysis, summary, citation, research, and working with visuals).

2. I have to have a background in social and/or natural sciences to teach this course.  OR This course is overwhelming; I have to teach every writing strategy for every discipline in it.  As noted in its title, ENGL 1130 focuses on various discourses and disciplines that students will encounter during their time at the University of Toledo.  Thus, many teachers feel that they must be well versed in other disciplines in order to teach the course.  However, as mentioned earlier, the focus of all composition courses is on developing the skills and strategies needed to be a proficient writer throughout college.  While teachers and students will undoubtedly read about topics from various disciplines in the class, a discussion of the rhetorical features of a text or how to analyze the text will often prove more productive than a content-based discussion.

3. I don’t know how to teach different genres like reports, proposals, etc.  For some instructors, not having a strong background in specific genres presents a problem when teaching a course like ENGL 1130.  However, taking a genre approach is only one way to approach this class.  Others have chosen to teach ENGL 1130 with more inquiry-based questions.  Still others focus more on research methods, teaching student how to do primary, secondary, and online research.  This handbook should provide you with different ways of approaching ENGL 1130, and recognize that many of the textbooks mentioned in the syllabi and bibliography provide more rhetorical information on specific genres.

With that in mind, one other note about genres:  when teaching ENGL 1130, it can be counter-productive to say that you are teaching students “the” way to write a lab report, proposal, argument, etc.  As mentioned above, each discipline has a certain way of doing these genres and your way may not be the same as theirs.  Thus, it is more important to approach teaching genres from a strategies point of view, offering to students suggestions on different strategies and research methods they can use and then allowing them to select or discard some of these strategies when asked to write a paper in their more discipline-specific courses.

4. What type of documentation do I teach in this course?  While documentation should be a major part of ENGL 1130—with students incorporating multiple sources into their papers, correctly citing these sources in-text, and composing a page of citations at the conclusion of texts—there is no set requirement on what form of documentation needs to be used.  Some instructors, feeling that ENGL 1130 is a course under the larger humanities umbrella, feel that a focus on MLA documentation is appropriate.  Others, believing that students have already been exposed to MLA in ENGL 1100 or ENGL 1110, focus more on APA documentation.  Still other instructors vary the documentation, asking for MLA for a specific paper(s) and APA for other texts in the class.  And, finally, there are some instructors who let students choose the documentation style they want to use.  The goal should not be to teach students all documentation styles, but to be consistent and clear about what documentation you are asking for in both your written and verbal directions.

Extended Course Description of ENGL 1130.

In Academic Discourses and disciplines, we study the written practices of various professions and disciplines to see how those discourse communities construct the problems and objects they study, how those written practices then produce consensus among members of that community, and allow that group to make claims to knowledge. Each instructor will bring their particular scholarly expertise to the shape of the classes they teach, so assignments and focus will vary class to class, but assignments are likely to include examinations of how discourse communities use varying writing strategies to produce different kinds of agreements and understandings, learning to move within those disciplines as ways of understanding the world. For example, the discipline of geology has produced a great deal of knowledge about the history of the moon through its research and practices which allows it make pretty certain claims about rock formations and compounds. Poets also write about the moon and produce knowledge of how it works as a sign and a symbol in our culture. The two groups use very different vocabularies, write in different genres, and often do not understand each other’s works.

While discourses and disciplines are our topics of discussion, our primary purpose in this course is to explore how and why we write for an audience.  Though not every assignment will ask you to write a traditional academic essay, the skills you will be refining in your writing can be applied to such a task.  To that end, you will be expanding on the things you worked on in Composition I (focus, rhetorical sensitivity, essay development, argumentation, research, citation, and revision) expanding your capabilities in academic writing.

This course is also web-enhanced, which means that each instructor has a WebCt site dedicated to this course that they may use to varying degrees. Expect to post responses to discussion boards, submit papers online, and engage in chatroom discussions and live collaborative sessions as well as meeting in a traditional classroom. Critical reading and a research paper are required.

Course Requirements

The following are course requirements for ENGL 1130, 1140, and 1150.  The requirements should be listed on your course syllabus.  Students will:

· Produce a minimum of 7,000 words in final draft form over the course of the semester. This will mean roughly 25 finished pages. 

· At least one paper will be a documented essay using MLA format and incorporating a number of sources with a sustained discussion that results in a paper of 6-10 pages.

Course Prerequisites

The prerequisites for ENGL 1130 is successful completion of ENGL 1100/1110 or advanced placement via a writing sample or portfolio.

Other Syllabus Items

Much like other composition syllabi, there are specific items that should be include on all ENGL 1130 syllabi.  These items include:

· Course name, number, and section

· Office Hours

· Contact Information

· Required Texts

· List of Assignments

· Grading Scale

· Instructors should strongly consider including policies for attendance (based on the University of Toledo’s Missed Class policy), late work, plagiarism, and grade concerns.  Instructors should also include a schedule including due dates and/or a list of readings.

For more information on these items, please see the Faculty Handbook.

Mary Beth Van Ness’ Course

Why select Kennedy & Kennedy’s 6th edition of Writing in the Disciplines?

This text can be used for multiple approaches.  If you like a genre approach, it accommodates reader-response, summary, abstract, various forms of analysis, comparison and contrast, visual argument, various kinds of synthesis and more.  For those who want to delve into rhetorical analyses of the various disciplines, the collections of readings are grouped into subject clusters from the humanities, the natural sciences, and the social sciences.  

Kennedy & Kennedy focus this text “on the classroom genres that play a major role in writing courses and . . . various [academic] disciplines:  response to a text, summary, abstract, précis, critical analysis, rhetorical analysis, comparative analysis, literary analysis, process synthesis, literature review, thesis-driven synthesis, argument-synthesis, and research paper” (18). They provide clear and concise definitions of the terms students need in order to understand their approach, and include tables and figures that clarify the genres, nutshell the traditional patterns of organization, and concretize rhetorical context—all in the first chapter. 

One of the learning strategies that Kennedy & Kennedy promote throughout the text is active critical reading.  They support the process of Prereading, Close Reading, and Postreading, to the point of even providing Prereading questions for each reading.

Another of their key concepts is that reading and writing are both “conversations” between readers and writers.  They define intertextuality as “a conversation that a text records with other texts,” (27) as they launch into the issues of using sources.  Once discussed, key terms are defined concisely and highlighted in text boxes such as this one from page 28:
Rhetorical context: author’s purpose, author’s intended audience, circumstances of production, author’s position toward other texts, the larger conversation.

Part I of the text is a collection of nine chapters that deal with writing and reading theories.  The third chapter includes a sourcebook of readings about “Mommy Wars” that allows instructors to walk students through the pre-to-postreading process and “practice” applying concepts before focusing on the specific disciplines in the second part of the text. Chapters 4 through 8 discuss various genres and include applications of these genres to different articles in the “Mommy Wars” readings. Chapter 9 deals with library-based research and provides a model student paper in APA style.  It gives tips on how to deal with specific, focused, and open-ended research assignments.

Part II is an anthology of readings.  Although the readings are divided into the natural sciences, social sciences, and humanities, the authors emphasize the overlapping of distinctions that make these divisions fluid and somewhat arbitrary.  
Finding a way to immerse the students in the theories and process without postponing the major writing endeavors of the course to the end of the semester is the real challenge of using this text. Plowing through too many chapters in the first three weeks would be daunting for students and could defeat the text’s goals.  There is, however, the option of restricting the pages and re-visiting some of the chapter discussions at later dates.

The accompanying collection of syllabi, calendars, and assignments uses the text’s divisions of the natural sciences, social sciences and humanities, in the same order as the text presents them.  Some instructors may prefer to reverse that order but this instructor prefers moving from the more “concrete” to the “more abstract” or “more theoretical” approaches.  In many ways, correlations can be drawn between this approach and using Stephen Toulmin’s progression from claim of fact, to claim of value, to claim of policy.  Comments in the assignments (and in the classroom discussions of them) are intended to clarify some of those connections for students. 

Much of the in-class discussion will be directed at analyzing how these broadly defined disciplines reason and write.  General patterns are all we can hope to concretize in one semester, but students should have at least an understanding of how writers view the testability of theories and the types of arguments appropriate to different subjects.  Students will be encouraged to look for those differences in the other discipline courses they are concurrently taking and will be prepared for facing those differences in future courses.  The text supports such analysis by providing questions at the end of each reading, divided into these categories:  

· Reading for Content

· Reading for Genre, Organization, and Stylistic Features

· Reading for Rhetorical Context

Although each article also includes writing assignments, I would hesitate to use those for two reasons.  Firstly, if students across the country are using these assignments, the Internet locations such as citationmachine.com that link to http://www.genieseeker.com/ searchw.php?keyword=research_paper and other such sites which sell students papers will be able to provide pre-done assignments far too quickly and easily.  Secondly, classroom discussions usually generate ideas for writing that students will find more interesting. 

The following syllabus and support materials approach the course through the disciplines.  While students may be encouraged to write in a more journalistic, less scholarly style, the rhetorical and contextual emphasis will be discipline-centered.

Syllabus for English 1130

Composition II: Discourses and Disciplines

University of Toledo

Fall Semester 2007

Meeting Time/Days:                     

Classroom:   
                     

Instructor:  
                                 

Office:   
   

Office Phone:               

Office Hours:    
 .

Instructor’s E-mail address:

Required Materials: 

· Text:  Writing in the  Disciplines: A Reader for Writers, 6th ed., by Mary Lynch Kennedy and William J. Kennedy,  Pearson/Prentice-Hall, 2008. 
· Handbook: The Little, Brown Handbook with Exercises, 6th. ed., by Jane E. Aaron (a holdover from your Comp. I class)

· one 3.5” computer disks or one flash drive (and a back-up plan)

· two accordion-style folders (one for the portfolio, one for the case study)  

· a viable e-mail address to be shared with both the instructor and with classmates

Recommended: 

· an additional notebook or folder with pockets to organize handouts and class notes

· a college level dictionary of recent copyright date

· a back-up disk and/or use of your “H” drive 

Course Prerequisites:
Enrollment into this course is determined either by the successful completion of Composition I, Composition I with Workshop, or through either the CLEP test or the placement test writing sample. 

Course Description and Requirements:

This course is first and foremost a composition course, but it uses as its vehicle the analyses from various academic discourses.  The English department’s description of the course states that in this course:

we study the written practices of various professions and disciplines to see how those discourse communities construct the problems and objects they study, how those written practices then produce consensus among members of that community, and allow that group to make claims to knowledge. Each instructor will bring their particular scholarly expertise to the shape of the classes they teach, so assignments and focus will vary class to class, but assignments are likely to include examinations of how discourse communities use varying writing strategies to produce different kinds of agreements and understandings, learning to move within those disciplines as ways of understanding the world. For example, the discipline of geology has produced a great deal of knowledge about the history of the moon through its research and practices which allows it to make pretty certain claims about rock formations and compounds. Poets also write about the moon and produce knowledge of how it works as a sign and a symbol in our culture. The two groups use very different vocabularies, write in different genres, and often do not understand each other’s works.

The semester is spent engaging in multiple writing tasks.  The focus of the course will be in responding effectively to assigned readings, situations encountered, and ongoing class discussions with greater depth and with different styles of writing than those encountered in Composition I.  Students will also participate in fulfilling one of the more important missions of a major research university—contributing new knowledge that society can use to better the lives of its citizens.

To fulfill state and college requirements, students will produce a minimum of 5,000 words in final draft form.   Each of the documented essays using research will use MLA style and incorporate a number of sources with sustained discussions.  Each paper will have a different length requirement and criteria for evaluating each essay become more demanding as the semester progresses.

Course Overview and Objectives:

As a student in English 1130, you are expected to read all the assigned material, contribute to discussion, and intelligently consider and write about the topics. This course is designed to help you develop analytical thinking as well as writing skills.  This course requires adequate time and preparation outside the classroom in order to be successful.  

The Composition Program’s web site says this about the purpose of this course:  

While discourses and disciplines are our topics of discussion, our primary purpose in this course is to explore how and why we write for an audience.  Though not every assignment will ask you to write a traditional academic essay, the skills you will be refining in your writing can be applied to such a task.  To that end, you will be expanding on the things you worked on in Composition I (focus, rhetorical sensitivity, essay development, argumentation, research, citation, and revision) expanding your capabilities in academic writing.

The coursework is designed to foster more advanced writing skills in a variety of contexts including synthesis, analysis, and argumentation.  It is assumed you have a basic competency in the Composition I skills necessary to complete a sustained writing, from the initial brainstorming, through various stages of drafting to completing highly polished final drafts.  You will be expected to show significant improvement in each of the successive papers, and substantive changes between the rough drafts, the presentation drafts and the final drafts, not just surface editing. Well constructed writing is achieved through reflection, thoughtful revision and careful selection of the appropriate writing strategies.  

Successful papers demonstrate control of all aspects of composition ranging from the level of sentence mechanics to overall organization.  If you have not yet mastered these skills, you are expected to seek help in this area outside of class time, either with this instructor during office hours or with a tutor in the Writing Center. You are expected to take ownership of your writing and shoulder the responsibility for your own progress.  In completing assignments, you will be expected to “collaborate” with others during the process of development and revision of assignments.  In addition to brief pieces, some done in class, you will write several essays--a total in the course of between 5,000 and 8,000 words (roughly 20 to 32 double-spaced pages) in final draft form.  Study guides, homework and in-class work may be handwritten unless otherwise specified, but drafts and final papers will be typed or computer printed.

English 1130 is a college level writing course which encourages practice in analysis, use of supportive argumentation, and development of logical organization. You will write papers out of topics generated from the readings in the course (both from the text and additional handouts) and from supplemental research.  You will research and utilize support for your claims from professional publications, traditional and selected electronic sources.  

The majority of the final grade in this course will be based on the written work submitted in portfolio form, but participation does impact the grade.  Students are expected to attend class with ruthless regularity, to have read the material prior to class meeting time, to be active participants in the discussions of the reading materials, and to have all assigned work completed in a professional manner (which includes on time).  It is also expected that each student will engage positively in peer group activities (e.g., workshops of drafts and so forth); these sessions can be very helpful in improving both student writing and analysis. In short:  be in class, be prepared, and participate. 

Your participation in a course of this nature is important both to your own success and to the success of the class as well.  Activities inside and outside the classroom will foster your composing process.  Rather than develop competition among students, this course encourages cooperation and collaborative exchange of ideas and feedback.  

General Policies 

Attendance and participation are vital to your progress. Your regular attendance and informed and active participation are expected.  In the event that you must miss class, notify the instructor by e-mail, by voice mail or some other method as soon as possible. We realize emergencies arise in life that may occasionally prevent attendance. If that is the case, we will attempt to accommodate the situation. However, it is the student's responsibility to inform the professor of the problem in a timely manner. The emergency must be real and it must be documented.  If the absence is an excused absence as defined in The University of Toledo Missed Class Policy statement, you must provide documentation upon your return to class.

For an excused absence, late penalties will not apply and a maximum of two in-class writings will be waived for such absences.  If you miss more than two in-class writings because of excused absences, you must meet with the instructor to discuss procedures for making up any additional in-class writings that are missed.  If you are ill or a family emergency prevents you from attending a class, telephone or e-mail a fellow student to obtain notes.  Because this is a web-assisted course, consult the course’s Distance Learning (DL) web boards regarding any handouts or materials missed that day.

In the event that the absence is not excused, all late penalties will apply and in-class writings cannot be made up outside of class.  Missed in-class writings could significantly affect your final grade.  Please note that not all in-class writings are pre-announced in the syllabus.

Each student needs to attend class every day, to be prepared to discuss the material, and to participate in discussion and writing. These elements are especially important in a “workshop class” such as this. Additionally, attendance and participation can help or hurt you in the following way. 

Assignments are due on the dates specified.  Work is considered late if it is not turned in during the class as scheduled.  This is especially important during the scheduled peer review workshops of the first drafts of any paper.  Late work may be accepted due to extenuating circumstances if documentation is provided. Unless a real and documented excused absence prevents someone from completing an assignment on time, late work is penalized one entire letter grade per calendar day (not class period) late. Late work may be e-mailed but the same restrictions apply.  E-mail must contain the same components that would be submitted in the folder unless specified by the instructor.

Grades  awarded at the end of the course are “A” through “F”—including the pluses and minuses.  If you are a transient student wishing to transfer this course grade to another institution, you must earn a “C” or better to do so.

The portfolio is a collection of your work—your best work.  Throughout the semester you will be building the final portfolio.  This will include all of your drafts that went into creating your graded papers (rough drafts and presentation drafts), and final polished drafts of your essays.  This is submitted on the final class date of the semester.  During that last class session, you will add an in-class essay to that portfolio—an essay that reflects on the discoveries you’ve made about the composing process and the ways in which you construct meaning through your writing.  This reflective essay acts as an introduction to your portfolio and should not only link your papers together but should analyze your development as a writer over the course of the semester.  You may include additional, self-directed advice for your future writing challenges.  Be frank as you consider your development as a reader, writer and collaborator.

Over the course of the semester, each writing assignment begins with pre-writing and develops into a Rough Draft which peers review.  The student writer will then write a response to the peer review and put the rough draft through “re-vision” to create a Presentation Draft.  The Presentation Draft is submitted (along with the pre-writing materials, the Rough Draft, the peer review sheets and the response to the peer review) to the instructor for an “advisory grade.”  The entire folder is returned to the student and he/she will put the Presentation Draft through at least one more “re-vision” to create the Final Draft of that assignment.  Save everything that is returned to you because all of the stages of each paper are then submitted in the portfolio at the end of the semester.  Pre-writings, Rough Drafts and Presentation Drafts will be placed on the right side of your pocketed folder, Final drafts will be on the left side, and the Reflective Essay will be placed between the pockets.

Your final grade will be comprised of grades received on your essays as they appear in the final portfolio, and your overall class participation (engagement in discussions, in-class writings, peer review workshops, homework, quizzes, and so forth).  

Criteria for evaluation will be developed and discussed for each assignment.  Each assignment will have slightly different criteria based upon the demands of the audience, the argument, and the strategies necessary to create an effective essay in the context of the writing assignment.  General criteria include, but are not limited to the following:  

· How effectively and insightfully the student writer addresses the writing assignment

· How appropriate the organization and development are to the purpose of the assignment

· How well examples and reasons are used to support ideas and claims of argument

· How suitable the language level and usage are 

· How clear and concise the language is

· How effective sentence structure is

· The quality and quantity of the research

· The quality of the argument and the quality of the logic in the reasoning

· Effective use of  format and documentation style

In short: your essays are graded on quality and quantity of content; quality of support; use of support; accuracy of documentation, format, mechanics (spelling, punctuation, formatting, etc.); and both the coherence and logic (or strength) of your arguments.

Peer review workshops and scheduled conferences with the instructor are required activities.  The workshops help you become a better writer and a better reader.  One of the additional goals of the workshops is to demonstrate that you can learn some things about what constitutes effective writing from persons other than professional writers and English teachers!  The purpose of a conference is to discuss one-on-one with the instructor:  ways to improve your writing, course content, and anything else you might need help with in the course.  Conferences will be held in the instructor’s office unless otherwise specified.  Missing a conference is counted as missing a class and the grade is lowered for the final draft of that paper.  

Formatting of Essays

Always keep a personal copy of any paper you submit.  Secure all sheets together with a paper clip and submit materials in the file folder you will be given.  All drafts are to be typed.   MLA style format will be used.  Margins are one inch top, bottom and sides.  On the first page, placed on the top, beginning flush with he left-hand margin of the paper, use the following format for the first page of the paper:  

Your Name

Course name and section number

Instructor’s Name

Assignment Number and Type of Draft      

Date of Submission/Revision 

Example:

Hilda Brand

ENGL 1130-703

Prof. Frank Talker

Paper 3:  Rough Draft


October 21, 2007

On second and subsequent pages place your last name and the page number in the upper right-hand corner.  This is the header line which will print at 1/2 inch from the top of the page.

When mailing e-file attachments, use your last name on the file name such as:  Brandpaper1pd.doc or Brand Hilda paper 1 pd.doc.  If two writers have the same last name, the instructor will ask each to use his/her initials or another distinguishing feature in the e-file’s name. 

E-mail

Every UToledo student has free access to a personal e-mail account on the university’s system and the DL web board for the course uses a closed-loop e-mail system for this class. Corresponding with other classmates and the instructor via e-mail will be required during the course.  You are also welcome to use Hotmail or other non-university accounts if members of your group agree to use that system, but the initial links for group communication will be established through the course web pages on the DL board. The board has chat rooms and discussion boards that will also be used periodically throughout the course.

Documentation and Plagiarism

One of the objectives for this course is to learn the appropriate means of documentation.   You should know that at all times you must avoid plagiarism—the act of passing off someone else's work as your own.  Sometimes plagiarism is simple dishonesty.  People who buy, borrow, or steal papers to turn in as their own work know they are plagiarizing.  Those who copy word-for-word or who change a word here and there while copying, without enclosing the copied passage in quotation marks and identifying the author, should know that they are also plagiarizing.  Another way to plagiarize is to allow your fellow students, tutors, or friends to give you too much rhetorical help or do too much editing and proofreading of your work.  In any event, penalties are severe for academic dishonesty, including failure of the class and possible expulsion from the University.  If you put into your own words (i.e., paraphrase) the information and ideas of another, you must acknowledge the source with a proper notation in parentheses in the text.  If you use the original wording of the author (even as few as three consecutive words) you must also provide quotation marks in the appropriate locations for materials quoted as well as do an appropriate in-text citation entry.  No paper is complete without a Works Cited page.  If you have doubts about the way you are using sources, talk to your instructor or a Writing Center tutor as soon as you can.

Plagiarism and other forms of academic dishonesty will not be tolerated. Refer to the Arts and Sciences Policy Statement on Academic Dishonesty for a non-inclusive list of other activities that constitute academic dishonesty.  The statement also identifies the college’s punishments for such activities.  Anyone found to be academically dishonest will receive an “F” for this course and record of the offense will be placed on that student’s transcript.  An “F” received with such a notation will not be removed from the transcript even if the course is repeated.
Additional Course Requirements

· Complete readings and study all assigned materials

· Complete all essays in a timely and professional manner, which includes                           using MLA format and submitting work on time

· Complete and submit in-class exercises, homework assignments, study                       guides for reading assignments and lecture support materials such as handouts

· Display professionalism:  positive attitude, regular attendance, participation in                          discussions, timely submission of work, courtesy and respect to others in the class

· Turn cell phones, pagers and other beeping devices to vibrate, mute or “off” during class.

If you must answer a call during class, take the call outside of the room as quickly as 
possible.  Other students have paid for this class as well and they do not need to be 
disrupted by your personal life.

· No food or drink in the classroom unless required for medical reasons.  Provide documentation of medical need.

· In the computer labs, restrict playing computer games, instant messaging, web surfing, sending and receiving e-mail and other non-class related computer activities to before and after class.  Using the computer for personal activities during class is disrespectful to your classmates, and it will cost you participation points for the day.

· Note that all work must be submitted in order to pass this class. 

Course Dropping/Withdrawing 

If for any reason you feel that you need to drop or withdraw from this course, and we hope that you don't, be sure you do so within the time period specified by the University and according to University procedures. It is your responsibility to know and follow these procedures. If you simply stop coming to class or stop doing the work, you earn an "F." Be sure to follow course drop procedures if you feel that you need to drop this course.  

Support Services
The University offers a number of support services to assist in your success in this and all courses.  Among these services are the Office of Disabilities, Writing Center, University Libraries and the computer labs.  

NOTE: If you have any special needs the instructor should be concerned about, please make her aware of those needs as soon as possible. 

Finally, please consult with your professor as often as you'd like; we're here to help you.
Students will do four individual projects and one group project.  (The second individual project will be the base of the group project.  The group paper will involve synthesizing the content of the individuals’ papers and “compacting” the information for a different audience.)    

Skeletal Calendar Version 2 for T, R classes

Tues., Aug. 21

Assign the reading of Chapter 1 by second class.  Show first half of movie, 


on “Mommy Wars” on day 1.  Do a diagnostic in-class writing on day one.  


Evaluate in-class writing and prepare sheet for each 
student indicating 



writing weaknesses to work on for remainder of semester.

Thurs., Aug. 23
Begin discussing how different disciplines present information and how they argue differently.  Discuss how the terminology applies to these readings and the viewing of the movie.  Finish movie.  Assign the reading of Chapters 2 and 3 by next class.  

Tues., Aug. 28

Begin discussing how the readings and other research will be used in




Projects 1-4 and the group report.  Discuss terminology of Chapters 1-3. 



Also begin discussing how to meet the needs of different reading 




audiences.  Assign Chapter 7 for next class. 

Thurs., Aug. 30
Begin Project 1: Case Study.  Discuss readings and how projects will 



develop.  Discuss research tools. Assign reading of Chapters 4 and 9 for 



next class.  Explain Toulmin’s definitions of Claim of Fact, Claim of 



Value, Claim of Policy.

Tues., Sept.  4

Discuss Chapters 4 and 9.  Begin set-up for Project 2.  Assign the reading 



of Chapters 8 and 11 by next class.  

Thurs., Sept.  6
Discuss research methods, using OhioLINK, and APA documentation in 



the context of the projects. Assign reading of Chapter 5 for next class.

Tues., Sept. 11

Check progress on Project 1:  Case Report.
Thurs., Sept. 13
Have read Chapters 14 and 6 for next class.


Tues., Sept. 18



Thurs., Sept. 20
Rough Draft of Project 2 Due for peer review Tues., Sept. 20

 

Tues., Sept. 25

Thurs., Sept. 27



Tues., Oct.   2

Presentation Draft of Project 2 Due.  Assign Chapter 14 for next class.

Thurs., Oct.   4
Discuss Chapter 14.  Assign Chapter 6 for next class.

Tues., Oct.   9
Begin Group workshops to create Group Paper.  Assign Chapter 15 for next class.

Thurs., Oct. 11
Rough Draft Project 3 Due for peer review.

Tues., Oct. 16

UT Fall Break.  No classes.

Thurs., Oct. 18
Progress Report for Group Project Due.

Tues., Oct. 23

Thurs., Oct. 25
Rough Draft of Project 4 Due
Tues., Oct. 30

Presentation Draft of Project 4 Due
Thurs., Nov. 1

Tues., Nov.  6
.

Thurs., Nov.  8

Tues., Nov. 13 
 

Thurs., Nov. 15
Presentation Draft for Project 1 (Case Study) Due.

Tues., Nov. 20



Thurs., Nov. 22
Rough Draft of Project 5 (Group Paper) Due 

Nov. 21-23 

Thanksgiving Break.  No classes.

Tues., Nov. 27

Individual Conferences with students to review content and stages of

Thurs., Nov. 29
development in the portfolio.  

Tues., Dec.  4

Last date for course evaluation, review of what should be in the portfolio. 

Thurs., Dec.  6

Brief, informal oral presentations of the content of the individual research 



papers.

Portfolio can be made due on this date or on the scheduled final exam 
date.  Make sure you will have enough time to re-read everything and to 
check for plagiarism but still make the due date for grades!   

Dec. 10-14 

EXAM WEEK

Thurs., Dec. 19
Grades due!

Additional dates to be aware of:

Sat., Oct.   6:   Football Homecoming

Sat., Oct. 20:   Parents and Family Day

Fri., Oct. 26:   last day to withdraw

Sun., Nov. 4:  Daylight Savings Time ends

Readings Schedule:

Readings for each project include additional research articles (in the form of handouts and online postings) and exercises related to individual weaknesses (in Aaron text and from various online help services and/or the Writing Center).

Aug. 23-Sept. 6:    
Readings for Project 1:  Chapters 1, 2, 3, 7 and outside sources 

Sept. 13-27:

Readings for Project 2:  Chapters 4, 5, 8, 9, 11 and outside sources.  

Oct. 4-23:

Readings for Project 3:  Chapters 6, 14 and outside sources about focal 



topics generated from discussions

Oct. 30+

Readings for Project 4:  Chapters 15 and outside sources about focal




topics generated from discussions

*from Oct. 4+

Readings for Project 5:  Group’s papers from Project 2, handouts, and 



outside sources 

Project 1:  Analytical Case Study

This research-based case study will result in a thesis-driven argumentative synthesis on a topic of your choosing from the discussions of the “Mommy Wars” chapter and the in-class movie.  The thesis-driven argumentative synthesis paper may make a value claim or a claim of policy (your choice) using the Toulmin method.  It will have a section that incorporates a literature review of the articles supporting the study and a discussion section that presents evidence, expert opinions, and motivational appeals directed toward the target audience.

Begin by re-viewing the feature-length movie that addresses a disputable issue you are interested in.  This is a work of fiction, not a “documentary” film and it will be open to interpretation.  Although you may select articles from the text that involve this particular topic, you will also have to collect research on that issue from the natural sciences, the social sciences, and the humanities.  Include copies of these in one of the accordion-style folders.  Attach a one-paragraph summary to the front of each research piece in your folder.  In the paper’s overview to the project, include a literature review of each piece by condensing the summaries even further.  We will review models of this style of paper in class and agree upon a set format and order of presentation.  The paper itself will be 5-6 double-spaced pages, not including the bibliographic list.

This project will be developed over several weeks, and other projects will be completed before this one is submitted in presentation draft form for scoring.  The rough draft will be submitted for peer review two weeks prior to the due date for the presentation draft.

Attack your research articles with the active reading strategies Kennedy & Kennedy recommend.  Use the questions about genre (21), style (26), and rhetorical context (28), as well as the tables that characterize academic genres (19-20) and organization (22) to begin collecting elements for this adventure into intertextuality (see page 27).  

As a class, we will analyze this assignment using the Questions for Analyzing Writing Assignments on page 33 and the definitions for specific, focused and open-ended assignments on pages 287-88.

Criteria for evaluation will be:

· How thoroughly the paper reflects the conditions of the assignment

· How thoughtfully and insightfully the writer addresses the writing assignment

· How appropriate the organization, flow and development are to the purpose of the assignment

· How well examples and reasons are used to support ideas and claims of the argument

· The quality of the research support applied from the text

· The quality of the analysis and the coherence of the logic in the reasoning

· Effective use of documentation style

· Effective use of format

· How suitable the language level and usage are 

· How clear and concise the language is

· How effective sentence structure is

· The effective use of mechanics (spelling, punctuation, etc.)    
Project 2:  Research Paper in the Natural Sciences Discipline

You will write a six-to-eight page research paper on a disputable topic you find intriguing in the articles about human/machine interaction from Chapter 11 (pages 317-410).  This analytical report will argue a claim of fact (using Stephen Toulmin’s definition).  The target audience will be determined from the topic but it should be to some person or agency directly involved in the topic, not the general public – and not the instructor!  

You are encouraged to look at issues in your career field or future workplace.  Consider: what does the future hold for human interaction with machines?  What hypotheses are scientists operating on in areas of current technology (or nano-technology) research and developments?  Are humans serving science?   Is there a symbiotic relationship?  

You may cite from articles in Chapter 11 and include them in your reference list but you must also add 10 or more additional sources that are specific to the topic you select.   

Attack your research articles with the active reading strategies Kennedy & Kennedy recommend.  Use the questions about genre (21), style (26), and rhetorical context (28), as well as the tables that characterize academic genres (19-20) and organization (22) to begin collecting elements for this adventure into intertextuality (see page 27).  

As a class, we will analyze this assignment using the Questions for Analyzing Writing Assignments on page 33 and the definitions for specific, focused and open-ended assignments on pages 287-88.

Criteria for evaluation include:
· How effectively and insightfully the writer addresses the writing assignment

· How appropriate the organization and development are to the purpose of the    
assignment

· How well examples and reasons are used to support ideas and claims of 
argument/insight

· How suitable the language level and usage are in conveying the writer’s ideas

· How clear and concise the language is as it develops the writer’s ideas

· How effective sentence structure is in revealing the writer’s ideas

· The quality and quantity of information supplied to support the ideas in the paper

· The quality of the argument and the quality of the logic in the reasoning

· Effective use of the documentation format

Project 3:  Research Project in the Social Sciences
This will be a problem-solution paper which will state a claim of policy.  This 8-10 page, double-spaced, APA-style paper will include an abstract, a literature review, information from a survey, and at least 20 secondary sources from outside the text.  (You may also cite from articles in Chapter 14 and include them in the reference list.)  In your 20 sources from outside the text, include one video clip, pod cast, or other animated visual as a reference.  The target audience for this should be one which you determine could act upon the recommendation(s) the report will make.

Select one issue regarding economic inequality that surfaced from the discussion of the articles in Chapter 14.  Write a proposal to begin the research using the model in the handouts reviewed in class.  Political issues are permissible; however, “axe-grinding” for or against a particular politician or political party is not.  Whatever position you take on the subject, assume your audience is 180 degrees opposed to what you are arguing.  (In other words, anticipate a hostile audience.)  This will force you to write more tactfully and to argue more cogently. 

Again, you are encouraged to look at a problem that might directly affect your career field or future workplace.  You may also research a problem that impacts all of us nationally or internationally. Look for sources that help you concretize and answer the four elements of problem-solution:  definition of the problem, cause(s) of the problem, result(s) or effect(s) of the problem, and solution(s) for the problem.  

Attack your research articles with the active reading strategies Kennedy & Kennedy recommend.  Use the questions about genre, style, and rhetorical context (see pp. 21-28), as well as the tables that characterize academic genres and organization (see pp. 19-22) before beginning to collect your research for this new adventure in intertextuality. 

As a class, we will analyze this assignment using the Questions for Analyzing Writing Assignments on page 33 and the definitions for specific, focused and open-ended assignments on pages 287-88. 

Criteria for evaluation include:
· How effectively and insightfully the writer addresses the writing assignment

· How appropriate the organization and development are to the purpose of the assignment

· How well examples and reasons are used to support ideas and claims of argument/insight

· How suitable the language level and usage are in conveying the writer’s ideas

· How clear and concise the language is as it develops the writer’s ideas

· How effective sentence structure is in revealing the writer’s ideas

· The quality and quantity of information supplied to support the ideas in the paper

· The quality of the argument and the quality of the logic in the reasoning

· Effective use of documentation format

· The appropriateness of the visual and written media

· Effectiveness of construction, execution,  and use of survey questions 
Project 4:  Research Project in the Humanities

This will be an influence study on the topic of music.  The major claim for the project will be a claim of value.  The presentation will be oral, accompanied by a Power Point slide show.  Plan the presentation for 8-10 minutes and an additional 2-4 minutes for a question/answer session. Include a printed outline of the presentation, not a script.  Other visual or support media may be added but are not required. Primary and secondary sources are required.  A minimum of 25 sources are required and up to three sources cited from Chapter 15 may be included in that count.   The target audience for this presentation is your classmates.

Select one issue regarding the influence of music that was addressed in Chapter 15 or in the discussions in class.  This time, you are encouraged to look at an issue or aspect that affects the public or a large group within the social/political structure.  Look for what has changed as a result of the use of or response to music.

Attack your research articles with the active reading strategies Kennedy & Kennedy recommend.  Respond to the appropriate questions about genre, style, rhetorical context, and organization for this new adventure in intertextuality.  We will analyze this assignment using the questions in the text, and refine the criteria for evaluation during in-class discussions.

Criteria for evaluation include:
· How effectively and insightfully the writer constructs the visual argument 
· How appropriate the organization and development are to the purpose of the assignment in 
both the outline and the slides
· How well examples and reasons are used to support ideas and claims of argument/insight

· How suitable the language level and usage are in conveying the writer’s ideas in the slides 
and outline
· How clear and concise the language is  
· How effective sentence structure is 

· The quality of the information supplied to support the ideas in the paper

· The quality of the argument and the quality of the logic in the reasoning

· Effective use of documentation format 
· The appropriateness of the visual aids
Project 5:  GROUP PAPER
After the return and discussion of the first paper in the natural sciences, you will be placed into groups resulting from the topics chosen for that paper.  As a team, you will pool your information and create one larger paper that will address a different audience.  

As that team, you will write one formal research paper as a “group author” making a claim of policy about a common issue in your individual human/machine interaction projects.  This audience will be determined from the topic and what possible actions can be taken on the subject. The body of the paper will be 8-10 single-spaced pages, using APA format.  Additional peripheral pages will include:  title page, table of contents, list of tables and figures (if needed), abstract, reference page(s), and appendices (if needed). 

You will fill out a project plan and the group will divide the workload equitably, signing a joint contract for accomplishing the project goals in a timely manner.  If the team decides additional research is needed, the team will divide that workload equitably as well.  Two grades arise from this project.  Each member of the team will evaluate the performance of each of the other team members as well as his/her own performance.  The group’s analysis of each member’s performance will be factored into the grade for the paper.  Each team member will be assigned one grade independently of the others and the project itself will receive one grade as a whole.

Attack this research with the active reading strategies Kennedy & Kennedy recommend.  Use the questions about genre, style, and rhetorical context, as well as the tables that characterize both academic genres and organization in order to analyze elements for this project.  

Criteria for evaluation include:
· How effectively and insightfully the writers address the writing assignment in the context of 
the defined target audience
· How appropriate the organization and development are to the purpose of the assignment and 
the needs of the target audience
· How effectively examples and reasons are used to support and advance ideas and claims of 
the argument
· How suitable the language level and usage are in conveying the content and argument
· How clear and concise the language is as it develops the content and argument
· How effective sentence structure is  
· The quality and quantity of information supplied to support the conclusions in the paper

· The quality of the argument and the quality of the logic in the reasoning

· Effective use of APA format

· The appropriateness of any visual aids used

· How effectively the team executes its signed contract
Sara Yaklin’s Course

Narrative: 1130






I’ve taken a variety of approaches in teaching this class over the last few semesters.  What seems important to me is that both students and the instructor remember from the beginning that this is still a composition class (see “Untangling the Myth of 1130” earlier in this Handbook).  As in any other English class, we write.  A lot. However, I also want to introduce students to the idea of thinking, analyzing, arguing and researching in different ways than just those they may already be familiar with from their Composition I and/or Humanities classes.  Taking an interdisciplinary approach helps reinforce that even though the formatting of a piece of writing will change in different disciplines, the need for those fundamental skills is always present in multiple discourse communities.

In the beginning of the semester, a general grading guideline is posted on WebCT, highlighting issues such as the need for sound prose and technically proficient grammar, no matter what the discipline.  With each assignment, students are also given a list of requirements and a grading standard for that particular type of discourse, in order for them to better understand what I expect as we move between discourse communities.
My approach to teaching 1130 this semester focuses on first introducing students to that concept of multiple discourse communities.  We start in the first week by exploring what discourse and discourse communities are, and after looking at different definitions of these terms (including those of the class text) students take time with an in-class writing to reflect on the multiple discourse communities to which they belong.  I’ve found that after giving them some time to think and write about that question, it’s helpful to stop for further class discussion, since several students will start to speak up and ask, “could this be considered a discourse community?  Is this what you mean?”  Then, we can use those examples and see how they fit the definitions we’ve just discussed.  I ask them to continue writing and to think about how their approach to thinking, writing, researching and communicating changes when in these different discourse communities.

Each time we move into a new segment, we revisit the idea of discourse community, review the features of the previous form of discourse, and begin to examine what is different, and what is similar, in this new form of discourse.

Researching and Writing Across the Curriculum, 3rd edition.  Christine A. Hult. Pearson: 2006

This text works well for those who are assigned an 1130 class and feel overwhelmed at the thought of teaching multiple forms of discourse, particularly outside of the Humanities.  I like several features of the text:

· Rhetorical models:  each section includes a sample research project within that particular discipline—a business report; a literature analysis; a social sciences observation paper; a geography report, etc—and a list of research databases specific to that discipline students can explore for their own projects

· Introductory material:  the first 5 chapters deal with overall steps in the writing process, such as getting started, paraphrasing, summarizing, and quoting, avoiding plagiarism, and revising strategies

· Discourse and discipline: the first chapter illustrates the different forms of discourse for exploring the same topic, a useful example for students just starting out in the class.  The cartoon of the falling apple is discussed in terms of how a humanist might view the issue raised, a physicist, or a social scientist.  As put in very basic terms by the text, “…it is clear that researchers in different disciplines ask different questions about the same subject.  What distinguishes them is the perspective of the researcher in each field.” (Hult 3)  The notion of exploring different discourse communities by figuring out the kind of questions that are important to each one is a good starting point for the class

· Citation style:  each discourse chapter contains a discussion, and list of examples, for in-text and end citations specific to that field: Chicago; MLA; CSE and APA.  The Little, Brown Compact Handbook, however, should still be used for a more detailed discussion of these forms.  Generally, I stick to two forms in this class—teaching APA for the Social Science, Science and Technology and Business sections of the class, and MLA for the Humanities section.  However, I remind the class that they may encounter those other styles, depending on their major.  

Benefits
The lack of readings can either be a benefit or a drawback, depending on the instructor’s perspective.  In many ways, I like this, because I have some flexibility to bring in articles and essays relating to students’ expressed interests, current issues, or subjects springing from class discussion.  This also gives the instructor the chance to change subject matter from semester to semester while retaining the same type of assignments, notes, in-class writings each time.  For example, we spent some class time discussing UT’s merger with the MUO and the new focus on collaboration between science and the arts. I will likely think of different topics for the collaborative project for next time that still fit the model of inquiry in science and technology.

Drawbacks
However, this does put more of a burden on the instructor in terms of locating appropriate readings, making copies or scanning and uploading them into the class website.  The focus on rhetorical models and the lack of readings make it a different kind of challenge to move between discourse communities, since there may be a sense of compartmentalization moving between chapters.  The book tries to address this by giving examples of how a writer in the Humanities might analyze the same issue as a scientist but from a different perspective, but as the instructor I’ve felt the need to explain this transition in further detail to avoid a sense of (to quote the old Monty Python bit), “Now for something completely different…”

Based on all these feature of the text, I’ve structured the course around three main segments: writing in Science/Technology (with some discussion of writing for Business); writing in the Humanities; and writing in the Social Sciences.  Within each segment students are assigned projects that call for research, analysis, argument and critical thinking but the topics change as the discourse community changes.
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Required texts

Researching and Writing Across the Curriculum 3rd ed.  Hult: Pearson Longman, 2006

The Little, Brown Compact Handbook 6th ed. Aaron: Longman, 2006. 

This is a web-enhanced course, and most class materials will be made available through WebCT.

Course description: This class is devoted to the instruction and practice of writing in a variety of contexts and disciplines.  We will examine how professionals in different discourse communities employ writing strategies (analysis, observation, problem-solving, interpretation and research) in the pursuit of knowledge.  Using class discussion, instruction, and collaboration, student will then work to produce texts within these various forms of discourse that reflect appropriate awareness of audience, tone, and writing strategy.

Policies

· Turn off your cell phone, ipods, and other things that make noise.  

· Show up on time.  Students who are late more than three times will lose 50 points from their final attendance/participation total.  Students who have to leave early will be counted as late.

· Stay focused on class work.  We will cover a lot of material each day, and you will quickly fall behind if you use class time to check your e-mail, update your Facebook page, or surf the internet.

· Take notes.  I do not post class notes on the WebCt site, and you are responsible for getting the notes from another student if you miss class.

· Take responsibility for your own performance.  If you miss class, make arrangements to catch up on what you missed, check the WebCT site, and contact me with questions.

· Turn work in on time.  In most cases, assignments will be collected at the beginning of class; papers turned in after this point are considered late.  Ten points will be deducted per class day for late assignments.  Two weeks past the deadline, the paper will no longer be accepted for credit except with documentation of illness (see below).
· Prepare and print out your assignments ahead of time.  The printer gets turned off at the start of class.  All drafts (final and rough) must be typed to receive credit.

· Take advantage of the revision policy: work that receives less than a “C” grade may be revised and resubmitted for a potentially higher grade.  You have one week from the day the paper is returned to make arrangements with me about revising.

· Do not plagiarize material.  Full university policy penalties will be in effect.

· Participate in draft workshops.  Failure to have a typed rough draft on the due date will lead to a loss of 10 points from the final paper grade.

· Have fun.  I want you to enjoy the class.

Assignments




Point Value

In-class writings



125


Final Research Project (including

200


proposal)

Summary 




75

Collaborative project


125

Film/Art Analysis



125

Behavioral Observation Paper

125

Research Review



125

Attendance/Participation


100

Total





1000

In accordance with Composition II program standards, students will complete a minimum of 7000 words in finished draft form (approximately 25 pages).
Full attendance/participation points are awarded on the basis of regular, punctual attendance and regular participation in class discussion and activities.  Excused absences are those defined by university policy (see http://www.utoledo.edu/index.asp?id=529 for full details).  Please contact me via e-mail or our class WebCT site to inform me of an absence as soon as possible.

Grade Range:

940-1000 = A



780-799 = C+


600-649 = D-

900-939 = A-



750-779 = C


599 
  = F

850-899 = B+



700-749 = C-

830-849 = B



680-699 = D+

800-829 = B-



650-679 = D

Useful Information:  By federal law, I cannot (and will not) discuss your grades or your academic performance in my class with anyone other than you UNLESS I have your signed permission to do so.  This also means I cannot return any graded piece of writing to anyone other than you.  Discussion concerning your grades or performance should take place during a mutually convenient time outside of the classroom and will always be welcome.

Questions or concerns?  Feel free to see me at any point in the semester to discuss issues such as your progress in the class, recent grades, assignments, or any overall concerns you might have.  No appointment is necessary if you wish to stop by my office hours (although I appreciate knowing ahead of time).  If you are unable to make my office hours, please let me know so we can set up another mutually convenient time.  My office is on the fifth floor of University Hall, in the English Department.  Small problems can become big issues quickly, so don’t hesitate to speak up outside of class time as soon as possible.

Assignment Sheet

This schedule is subject to change, with advance notice, but please check here regularly for assignment due dates and class readings.  Readings should be done before the day we are due to discuss them in class.  In-class writing dates are approximate and will vary throughout the semester.

Week 1 (8/21-8/23)

T:  Introduction to course; syllabus, WebCT site reviewed.

R:  In-class writing; definition and discussion of discourse; begin reviewing writing techniques for the natural sciences.  Guidelines for summary assignment posted on WebCT.  Discuss pp 1-21 Hult text.

Week 2 (8/28-8/30)

T:  Discuss pp 71-79 Hult text and pp 79-80 Aaron text.  In-class work on summary.

R:  Final draft, Summary due in class.  Begin collaborative project.  Discuss pp 127-135 Aaron text; 311-318 Hult text.  In-class writing.

Week 3 (9/4-9/6)

T:  Last day to add/drop classes.  In-class work on Collaborative project.  In-class readings and discussion. Discuss Hult text pp 203-218.

R:  In-class work on Collaborative project. Rough draft of collaborative project due in class for peer evaluation.  Sign up for group conferences.

Week 4 (9/11-9/13)

T:  Group conferences, collaborative project.

R:  Group conferences, collaborative project.

Week 5 (9/18-9/20)

T:  Final draft, Collaborative project, due in class.  In-class evaluation of collaboration.

R:  Notes and discussion for writing in the Humanities.  Discuss Aaron text pp 384-387.

Week 6 (9/27-9/29)

T:  Discuss Hult text pp 147-154.  Review guidelines for Film/Art Analysis.

R:  Readings and discussion in class.  In-class writing.  Library resources and researching.  Chapter 2 Hult text.

Week 7 (10/2-10/4)

T: Continue work with Film/Art Analysis.   
R:  Rough draft, Film/Art Analysis due in class.  Review MLA format and pp 170-191 Hult text.

Week 8 (10/9-10/11)

T:  Final draft, Film/Art Analysis due in class.  In-class writing.

R:  Notes and class discussion of writing in the Social Sciences.  In-class writing.

Week 9 (10/16-10/18)

T:  Fall Break—no class meeting

R:  Discuss Hult text pp 253-271.  In-class writing.  Review guidelines for Research Review paper.  Brainstorming.

Week 10 (10/23-10/25)

T:  In-class work with Research Review Paper.  Discuss pp 388-392 Aaron text.
R: Review APA style documentation and pp 280-294 Hult text. In-class writing.

**Friday, 10/26 is the last day to withdraw from classes

Week 11 (10/30-11/1)

T:  Rough draft, Research Review paper due in class for workshop.  Guidelines for Final Research Project posted on WebCT.

R:  Final draft, Research Review paper due in class.  Review guidelines for Behavioral Observation Paper.

Week 12 (11/6-11/18)

T:  In-class work on Behavioral Observation paper.  In-class writings and readings. 
R:  Rough draft, Behavioral Observation paper, due in class for workshop.
Week 13 (11/13-11/15)

T:   Continue work with Behavioral Observation paper and Final Research Project.  Discuss Chpt 4 Hult text.

R:  Research proposal due in class.  Review library resources and documentation style.

Week 14 (11/20-11/22)

T:  Final draft, Behavioral Observation paper, due in class.   In-class work with Final Research Project.  Research proposals returned.

R:  Thanksgiving holiday, no class meeting.

Week 15 (11/27-11/29)

T:  In-class work with Final Research project.  In-class writing.  Sign up for conferences (*you must have a complete draft ready for your conference)

R:  Individual conferences, Final Research project—no class meeting.

Week 16 (12/4-12/6)

T:  Rough draft, Final Research project, due in class for workshop.

R:  Final draft, Final Research project, due in class. Final in-class writing.

There will be no final exam in this class.  Graded copies of Research projects will be available in my office beginning Tuesday, 12/11—office hours to be announced.  No late papers will be accepted past Tuesday, 12/11 at 1 pm—no exceptions possible.

1130 Major Assignments
Collaborative project: General Guidelines

This was done early in the semester, as part of the Science and Technology segment of the class.  We began this project by talking about inductive reasoning and scientific objectivity, as well as the different types of evidence valued in this discourse community.  Students had to conduct both secondary and primary research, so we reviewed techniques for conceptualizing, creating, and compiling surveys and survey data (Chapter 9, Writing in Business, was particularly helpful for this discussion).  We also discussed methods for conducting observations and interviews and using that information in text.  Students followed the model for a report used in Chapter 7 of the text, which included the following process as outlined:

1.  Identify the problem and explain key terms

2. Define the objectives of the report

3. Gather information

4. Discuss and evaluate potential solutions to the problem

5. Make a recommendation as to the best solution, arguing for feasibility and practicality

All topics were related to either the University of Toledo campus or the greater Toledo community, as well as to an issue within the field of science and technology.  Students were assigned a group based a previous reading they had done for the earlier summary project; with 19 students, we had four groups of four and one group of three.

General requirements for all collaborative projects:

· Final document of 5-7 pages, double spaced 

· Use of primary and secondary sources, cited correctly in either MLA or APA format

· Group conference with instructor

· [Highly recommended but not required] Use of private group discussion board for collaboration between project members 

· Submission of all rough drafts, completed surveys, interview questions and observation notes with the final draft

· A final evaluation of the project and individual participation, written in class the day the final draft is submitted (questions for evaluation are included at the end of this project description)
Grading Guidelines for Collaborative Project: In addition to normal grading criteria, the collaborative project should demonstrate:
· Rhetorically effective use of scientific reasoning within the final paper

· Use of discourse terms specific to this discipline

· Well-organized presentation of primary and secondary research

· Clear address to target audience, evident through tone, style, word choice and level of detail

· Complete response to all questions specific to each group project

· Completion of all general requirements

· Technical proficiency with grammar, sentence structure, word choice and formatting 

Total: 100 points

Participation:  students are assessed by their group members at the end of the project.  Each member is evaluated for participation and contribution to successful collaboration.

Total: up to 25 points

Project Total: 125 points

Suggested readings:

Clines, Francis X.  “Computer Project Seeks to Avert Youth Violence.”  Writing in the Disciplines 6th ed.  Mary Lynch Kennedy and William J. Kennedy, Eds.  Upper Saddle River, NJ:  Pearson Education, 2008.  412-415.  
O’Meara, Kelly Patricia.  “Rooting Out the Bad Seeds?”  Writing in the Disciplines 6th ed.  Mary Lynch Kennedy and William J. Kennedy, Eds.  Upper Saddle River, NJ:  Pearson Education, 2008.  416-419.

Parenti, Christian. “DC’s Virtual Panopticon.”  Writing in the Disciplines 6th ed.  Mary Lynch Kennedy and William J. Kennedy, Eds.  Upper Saddle River, NJ:  Pearson Education, 2008. 430-434.

Arenson, Karen W.  “More Colleges Plunging into Unchartered Waters of On-Line Courses.”  Perspectives on Argument 3rd ed.  Nancy V. Wood, Ed.  Upper Saddle River, NJ:  Prentice Hall, 2001.  558-560.

The following pages detail each group’s assignment relating to science and technology.

1130 Collaborative project:  University Safety and Security

In the wake of the Virginia Tech shootings, parents and prospective students, not to mention current members of the UT family, are increasingly nervous about violence on campus.

As a team, you’ve been asked to investigate campus safety and security.  The UT police department is considering adding more surveillance cameras on campus, and wants to know the best locations, or if this is indeed the best way to increase campus safety.  

Your report to the administration will include the following:

· A summary of at least 2 articles about the benefits and drawbacks of surveillance cameras for law enforcement (at least one of these articles must come from a library database; another may be the one used for the summary assignment) as part of your Background section.  Your secondary research may also discuss what types of methods are currently in use at other universities.

· A description of the methods currently in place for safety and security on UT’s campus, obtained through field research (observation of campus, information from the UT website, and/or interviews with UT security).  For example—where are the current surveillance cameras located?  

· The results of a survey* of UT students, faculty and staff regarding their sense of safety on campus and their impressions of current security measures (*minimum 15 people)
· A discussion of several solutions to the issue of improving security on campus, and an evaluation of these solutions (what other steps might UT take?)

· A discussion of the group’s decision as to the best solution for improving safety and security on campus.

The model for a report in Science and Technology from Chapter 7 of your text should be followed (pp 210-214).  Twenty-five points of the final total for this project will rely on group members’ assessment of each person’s participation.
1130 Collaborative Project:  Distance and E-Learning

Since distance learning is a hot issue right now, your team has been asked to evaluate how effectively students learn in an online environment.  The administration has asked you to prepare a report they can use to later determine to what extent UT will continue to offer distance classes.  Should, for instance, UT continue to offer the same amount of online classes in the same subject areas, or should the university begin offering more?  Are too many online classes being offered?  Are there certain disciplines that are not suited for online classes Why or why not?

Your report will include the following:

· A summary of at least 3 articles discussing the benefits and drawbacks of distance learning (one of which may be the article handed out in class today) to be used in the Background section

· A review of the current types of online classes offered at UT, available through the utoledo.edu web page and/or through interviews with members of the Distance and E-Learning staff

· A review of the distance offerings of other schools (for instance, the University of Phoenix) and how extensive these offerings are, using observation of internet sites

· A discussion of the results of primary research, in the form of a survey (minimum 15 people) describing students’ opinions about online classes, their experiences, and their desire (or lack of) for more online classes

· A final recommendation to the administration as to how extensively UT should become an online campus, with an evaluation of this recommendation (why is this recommendation the best choice?  Is it cost effective? Practical?)

The model for a report in Science and Technology from Chapter 7 of your text should be followed (pp 210-214).

Twenty-five points of the final total for this project will rely on group members’ assessment of each person’s participation.
1130 Collaborative Project: Genetically Modified Foods

A local farmer’s market organization is considering setting up a twice-weekly market near UT in order to target more college students.  This group has asked your team to prepare information about the risks associated with genetically modified foods in the form of a report they will later use in their advertising to UT students.

As a neutral think-tank, you agree to prepare a report about genetically modified foods, but reserve the right to withhold judgment until all your research is completed.  If, in the end, your data concludes that GM foods are dangerous, you will turn the report over to the farmer’s organization.  If not, you will submit the report to a scientific journal for larger publication.

Your report will include:

· A summary of at least 3 articles discussing the benefits and drawbacks of genetically modified foods (one of which may be the article used for the summary assignment) to be included in the Background section

· A summary of the stance on GM foods available on a government website (Food and Drug Administration, First USA, etc)

· A description of the results of primary research conducted on UT’s campus, consisting of either a survey* of students, or an interview with a professor in the natural sciences about GM foods (minimum 15 people)
· A group evaluation of the pros and cons of genetically modified foods (optional—you may also evaluate the benefits and drawbacks of requiring GM foods to be labeled)

· A final recommendation as to the safety, or non-safety, of GM foods

The model for a report in Science and Technology from Chapter 7 of your text should be followed (pp 210-214).

Twenty-five points of the final total for this project will rely on group members’ assessment of each person’s participation.
1130 Collaborative Project: Technology and School Safety

In the wake of numerous school shootings and heightened awareness of school-based attacks, parents and administrators in your district want to ensure all possible measures are taken to prevent violence in the public school district.  One seemingly beneficial option is to use technology, in the form of profiling programs such as MOSAIC 2000, surveillance cameras, and metal detectors.

As a team, you’ve been asked to assess the different options for technology and school safety and help your district determine the best approach to take locally in terms of preventing school-based attacks.  

Your report to the administration will include the following:

· A summary of the current methods in place for school safety in the Toledo Public Schools (available through the tps.org website) as part of the Background section

· A discussion of other school districts’ use of technology for violence prevention, using at least 3 sources (one of which may be the article used for the summary assignment), and an evaluation of these different methods (are they effective?)

· A discussion of the results of primary research, in the form of an interview (with an Elementary Education instructor, a TPS representative, or a teacher in a local school district) or a survey* of Education majors about the best possible ways to use technology in preventing school attacks (questions might include their feedback on the MOSAIC 2000 system, the use of metal detectors, etc)

· A description of other possible steps the team has decided might be useful for violence prevention in the school district

· A discussion of the group’s decision as to the best solution for preventing violence and school-based attacks in the TPS system

The model for a report in Science and Technology from Chapter 7 of your text should be followed (pp 210-214).  Twenty-five points of the final total for this project will rely on group members’ assessment of each person’s participation.

*A minimum of 10 people are required for this survey
1130 Collaborative Project: UT and Prevention of Data Theft 

There have been a number of local, high-profile cases involving the theft of computers/flash drives containing sensitive student data.  Your team is investigating what steps UT is taking to prevent unauthorized access of student data.  The material you compile in your report will later be used as part of publications for students and administrators explaining ways to prevent data theft.

Your report will include:

· A summary of at least 2 articles about recent data thefts from area colleges and universities (America’s Newspapers is a useful database for this) to be included as part of the Background section, and a summary of at least 1 other article talking about methods for protecting online data (the article used for the summary assignment may be used here).

· A description of the methods currently in place for protecting student data at UT (available from the utoledo.edu webpage and/or through interviews with administrators from Student Services or the IT department)

· A discussion of the results of a survey (minimum 15 people) conducted among UT students as to their experiences with data security at UT and their overall satisfaction or dissatisfaction with protection of data

· A discussion of possible solutions for improving online security on campus, and an evaluation of these different solutions (are they feasible?  Practical?  Legal? Cost-effective?)

· A group recommendation as to the best solution(s) for the protection of student data at the University of Toledo, and discussion of why this/these are the best solution(s)

The model for a report in Science and Technology from Chapter 7 of your text should be followed (pp 210-214).

Twenty-five points of the final total for this project will rely on group members’ assessment of each person’s participation.

All students completed this assignment at the end of the collaborative project

Collaborative Project Evaluation: 20 points

1. Writing is never done; it’s just due. Imagine you have another week before your report is due. What would you do further with this writing project?  Explain your ideas for developing sections, improving content and readability, and/or facilitating collaboration.  Focus on big-picture ideas (not proofreading).

2. Related to the question above, think about issues you’d like to explore further within this topic—any suggestions or ideas about changing/expanding the focus of your group’s task?  How might you expand your focus to incorporate other disciplinary perspectives into this issue?

3. Think about the researching and writing part of this project; how did you approach this differently than other writing tasks you’ve had in traditional writing classes?  Describe how your form of discourse changed in this report, and give examples to support your description. (Your notes will be helpful here).

4. As noted in the beginning, part of your individual grade for this project rests on your group’s evaluation of your participation. To that end, assess the participation of your individual group members—did everyone pitch in?  Using a scale of 1 (very little participation) to 6 (excellent participation), offer a score for each person [this will be kept confidential and used when I assign final grades for the project].  Using the same scale, how would you rate your own participation?  Be sure to explain your evaluation.
Responses to the questions were sent to me via WebCT mailbox.
Other Major Assignments

Writing in the Humanities:

Film Analysis:  The value of examining the meaning behind various artistic endeavors (film, literature, art, music) and how a piece of art is reflective of the larger culture is discussed in class.  This assignment makes the transition between working with evidence (science and technology) to working with abstract ideas.  Classical argument style is reviewed as the class looks at a variety of film analyses and how these writers support their interpretations.  Instead of the idea of “right” and “wrong” meanings, we discuss the idea of weaker and stronger interpretations.  The Hult text discusses using “sensitivity and perceptiveness” as support in this discourse (153).  We talk about the main goal of the assignment: How can I help my audience understand this film better? Students then select a film, and structure their own Film analysis around one or more of the following questions:

· What sort of critical approaches are you taking in examining this film: semiotic, structuralist, or contextual?

· How is this film representative of the larger culture in which it was made? How can we see this in the characters, plot, setting, attitudes and action?  What messages are sent? What ideas does the creator of the film imply are important?

· Is this film perpetuating stereotypes, or breaking them? How? Think about categories—the big three (race, class, gender) as well as others such as age, education level, ethnicity, religion, geographic region, etc.  What larger consequences does this have?

· How does this film compare to others in its genre/topic matter? Does it fit a certain pattern, or stand out as different? Why might this be important?

· How does the director of the film use techniques such as lighting, music, character development and setting to create a certain mood, convey emotions, and/or advance the implied messages of the film?

In class we discuss the following essays as examples of film analysis and techniques for film analysis:

Schaefermeyer, Mark J.  “Film Criticism.”  Common Culture: Reading and Writing About American Popular Culture. 4th ed.  Micheal Petracca and Madeleine Sorapure, eds.  Upper Saddle River, New Jersey: Pearson Education, 2004. 530-540.

King, Stephen. “Why We Crave Horror Movies.”  Petracca and Sorapure. 563-565.

Boozer, Jack.  “Seduction and Betrayal in the Heartland: Thelma and Louise.”  Academic Communities/Disciplinary Conventions.  Bonnie Beedles and Michael Petracca, Eds.  Upper Saddle River, New Jersey: Prentice Hall, 2001. 207-214.

Copland, Aaron.  “Film Music.”  Arguing Across the Disciplines: A Rhetoric and Reader.  Stuart Hirschberg and Terry Hirschberg, Eds.  New York: Pearson Education, 2007. 390-395.

Sterritt, David.  “Face of an Angel.”  Remix: Reading + Composing Culture.  Catherine G. Latterell, Ed.  Boston: Bedford/St. Martin’s, 2006.  425-427.

Final draft length: 4-6 pages, following MLA essay format

Writing in the Social Sciences:

Research Review:  As an introduction to this form of discourse, students select a topic relating to human behavior and interaction in groups, society, etc. For example, how does peer pressure play a role in binge drinking on college campuses? In what ways does human interaction change in a virtual reality setting? How has the notion of family structure changed in the last few decades? The Hult text also has examples as part of class exercises within Chapter 8. We then examine in class strategies for conducting secondary research in this discipline and databases specific to this field.  

Requirements:  A minimum of 4 sources should be used (at least 3 must be library sources or articles from the library databases).  The paper must introduce the specific topic of inquiry relating to human behavior and interaction and present a reasoned, well-organized discussion of what other researchers have discovered relating to this topic.  The task of the writer is to both present the information (using summary skills learned earlier in the semester) and synthesize how the sources speak to the topic and to each other.

Final draft length: 4-6 pages, following APA format
Suggested readings:

Duncan, Greg. J, et. al.  “Peer Effects in Drug Use and Sex Among College Students.”  Journal of Abnormal Child Psychology 33.3 (June 2005); 375-385.  

Irit Erera, Pauline.  “What Is a Family?”  Writing in the Disciplines: A Reader for Writers.  5th ed.  Mary Lynch Kennedy, William J. Kennedy and Hadley M. Smith, Eds.  Upper Saddle River, NJ:  Pearson Education, 2004. 350-366.

Milgram, Stanley.  “The Perils of Obedience.”  Arguing Across the Disciplines: A Rhetoric and Reader.  Stuart Hirschberg and Terry Hirschberg, Eds.  New York: Pearson Education, 2007. 459-472.

Cooley, Charles Horton.  “Primary Groups.”  Academic Communities/Disciplinary Conventions.  Bonnie Beedles and Michael Petracca, Eds.  Upper Saddle River, New Jersey: Prentice Hall, 2001. 37-41

Gergen, Kenneth.  “The Dissolution of Self.”  Academic Communities/Disciplinary Conventions.  Bonnie Beedles and Michael Petracca, Eds.  Upper Saddle River, New Jersey: Prentice Hall, 2001. 50-58.
Behavioral Observation Paper:  Using the topic from the research review and class discussion, students posit a specific hypothesis about human behavior which they wish to explore further.  Starting with this hypothesis, students conduct primary research in the form of observations (minimum of 3 hours total) and detail those observations within the body of the paper.  At the end, each writer will examine whether the initial hypothesis about human behavior was supported, or not supported, with the observation evidence.  Speculation as to why the hypothesis did or did not work out (location, time of day, more observation needed, observer’s subjectivity, etc.) is also encouraged in this closing section.  In class, we discuss potential forms of subjectivity going into the observation (possibly looking at Bacon’s idols) and how to avoid these while collecting data. 

Final draft length: 4-6 pages, following APA format

Final Research Project

This paper will allow students a chance to further develop a topic started with one of the previous semester assignments (although they may also choose to start over with a new topic).  Additional research will be required as students build on the previous work, as well as a more developed argument and analysis.  A final component of this project requires students to examine the issue from at least one other disciplinary perspective—for instance, how a thinker in the science/technology community would approach a particular issue of human behavior.  In what ways has technology changed the way we interact with each other? What consequences would the scientist and the social scientist see as a result of these changes? How might a humanist point to ways that our literature, film, or art works reflect these changing ideas about human interaction?

Students may also choose to work collaboratively once more on this project, using the guidelines established for successful collaboration earlier in the semester.

Requirements: 

· A minimum of 8 secondary sources (from library, non-profit or government websites) and the use of at least 1 form of primary research (observation, interview, or survey).

· Inductive and deductive methods of argument

· Analysis and synthesis of information between primary and secondary sources

· Cross-disciplinary perspectives on the issue

· Submission of a research proposal, following guidelines discussed in class

· Proper use of either MLA or APA citation style (no hybrids, please!)

Final draft length: 9-11 pages, excluding title page and Works Cited or Reference page

Suzanne Smith’s Course

Academic Writing: Genres, Samples and Resources: Overview 

I chose to review David Jolliffe and Mary Kay Mulvaney’s text Academic Writing: Genres, Samples and Resources (2005) largely on the basis of my familiarity with Jolliffe’s previous text, Inquiry and Genre. In this 1998 text, Jolliffe proposes a genre-based approach to writing, with an emphasis on writing to learn and sequenced writing assignments.
A similar approach informs this newer text, in which genre is defined as “the way types of papers shape writing.” Basic precepts of the Jolliffe and Mulvaney text are: 

· College students are increasingly expected to write in other academic disciplines (not just in their composition classes) 

· Students will be expected to write in genres common to other disciplines (not just the standard “essay”) 

· Students learn best by examining and following models of these genres. 

Accordingly, fifteen genres of academic writing are introduced in the text with accompanying sample papers written by students in a variety of fields. 

A strong feature of this text is that it demonstrates how writing is situated in other disciplines or, in Jolliffe’s words, “how genres shape writers’ identities. . .influence their selection of topics. . .direct their choices of organizational formats. . .and affect their decisions about style”—in other words, how genre intersects with audience and purpose and helps to shape the rhetorical situation in writing across the academic curricula. In Academic Writing, genre is viewed as more than simply the form writing takes; it is the combination of topic, voice, organizational pattern, conventions of research and style (including diction) that academics employ in their various disciplines to address their audiences, present knowledge, and achieve a purpose. 

The approach of Academic Writing acknowledges that an inter-disciplinary approach to teaching writing does not necessarily mean that we must teach the Composition II student to “write like a scientist.” While samples of scientific laboratory and research reports are modeled and annotated in the text, the suggested writing assignments in Part IV are adapted to a broad range of interests and majors of second-semester writing students. Writing experiment-based laboratory reports in the hard sciences might be better reserved for a more specialized second writing course such as our Scientific and Technical Communication. Yet, even in 1130, we can learn and practice some of the specific conventions of scientific observation, data gathering and reporting in other genres such as field observation reports, proposals and case studies which our Composition II students are more likely to encounter in their courses. Academic Writing: Genres, Samples, and Resources lends itself well to that purpose. 

Overview 
Academic Writing is organized into four distinct parts which can be followed sequentially, or, more effectively, utilized in various combinations throughout the term: 

· In addition to introducing the concepts of genre and writing across the disciplines to students unfamiliar with these terms, Part I of Academic Writing presents the case studies of two college students analyzing their writing assignments in order to discover how genre will influence them as writers in their different courses. Chapter two discusses learning the features of specific academic writing communities (e.g. “how and why a biologist writes is very different from how and why an historian writers. . .”) (13) and establishing a “college writer’s” voice, defined as a learned balance of “highly informed opinion” and “personal interpretation” (20). 

· Chapter 3 (Part II) is introduced as a “catalogue of useful models” (42) of  15 types of academic genres, ranging from the personal essay and abstracts, laboratory and field observation reports, to proposals and a variety of web-based projects. Two student-produced examples of each genre are presented and annotated for rhetorical analysis to demonstrate “how writing works in the field” (43). 

· Part III covers developing research skills and writing strategies as well as a brief presentation of cross-disciplinary documentation formats (MLA, APA, CSE, Turabian). The conventions and approaches to research in various disciplines are discussed, as well as rhetorical skills for presenting research: summarizing (with a sample article and resulting summary), quoting and paraphrasing, analyzing, and synthesizing.  

· Part IV (Chapter 5) is just what its title suggests: “Readings for Response” represent various genres drawn from a variety of disciplines, some demonstrating different research conventions. These are brought together according to four (rather conventional) themes: “Music and the College Experience,” “Work in America,” “Perceptions of America,” and “The Internet: Responsibilities, Rights, Results.” 

In addition to the usual comprehension and reflection questions at the end of each selection, there is a list of “Unit Writing Assignment Suggestions” at the conclusion of each of the themed sections. Several different genre-specific writing assignments are offered, such as proposals, social science research papers, position papers, informative reports, reviews, case studies and abstracts—all of which are explained and modeled in Part II. 

My syllabus and course assignment will suggest ways to interchange these sections in a series of sequenced assignments. 

Syllabus 

	Course Information

	Course title: 
	Academic Discourses and Disciplines 
	

	Course number: 
	English 1130- 996
	

	Course description: 
	In Academic Discourses and Disciplines, we study the written practices of various professions and disciplines to see how those discourse communities construct the problems and objects they study; and how those written practices then produce consensus among members of that community and allow that group to make claims to knowledge. 

Writing assignments will ask you to examine how academic discourse communities use varying writing strategies to produce knowledge and to understand the world—the aims of all academic study. Our primary purpose in this course is to explore how and why academic disciplines write for different audiences. 

You will write five papers, each of which will call upon you to demonstrate and analyze how the discourse of a specific discipline works to construct knowledge or establish a viewpoint. We will read, study and write about texts written from different disciplinary points of view. 

Although this is a distance learning course, course methodology will include many of the same features of the physical classroom: lecture notes, practice in drafting and revising, peer review, class discussion, reading responses, group collaboration and instructor review. 


	

	Prerequisite(s): 
	Composition I or Composition I with Workshop, [with a grade of C or higher] or direct placement into Composition II by means of the placement test. 
	

	Instructor Information

	Name: 
	Suzanne E. Smith, Sr. Lecturer 
	

	Email: 
	ssmith3@utnet.utoledo.edu 
	

	Office location: 
	University Hall-2280 
	

	Office hours: 
	M&W: 2-4:30 p.m.; F: 9-11:00 a.m. (Campus office)
Other times available by appointment or online 
	

	Phone: 
	419-530-4405 
	

	Textbooks

	Required:
	Academic Writing: Genres, Samples, and Resources, Mulvaney and Jolliffe. Pearson/Longman, 2005.
	

	
	The Little, Brown Compact Handbook, J. Aaron, Pearson/Longman, 6th, 2007
	

	Course Requirements

	Requirements: 
	Five major writing assignments; all involving some degree of library research, and including an extensive research paper. In addition, several online writing assignments (reading quizzes, discussion boards, research activities). Major assignments: 70%; Online writings, 30%. Point values for each assignment will vary and will be posted on each assignment. Major essays are usually worth between 100-300 points; minor assignments between 25-100 points. ALL work assigned in Composition II must be completed in order for a student to receive a passing grade and full credit for the course. The course is graded A through F, with plusses and minuses used. For many majors, a passing grade of C is required to fulfill your core requirement. Check with your advisor. 
	

	Policies

	Introduction: 
	General WebCourse Policy 
	

	Additional information: 
	You have chosen to enroll in a Distance Learning course. This requires you to be an independent learner, self-disciplined, organized, and willing to take extra responsibility for your progress. You will be expected to interact online with other students in the course in order that we all support each other in this alternate learning environment. You should expect to put in at least as much time and effort into this course, perhaps more, as you would if you were attending a physical class twice a week. Most regular classroom policies also apply to an online course, including the timely submission of weekly and major assignments. 

While we do not meet in a traditional classroom, your consistent and active participation in this writing class will help you to achieve the goals of the course and your personal academic goals as well. Your informed and active participation is expected. Web-based writing assignments are timed; they have automatic submission deadlines and will not be re-opened for a late submission. If you fail to complete an online assignment during its window of availability, you will not be able to make it up at a later time or in another format. Most of these will be reading quizzes and discussions where your interaction with other students in the course is required for the assignment's completion. 

In the event that you miss an assignment deadline, you are to notify me as soon as possible by WebCT email. If the absence is an excused absence as defined in the University of Toledo Missed Class Policy, you may need to provide documentation in order to make up missed work. Excused absences include: Personal emergencies due to student illness, death in the family, religious observances, participation in some University-sponsored activities, military duty, jury duty, and court appearances. Please familiarize yourself with the entire UT Missed Class Policy in your Student Handbook. 

My opinion is that even most absences can be planned for in advance. You will be given a window of time in which to complete most assignments. Please keep yourself aware of these deadlines; it is your responsibility to keep up with your work and to contact me within a reasonable time frame if you are unable to do so. Likewise, every semester brings a slew of student illnesses. Again, I think you can work around these with our online schedule. However, if you illness becomes long-term or chronic, you should contact me as you recognize that the illness is interfering with your class work. Do not avoid contacting me for a few weeks and then expect to make up the work. I will work with you if you have acted responsibly. 

If you miss an assignment deadline, it will receive a 10 percent penalty (10 percent of the total number of points for that assignment) for each calendar day it is late, regardless of the reason. Some course activities (including reading responses and peer review) cannot be made up. Any assignment more than one week late may not be accepted for credit and will receive a grade of F. Missing 3 turn-in dates will cause you to fail the course automatically. 
	

	Contacting Instructor

	Additional information: 
	We will communicate through the WebCT email feature included in the course. I will not use another email service you may have (hotmail, etc.) to conduct class business. Please feel free to email me to ask questions about any course material or to pass along concerns. I am usually able to respond in a timely manner. I will check my email for this course every day and will reply as soon as I am able. 

I will be available in the General Chat Room on our course site during scheduled office hours for this course, to be arranged. Of course, you are also welcome to come to my campus office during scheduled office hours. I am located on the second floor of University Hall (2280), next to the elevator. No appointment is necessary. Please let me know if you need another time either for a virtual or face-to-face conference. 
	

	Resources

	Technical Support: 
	UT's department of Distance Learning provides support for the technical component of this course. If you have technical issues with viewing course content within WebCT, with taking reading responses (quiz feature), or with the discussion board, chat room, or email features, please contact Distance Learning rather than me for help. Web information about the DL HELP DESK, including hours when the phones are staffed, is available by going to: http://www.dl.utoledo.edu/help_desk/help.htm. You can also call 419-321-5130 for support. Distance Learning can assist with technical problems ONLY. Any issues related to course content should be directed to me. 
	

	Academic Assistance: 
	If you are registered with the Office of Accessibility and require special accommodations for completing an online course, please let me know during the first week of class and present documentation from that office.
Our Director of Composition is Dr. Barbara Schneider. Call the English Department (530-2318) for her location and office hours. Her phone is 530-2086. 

UT's Writing Center is linked to your WebCT log-in page. You should use this online tutoring service whenever you feel you could use some extra help with one of your assignments. If you would rather work directly with a tutor, the Writing Center is located in the hallway across from the entrance to Carlson Library on the Bancroft campus. It is a free service (paid for through student fees) and is there to assist you at any stage of your writing process–from formation of ideas to final editing. At any time, I may require you to use the Writing Center in order to help me help you to achieve. The Writing Center will then send a report of your session to me. 
	

	Statement on Plagiarism

	
	Plagiarism is representing the work of another writer (author or student) as your own, whether through direct copying of information or failure to adequately cite paraphrasing or direct quotation from a work, using a common citation system (MLA or APA). Copying information verbatim from the Internet, no matter how ubiquitous the information is, also constitutes plagiarism or academic dishonesty. Submitting work for this course prepared by another student or for another course at this or any other university or college (including web-based paper mills) is also a form of plagiarism. 

Plagiarism is a particular concern in an online writing course. I have encountered several cases of it in previous online courses, and none of the outcomes were good for the students involved. Here's my policy: any writing assignment submitted for this course that is determined to be plagiarized in whole or in part will receive an F, the student producing it will receive an F, and the paper will be turned over to my department and college administrative supervisors to determine further action, including course failure and possible academic suspension. Instruction on correctly citing your sources should be have been part of your Composition I curriculum and will be re-visited in part in Composition II. However, if at any point during the semester you feel you do not know how to give credit to another author’s work, let me know and we will review the process. 

Academic dishonesty is considered a serious matter at the University of Toledo. The University’s policy on plagiarism may be found in detail in the UT catalog. Please familiarize yourself with it. 
	

	


Sample writing  assignments from Academic Writing
Assignment #1: Reflective writing on writing in academic courses  3 pp. 
Rationale: Chapter 1 introduces students to the concept of genre and asks them to think about the writing they have been asked to do in college courses as well as writing they may be asked to do in the current semester. The purpose of the reflective essay to open the course is to encourage students to consider how they approach and interpret writing tasks they are given in other academic courses.  

Background reading: Chapter 1: pp. 1-12
See “Meeting the Challenge” on p. 10  I have re-stated it here: 

Think about how genre has shaped your writing and how you respond to writing assignments you have been asked to do—not just in Composition classes but also in your other academic courses. While you may reflect briefly on writing you did in high school, try to keep your focus on writing you have done or will be expected to do in college. 

· When you are asked to complete writing assignments in your academic courses, are you always sure about what you are being asked to do? 

· Do instructors make clear their expectations about the genre and writing style they want you to produce? 

· Are you ever asked to write in ways that are unfamiliar to you, such as in different formats or to various audiences? 

· How do you adapt your writing to those unfamiliar situations? 

· Read your syllabi for your courses this semester: what writing will you be asked to do? What might you need to know about the rhetorical situation before you write? For an example, see “Casey’s workload” on page 4.

Draw some conclusions about how you will plan to “meet the challenge” of writing in various genres. How do your academic writing assignments reshape your sense of yourself as a writer?

Assignment #2:  Rhetorical analysis based on two student genre samples in the text, 3-4 pp.

Rationale: As the second writing assignment in the course, a rhetorical analysis is useful to have students:  

· write about writing, something students are not often asked to do 

· examine the structure and content of writing samples before students are asked to write in any of these genres 

· follow and discuss the annotations provide by the text editors 

Background reading: sample genres presented (or modeled) in Chapter 3*
I recommend omitting the personal essay and the journal from this review of genres for a few reasons: 1) everyone will choose these examples because they seem “easy” and they are very familiar with them, and 2) personal essays and journals are often covered in the Composition I curriculum; students need to more academically-based genres in Composition II. 

There are two ways to assign a rhetorical analysis: 

· Ask students to choose two genres from chapter 3 and summarize what they have learned from reading the samples and the annotations provided. How is this writing sample shaped by  its purpose, audience, format and academic discipline? 

· Ask students to look for examples of two of these genres in their textbooks for other courses they are taking and/or in journals in their field. Xerox an example of each and annotate their structure and content, as the editors in the text have done. (Of course, you will need to review and study an annotated sample with them in class). 

The point of either rhetorical analysis assignment is to determine and reflect on how the shape of the writing influences the selection of topics, the presentation of knowledge, its potential reception by an audience, and decisions about style. 

*There are many types of academic writing to choose from in chapter 3 for this assignment; it might be useful to ask students to narrow down their choices to those that reflect their own major—for instance, “literary analysis” or “laboratory report.” 

Assignment #3: Literature Review with annotated bibliography
Rationale: The review of literature asks students to assess and present existing knowledge on a given topic and to propose a question for further inquiry. Students are called upon to practice basic academic writing skills such as summary, synthesis, and integrating sources (paraphrasing, quoting) as well as to organize the information effectively. The review of literature is a common academic genre, particularly in upper-division courses in both the Humanities and the Sciences. 

I like to use the review of literature as a way to raise awareness among students about how one issue may be seen from a number of different academic and social viewpoints. In this way, it can be more effective than a standard research paper because it encourages students to investigate from a number of different perspectives. 

Background reading: Chapter 4, “Developing Research Skills” 

A Review of Literature is an overview of source material that has been written on a particular topic. While no review can be exhaustive on all the information that exists on a topic, a Review of Literature attempts to do the following:  

· to determine what current thinking is on a particular topic of inquiry and the kinds of questions academics raise about that topic 

· to identify areas of agreement and disagreement among writers on the issues raised by a topic 

· to determine how writers from different disciplines focus on different aspects of a topic—in other words, what kinds of concerns and issues they raise 

· to investigate future areas of inquiry that remain to be done. 

Your writing task is to summarize, discuss and synthesize representative examples for each of the issues or questions raised by writers on your topic. You will end your review with an assessment of what areas remain for further research on your topic. 

Example:

Here is an example of a topic, an area of inquiry—stem cell research. None of you will choose any topic quite this broad, but it is well-known enough by all of use to be useful as an example for this genre. This example demonstrates how we identify various issues within the topic and then look for different points of view on these questions. You are likely to need to do preliminary research to help you identify the issues (sub-topics, questions) raised by your topic.  

What’s my topic? Stem Cell Research

What are some of the current issues raised by stem cell research?
· How effective is stem cell research in treating chronic and life-threatening diseases such as cancer, diabetes, and heart disease?

· What are the ethical considerations behing stem cell research? 

· Can stem cell research actually help to prevent the occurrence and reoccurrences of these common diseases?

· Can stem cell research prolong life in terminally ill patients or potentially extend the life span of all individuals?

· Are stem cells effective in reversing paralyzing injuries or brain defects? 

· How are stem cells harvested? Are there different types of stem cells used in research? 

As you investigate these questions concerning your topic, you will want to see how these issues are presented and addressed in various academic disciplines. For example, 

· What do the biologists say?

· What do the ethicists say? 

· What do religious leaders say?

· Why are politicians involved? What are the political issues?

· Are there legal restraints on the harvesting and use of stem cells for research?

· What do research scientists involved in stem cell research have to say on the topic? 

Likewise, you will want to search for and compare viewpoints from different disciplines. Make an effort to look for a variety of viewpoints, not just one, as you conduct your research. You will need to consult various and appropriate Research Databases to find good sources for your review. 

Organizing and writing the Review:

Once you have gathered a good representative sample of source material:

Begin your paper by giving the reader a brief background in your introduction to the topic you are reviewing. What do my readers know and need to know about stem cell research? 

Organize your Review of Literature around the issues or questions raised concerning your topic, not around individual authors or articles. Sequential summaries of individual articles do not help the reader see the similarities and differences among points of view. You must synthesize (identify areas of agreement and disagreement) your various sources. Use paraphrasing and quoting (minimal) as evidence of their positions. 

I would provide a sample outline of a review of literature based on the sample topic I have been using. An annotated bibliography of all sources used in the review would complete the assignment. 

In-class or homework writing activities and/or class presentations from Mulvaney and Jolliffe, Academic Writing: Genres, Samples, and Resources
I would do these activities using readings from one of the Readings for Response chapters in Part IV of the book, such as “Music and the College Experience” or “Work in America,” two common and accessible topics for undergraduates.  
( Response essay with annotations (in-class writing) 

Cf: “The Activity of Reading: An Act of Composing” pp. 25-27
Possible texts: D. Nantais, “CDs Don’t Kill People” (373) or “S. Quattrociocchi, “Jobs for Teenagers Should be More than a Paycheck” (426)

Rationale:  To have student practice a common form of writing: the response essay (putting together their consideration of the ideas from the text with personal interpretation). The activity suggests that readers “compose a new text as [they] read” (27). 

For one class period, choose a brief text from one of the sections in the back of the text (see suggestions above). Ask students to read the text and as they read, record in the margins some of the mental associations (ideas, experiences, questions, etc.) they make with the text. Working alone or, better yet, with a partner in class, have students compare the associations they make with the text and reflect upon them in an in-class writing (a paragraph or so). How did we create meaning from the texts we read? Remind students that good reading means understanding the original author’s intended meaning but also interpreting and extending it from their own insights and experiences. 

Follow up by reviewing ways to “mark a text” with students on page 26.

This preliminary in-class activity can serve as an introduction to active reading and interacting with texts. It will be helpful when asking students to respond to longer readings in the text and when compiling research sources. 
( Summary writing, pp. 327-329
Using the same chapter from the back of the book as for the previous exercise, review “Summarizing” on 327-329 and have students, working together in groups of three, practice preparing, planning, and writing a summary of a longer essay, such as A. Bennett’s “Youth Culture and Popular Music” (362) or B. Ehrenreich, “Excerpt from Nickel and Dimed: On (Not) Getting By in America” (416). This will take two class meetings. Have students collaborate on a final typed summary and present it to the class (Xerox copies, Power Point, or oral presentation). 

( Web-based critiques
Cf:  “Web-based Projects” 297-308  

Rationale: They’re going to use websites anyway: Google, Wikipedia, Ask.com, etc. We can at least get them to think critically about the sites they use and not just take them at face value.  Students should read and discuss pp. 297-308 before beginning these tasks. 

· Ask students to write a comparative critique of finding information on Google and Ask.com. They could present their findings to the class with a web presentation.

· Ask students to critically examine the information they find on a particular topic in Wikipedia (such as global warming) and analyze how the information was put together from several different contributors and sources.

· Ask students to compare how a magazine, a website, and a research journal present information about the same topic: e.g., video games. Analyze how genre and audience affect the presentation and reliability of material. 

· Find websites devoted to the same topic (such as Harry Potter websites student example in the text) and have students write or present a comparative critique. Students can choose a topic based on a personal interest in music, science, sports, skateboarding, or any other pastime they enjoy. 

These activities need to be followed by a discussion of the authenticity, reliability, and credibility of these various sources as academic research tools. 

Others

Similar types of brief one or two-day in-class writing activities and presentations could be formed practicing other academic genres, such as:

· a “Field Observation Report” (207) in which students could observe and report their findings on either the music or work topics they have been reading about in Part IV . They could observe and report on the music and work habits of friends and/or co-workers.

· a “Professional Action Plan” (274) based on a problem they face in their part-time workplace or a proposal based on J. Schor’s “Excerpt from The Overworked American: The Unexpected Decline of Leisure” (400)

These, too, could be done collaboratively in groups of 3-4 students who would then present their findings to the class in written or visual (or combined) form. 
Narrative for Tony’s ENGL 1130 course

Overview of course:  This ENGL 1130 course is built around engaging students in the analysis of discipline specific readings and introducing them to possible genres they may encounter during their remaining undergraduate years and in their work lives. To that end, students are asked to reading various articles from the course reader (see below) and then develop responses to those articles, which are used as part of daily discussions.  During the discussions, I spend considerable time helping students to rhetorically analyze the readings, focusing on purpose, audience, and argument.  We also practice other writing skills through in-class writings, like summarizing, comparing and contrasting, and developing counterarguments.  The formal assignments for this class include genres that are commonly encountered in the humanities, natural sciences, social sciences, and business communities.  With each assignment, students read and discuss samples of those texts, meet one-on-one with the instructor in conferences, participate in peer reviews and workshops, and have the opportunity to continually revise the texts throughout the semester.  

Overview of book:  In general, this book is similar to other texts often used in ENGL 1130.  It contains various readings from three broad disciplines:  arts and humanities, social sciences and public affairs, and sciences and technologies.   The articles are further organized based upon the author’s purpose:  reflecting, reporting, explaining, and arguing.  This works well for showing students how a specific type of discourse is similar/different within different discourse communities (i.e. how an argument in humanities compares to one in the social sciences).  The text also provides paired readings which often speak for opposing sides of an argument (in the seventh edition, a casebook section at the end of the book on the topic of work provided multiple perspectives on the topic from different genres).  There is an introductory chapter that focuses on the writing process, discussing how to critically read (and re-read) a text, how to use sources, and how to enter into the conversation.  For each reading, there is a short biographical note about each author prior to the article and a list of discussion questions at the end of each.  There is also a “Making Connections” section after each article with questions that connect different readings in the book together based on themes, arguments, or issues.      The beginning of each unit contains a short discussion about the type of writing being discussed (i.e. information on reflective writing or reporting).  Some limitations of the book include some really difficult readings (especially in the sciences and technologies sections), no real discussion of visual literacy or images, and no formal assignment ideas (although teachers may be able to use the questions at the end of readings to create formal papers.

Overview of assessment:  The main form of assessment in this course is a showcase portfolio.  Students choose two of their first three formal assignments (letter, literature review, argument), select reading responses, and select documents from the group project to include in the portfolio.  During the semester, I employ the early-middle-late grading process
, responding to texts and then offering a process evaluation that states the paper is early in the writing process, in the middle stages, or in the late stages.  This system has worked well as a way of encouraging students to talk about the writing process while delaying talk about evaluation until the papers are finished.  Evaluation for reading responses is explained in the course syllabus.  Evaluation for the group project is explained in the narrative about assignments.

ENGL 1130-***
College Writing II

Academic Disciplines and Discourses

Instructor:  

Office:  

Phone:  

E-mail:  

Office Hours:  

Required Texts:

Comley, Nancy R. et al.  Fields of Reading:  Motives for Writing. Boston:  Bedford/St. Martin’s 

P, 2004

Course Description:

Welcome to English 1130, a course that will assist you in both your college and professional future.  The goals of this course are two-fold.  First, you will be introduced to various concepts, issues, and readings from different disciplines and will begin to become a part of the conversations that occur in those disciplines.  Second, you will be introduced to different genres of writing from across the disciplines and you will be practicing your writing skills within these genres.  Ideally, this course will sharpen your critical thinking and writing skills and allow you to consider in depth a variety of important and complex issues through discussion and writing.  During the semester, you will expected to be involved in the class by reading different articles from various disciplines; composing informal responses to readings; freewriting; participating in large and small group discussions and presentations; and writing formal essays.  I know that some (many?) of you may feel about reading and writing the way you feel about visits to the dentist.  But because writing is such a critical aspect of a liberal education, my hope is that the course will serve you well and generate rousing discussions along with thoughtful and provocative texts.  

Prerequisites:

· Placement through a writing sample; or

· Successful completion of ENGL 1100 or ENGL 1110.

Course Requirements:

Students will produce a minimum of 7,000 words in final draft form over the course of the semester.  This will mean roughly 22-25 finished pages.  At least one paper will be a documented essay using MLA format, incorporating a number of sources with a sustained discussion that results in a paper of at least 8 pages.  Students will also compose more informal documents, such as in-class writings, freewrites, and reading responses.  Finally, active course participation will be a requirement in this course.

Assignments

(more information will be provided about each assignment later in the semester)

1. Individual Writing Assignments

a. Letter Assignment (4-5 pages):  Each student will write a business letter, background memo, and rhetorical analysis based upon a previous life experience.

b. Literature Review Assignment (4-5 pages):  Each student will write a researched literature review based upon an article we are not reading.
c. Argument Essay (4-5 pages):  Each student will write an argument essay based upon the research they conduct for their literature review.

d. Reading Responses:  Students are required to submit ten reading responses throughout the semester (see course schedule).  Each response is worth 2% of the final grade and will be evaluated on the following scale:

i. Excellent and above average papers receive 2%;

ii. Average papers that satisfy the response receive 1%;

iii. Papers that do not satisfy the assignment/are not completed receive 0%.

More information on reading responses will be discussed during the first week of classes.

e. Showcase Portfolio:  At the end of the semester, each student will submit a showcase portfolio of their writing that will include select writing samples and documents, along with reflective letters and self-assessments.

2. Group Writing Assignments

a. Proposal (10-12 pages):  Each student will participate in a group project writing a proposal to offer solutions to a problem currently affecting the University of Toledo.  The proposal will include a group designed introduction and conclusion, along with separate sections written by each of the group members.
b. Presentation (15 minutes):  Each group will conduct a professional presentation on their proposal topic.  The presentation will be given in front of myself, your fellow classmates, and possibly individuals affiliated with the university.

All papers must be typed in 12 pt font (Times New Roman) and double-spaced.

3. Classroom Work:  I will expect students to be active members of the classroom and to attend class regularly. In addition, several of our classes will include in-class activities and student conference groups; a lack of attendance for these activities could adversely affect your grade.  Participation can be in the form of questions in class, e-mail questions, small group participation, one-on-one conferences, in-class writings, large group work, work in peer groups, etc.  Anyone who needs to discuss participation can do so privately with me during the first two weeks of class.  

IMPORTANT:  SIMPLY ATTENDING CLASS DOES NOT GUARENTEE A HIGH PARTICIPATION GRADE.  So, don’t expect full credit for participation just because you “showed up” every day.  While being in class is important, full credit for participation means going beyond this and actively participating in small, large, and online group formats.

Grading:

Drafts of Portfolio Papers:  15% of final grade (5% each)

Portfolio:  30% of final grade

Reading Responses:  20% of final grade 

Participation:  10% of final grade

Proposal:  15% of final grade

Proposal Presentation:  10% of final grade

Overall Grading Scale:

98-100:  A+


94-97:  A


91-93:  A-

88-90:  B+


84-87:  B


81-83:  B-

78-80:  C+


74-77:  C


71-73:  C-

68-70:  D+


64-67:  D


61-63: D-

60 or below:  F

GROUND RULES

1. Students must keep all work for this class, including rough drafts, notes, and research.  Some or all of this information may be included in the year-end showcase portfolio and/or asked for when turning in drafts for class.

2. Cell phones must be turned to vibrate or turned off.  If you must answer the call, please quietly walk out of the room to answer.  

3. Anyone who has a disability (physical, speech, hearing, etc) that may influence their performance in this class should talk to me about this as soon as possible and should have the disability documented with the Office of Accessibility (x4981 or http://www.student-services.utoledo.edu/accessibility/)

4. Peer groups:  All students must bring four copies of their paper to peer group sessions.  Students who do not have their paper ready for peer review and/or enough copies will not be allowed to participate in the peer review and will find his/her participation grade adversely affected.  Students who arrive more than five minutes late for class will not be allowed to participate in the peer review.  Decisions on how to arrange groups will either be made early in the semester or on a class-to-class basis.
5. Late Work Policy:  My policy on late work is simple:  I rarely accept it.  If a student does not have a final copy of the paper when it is due, that student will receive a one-point deduction for each day that the paper is not turned in.  All papers are due before or during class time (see schedule).  A paper turned in after the class has ended is considered late regardless of the situation.

If a student misses three (3) turn-in dates, that student may fail the course.  Turn in dates include peer review dates and days when papers need to be turned in to the instructor for comments.

If a student wishes to turn in work early or have a fellow student turn in or pick up his/her work, arrangements must be made prior to the assignment turn in date.

6. Plagiarism:  Plagiarism is defined as "representing the words or ideas of someone else as one's own in any academic exercise."  Plagiarism can take different forms, including:
· Outright plagiarism: using someone else’s entire paper as your own;

· Ghostwriting:  having someone else write your paper for you;

· Cut and paste: taking sections from another paper/website and including it in your own;

· Insufficient citation: failing to cite information obtained from other sources and/or your research.

Thus, all writing you do for this course must be your own and must be exclusively for this course, unless the instructor stipulates differently.  Please pay special attention to the quotes, paraphrases, and documentation practices you use in your papers.  If you have any questions about plagiarism, please ask your instructor.  If you plagiarize, your instructor reserves the right to grant you a failure for the course and your case may be reported to the College of Arts and Sciences.   For additional information concerning plagiarism, please consult the undergraduate catalog and/or consult a writing specialist in the Writing Center.  We will spend time this semester discussing plagiarism as a class.
7. All work in this class is public, and will be read by the instructor and fellow students.  Please keep this in mind when writing texts.  

8. Attendance is vital to this class; we will be discussing various issues each class period and if you are not here, you will miss important information.  PLEASE BE AWARE that poor attendance can affect your participation grade; if you are not here, you cannot participate and you will find your grade lowered.  Students are responsible for finding out what was missed and completing all work.  Additionally, students who accrue three weeks (6 classes) worth of unexcused absences will fail the course. 
a. The University recognizes the following as excused absences:  1) personal emergencies, including illness or death in the family; 2) religious observances; 3) participation in University-sponsored events, such as athletics and academic competitions; 4) government-required activities, such as military assignments and jury duty; and 5) other absences approved by the professor in advance. ONLY THESE ABSCENCES WILL BE RECOGNIZED IN THIS CLASS.
b. Students must have a viable excuse, documentation (doctor’s note, mechanic bill, obituary, etc) may be asked for, and, if necessary, the student may have to schedule a conference with me before turning in any major assignments.  Each case will be handled on an individual basis and the instructor reserves to right to accept or refuse absences.  I can be contacted via a written excuse turned in prior to the absent class, email (anthony.edgington@utoledo.edu), or voicemail (530-8578).
c. In addition, for every two late arrivals to class, one absence will be added to the student’s class record.  If you know that you will be having difficulty making it to class on time, please talk to the instructor about this during the first week of the course.
d. For more information on the universities missed class policy, please see the University of Toledo’s Missed Class Policy
9. The students and the instructor will adhere to late policies, arriving on time to class and prepared for that day’s lesson(s).  Attendance will be taken at the beginning of every class, and it is the student’s responsibility to inform the instructor at the end of class if he/she was late.

10. Students who have questions or concerns about grades, the class, or an assignment are encouraged to see the instructor as soon as possible.  

11. Students looking for extra assistance during this course should contact the Writing Center, (530-4939 or http://writingcenter.utoledo.edu/about.htm).  Students can meet with writing tutors to discuss ideas and arguments in texts; the center is not a “fix-it” shop set up to correct errors in grammar and mechanics.  When going to the Center, make sure to take two copies of your essay and the assignment sheet for the class.

Schedule of Readings  

(This schedule is subject to change if necessary.  The instructor will make every effort to inform students about changes as soon as possible.  All readings should be read for the day listed, and the instructor may increase or decrease reading loads if necessary)


January

11
Introductions

13
Introductions (cont); Syllabus review; discuss Letter Writing Assignment

18
Read Levine (pg. 781); Discuss Letter Writing

· Reading Response #1 Due

20
Read Gornick (pg. 753) and Schlosser and Lowenstein (pg. 775)

· Reading Response #2 Due

25
Read Ehrenreich (pg. 760) and Discuss Peer Review

· Reading Response #3 Due

27
Peer Review Letters (Turn in Copy for Teacher Commentary)
February

1
Discuss Literature Review Assignment and Read Brunvand (pg. 335)

· Reading Response #4 Due

3
Library Research and Documentation

8           Web Research, Library Research, and Documentation

10
Read Sizer (pg. 345) and Keizer (pg. 578)

· Reading Response #5 Due

15 
 Read Kubler-Ross (pg. 405) and Dickenson (pg. 84); Survey

· Reading Response #6 Due

17
 Peer Review Literature Reviews (Turn in Copy for Teacher Commentary)
22
Introduce Argument Essay and Read Martin Luther King Jr. (pg. 617) and Richards (pg. 632)

· Reading Response #7 Due

24
Read Gould (pg. 686) and Weinberg (718)

· Reading Response #8 Due


March

1         Read Hersey (pg. 181), Berger (524) and Laurence (pg. 229)

· Reading Response #9 Due

3         Read Gopnik (pg. 78) and Schmemann (pg. 247)

· Reading Response #10 Due 

7-11 Spring Break

15
Peer Review Argument Essay (Turn in Copy for Teacher Commentary)
17
NO CLASS (CCC Conference)

22
Discuss Portfolios and Group Proposal Paper; Read Schlosser (pg. 308) and Strand (pg. 319)

24
Read Brown (pg. 271); Discuss Primary Research

29
Read Coyne (pg 189) and proposal workshops

31       NO CLASS (CEA Conference) 
April

5
Group Conferences and discuss presentations

7
Group Conferences and discuss presentations

12
Portfolio Piece #1 Peer Review and proposal/presentation workshops 

14
Portfolio Piece #2 Peer Review and proposal/presentation workshops 
19
Peer Review Proposals and discuss presentations

21
Proposal Workshops
26
Presentations

28
Presentations

· Portfolios Due in Class

Proposal Due Date: 

Portfolio Pick-Up Date:  
Writing the Letter You Always Wish You Had


For the first assignment in this class, you are being asked to create a business letter that at one point you wanted to write but, for whatever reasons, never had the chance too.  Looking over events in my life, I can think of a few times when I wanted to write a letter but never did:

· To the limousine company that worked my wedding regarding the problems of poor service and lateness

· To different scholarship committees, especially after realizing how much money is available, yet never claimed, for scholarships

· To a previous employer regarding the need for health benefits for part-time employees

· To different organizations on campus, seeking financial assistance in sponsoring a visiting lecturer

· To my apartment complex, requesting that something be done about the noise level in my specific area and to request repairs for my apartment

After you have chosen a specific event, you will create a one page letter that you would have sent (and maybe still have the chance to send) to the specific audience(s).  Please note that I am asking you to write a “business” letter (I am defining this as a letter written from you to a business, organization, group, employer, etc).  Letters written to a past boyfriend or girlfriend or letters to a grandparent don’t count here.  If you have any questions about this, please come talk to me about those questions or bring them up in class.  We will spend time next week talking about the format for the business letter.

Required Documents

For this project, you will turn in two documents.  The first one is a one-page memo, written to me, that gives enough background information on the event so that I can read the letter.  Tell me what happened, what went wrong (or right), why you are writing the letter, and why you didn’t write the letter before.  

The second document you turn in will be the letter itself.

Schedule

January **:  Bring five copies of letter with you (four for peer review—one to be turned in to me for my comments)

Criteria:

Professional tone and appearance


Being specific and descriptive

Creating goodwill with readers


Strong grammar

Use of evidence, examples, and experiences

Ability to analyze one’s audience

The Literature Review Paper

Length: 4-5 pages

The main goal of the literature review is to convey to your reader what knowledge and ideas have been established and to outline the major arguments on a given topic.  This is done by looking at different sources (i.e. books, articles, websites, interviews, studies, etc.) and using these sources to outline the different trends, arguments, and controversies on the issue.  The review is very similar to other texts you have written; it contains an introduction, body and conclusion, follows a logical structure and contains well-formed paragraphs.  Unlike past papers, the literature review has the literature itself as the subject of discussion.

However, this is not just a set of summaries or a descriptive list; rather, you are using the sources to help answer your research question(s).  The review should do the following:

· Be organized around your research question

· Synthesize results into a summary of what is and is not known

· Identify the areas of controversy

· Formulate questions that need further research

Organizing Around a Research Question

One of the first steps in writing a literature review is to decide what research question(s) you will be addressing.  What do you want to know about your topic and/or what do you want readers to know about this topic?  In this case, it is not as important to be specific with the question, since the research you will be conducting will probably help make the question more specific later.

Once you have decided on the research question, you will want to conduct research that will help offer answers to the question.  Notice that you are looking for answers, not just one set answer.  The goal of the literature review is not to defend one argument over another, but rather to offer all the different arguments.  

Synthesize Results Into a Summary of What Is and Is Not Known

Once you find the research you will be using, you will want to read the literature, noting what arguments are being made, what kind(s) of data is used to back up those arguments, and the conclusions that are being drawn.  Usually, you won’t have to read the whole text from first to last page; learn to use efficient scan and skimming reading techniques.  You want to know the main points from each source.  Once you have skimmed and found the main points, take time to group the sources together based upon the arguments that are being made.  You may decide to group together all the pro and con sources, or you could break down the topic into sub-topics and group pro and con sources together that way.  How you choose to arrange that sources will depend on what you are trying to convey through the literature review.

Also, pay attention to what the sources are not saying.  What questions are not being answered in these sources, and why are these questions not addressed?

Identify the areas of controversy

As you are writing the review, you will want to highlight and remind readers about the major controversies and arguments that are being made.  You may want to spend time discussing what controversies occurred prior to this one and how this controversy relates to other controversies.  For example, if you are looking at Ice-T’s “Cop Killer,” you may want to discuss how rap music has always been seen as anti-establishment, anti-authority; you may want to look at past rap artists relations to authority figures; and/or you may want do discuss how other artists’ (not just rap artists) lyrics were being scrutinized and criticized during the time period (including heavy metal and some pop artists).

Formulate questions that need further research

Finally, the mark of a strong researcher is not only being able to put together the research in a way that tells readers the story, but it is also being able to offer questions that still need to be answered.  What still needs to be asked about this topic?  Why do these questions need to be asked?


Okay, now for the specifics of this assignment….

1. Choose an article from our course textbook that we are not reading this semester.  Refer to the course syllabus to see what articles are being read.  When choosing this text, find an article that is on a topic that you will enjoy researching and writing about for the next month and half (this will be the same topic you will use for the argument essay).

2. After reading the article, find other texts on the same topic (using libraries and the Internet).  I would like you to find at least six other sources on the topic (and only two of these sources can be from the Internet).  Consider traditional sources (books, articles), technical sources (webpages and online journals) and alternative sources (TV, movies, music, government reports, etc).  Also, look for sources that offer different opinions on the topic (for, against, agree, disagree, etc)

3. Look over these sources and begin noting down important trends, issues, controversies, and problems that are being discussed in the texts.  

4. You will then write a literature review on your subject, incorporating all of these sources.  The goal of the review is not to make an argument (you will do that for the next assignment); the goal is to inform readers about your topics so that they will understand the major issues, trends, controversies, and problems related to your topic.  

5. As for organization, the review should first introduce readers to the topic in question, and then offer information on the different sources you have researched (including information on issues, trends, controversies, and problems, along with pro and con arguments).  The review should conclude with information on future research that needs to be done.

6. The review will include in-text citations and a works cited page (we will discuss these issues in class.

Dates:
February 10:  I will set aside the last 15-20 minutes of class for conferencing


February 17:  Peer review and turn in one copy to me for my comments
Argument Essay
The third paper will be an argument essay based upon the topic and research you collected for your literature review. In this paper, you are being asked to take a position on your topic and to persuade readers to accept this position.  In doing so, you may be incorporating several of the argumentative tools we have discussed and will be discussing in this class, including:

Personal Experience



Logical, Ethical, and Emotional Appeals

Imagery/Description


 
Use of quotes and paraphrases

Audience Awareness



Call to Action

The argument essays will be 4-5 pages in length and you will be using MLA documentation style for this paper.

Three Types of Arguments (THE APPEALS)

When devising arguments to make on a particular topic, there are three general types:

· Logical appeals:  called “logos” in Ancient Greek society, logical appeals are those arguments that rely on hard proof and evidence, such as facts, statistics, data, studies, surveys, etc.  Logical arguments are often ones that can be more easily proven, although different audiences may argue over the validity or reliability of the facts.

· Emotional appeals:  called “pathos” in Ancient Greek society, emotional appeals are ones that cause readers to feel some type of emotion in relation to your topic (from anger to sadness to happiness to fright).  These are a few ways to build emotional appeals:

· Strong images or visuals

· Vivid or emotional stories or events

· Stories of successes or failures

· Hypothetical situations

· Ethical appeals:  called “ethos” in Ancient Greek society, ethical appeals are directly related to a writer’s credibility.  A writer can build her credibility in two ways.  First, the writer can talk about her past experiences to show that she is a more than competent person to talk on this topic.  Second, the writer can bring in the words of other, more “authoritative” speakers and writers to build credibility for the overall argument.

Writing the Argument Essay

When writing an argument, how you organize and structure the text will vary, depending upon your topic and your situation.  However, there are some typical elements that most argument essays include:

· An introduction that will highlight not only the issue you are talking about, but also your stance or purpose on the issue.  Some ways of introducing an argument essay include:

· Opening with a true or hypothetical situation that highlights your position;

· Posing a question to your readers that will force them to think about your topic and your position on it;

· Introducing a powerful statement or statistic that highlights your position;

· Introducing a quote from a well-known, reliable and knowledgeable source that agrees or supports your position on the topic.

· A good argument is never just the writer’s words alone.  A good argument uses the appeals listed above and, most importantly, research to back up the writer’s opinion. 

· A good argument will talk about those who disagree with the writer’s opinion (i.e. counter-arguments), but will also show how those perspectives are wrong and/or misguided, using these arguments to highlight the importance of the writer’s position.

· A good conclusion to an argument includes a call to action that encourages readers to take future action on the topic.  Possible call to actions include asking the reader to contact important individuals (i.e. politicians, business leaders, etc), to take personal action (letter-writing campaign, volunteerism), to change aspects of one’s life (like quit smoking or eat healthier), or to make financial contributions to a larger cause.

LIST OF DATES

February 24, March 1 and 3:  Small group conferences to talk about topics (see below).

March 15:  Peer Review Argument essays and turn in copy for my comments

Small Group Conferences:

To help you get more feedback on your ideas for the argument essay, we will spend the last 30-35 minutes of class on February 24, March 1 and March 3 in small groups talking about your topics, arguments, and questions you may have about writing the argument essay.   On your group day, write a one-page summary of your argument essay that covers the following topics:

· A brief overview of your topic (as learned through the literature review)

· What your opinion is on the topic (i.e. what your argument will be)

· How you plan on backing up your argument (what arguments will you be using)

During the discussions, I will expect students to write comments and suggestions about their topic in this sheet.  You will also turn in the copy to me, and I will count this as your reading response for that day (you don’t need to write up a regular response for your day listed).

Group Proposal Project

During the second half of this semester, you will be working with a fellow student creating an 8-10 page proposal that will research a problem currently affecting the University of Toledo. The requirements for this proposal include:

· Proposal:  Each pair will create an 8-10 page proposal that will address the problem, causes and effects of the problem, and possible solutions.  The proposal will be a researched document, with substantial primary and some secondary research.  We will discuss the proposal in-depth during our next class period.

· Presentation:  Each pair will conduct a ten-minute presentation later in the semester based on the information you report in your proposal.  Each member of the pair will have a role in the presentation (speaking, visuals, etc).

· Progress Reports:  Every Monday (March 28, April 4, 11, 18) a member of your pair will send me a progress report which will include the following:  1) what your pair accomplished this week on the proposal/presentation; 2) new information your pair learned about your topic this week; and 3) any problems or questions your pair have about the topic or the assignment.

· Reflective Evaluation Letter:  At the end of the project, each student will submit a two page reflective evaluation letter written to me that will detail your contribution, your partner’s contribution, and your assessment of those contributions to the project.

Listed below are the five projects that the pairs will work on.  The projects were chosen based on the note cards you filled out before spring break and on the service-learning programs initially discussed with the Stranahan Arboretum.  Two groups each will work on one project.  

Parking Situation


Students and others mentioned that parking was a problem because of:

· The lack of parking on campus;

· The problematic situation of freshman having to park at Scott Park campus (along with problems this can cause in case of emergencies);

· The buses do not always get students to classes on time and is not always available; and

· The high cost for parking fees and fines.  

· Pairs choosing this project should probably be interested in public layout, transportation issues, possibly economic and political issues, etc.

Tuition Increase/Cost of College


Students and others mentioned that the UT tuition increase is a problem because:

· It limits the availability of a higher education to those who cannot afford the increase;

· It leads to increasing student debt from loans; 

· It coincides with rising costs in other areas on campus; and

· This increase could lead to a large drop-out rate for college students.  

· Pairs choosing this project should probably be interested in economic, social, and political issues along with issues related to education and financial aid.

Food Court


Students and others mentioned that the food court is a problem because:

· There is an overabundance of fast food in the food court;

· There needs to be more diversity and quality of food in the food courts;

· Some question whether the food court and other eating facilities are clean; and

· Some question whether the workers are friendly and hospitable.  

· Pairs choosing this project should probably be interested in nutritional issues, public layout, educational issues, etc.

Stranahan Arboretum Public Relations Issues

Public relations for the Stranahan Artoretum is a problem because:

· There is little knowledge about the Stranahan Arboretum on campus;  

· Most students do not know where and what it is, and why it is important to the campus;  

· The Arboretum is not only a good educational resource on campus, but also can be a good social and personal space for students to meet and interact; 

· Students in this group will develop a proposal to help make the Arboretum more visible to the UT campus.  Part of this proposal will address ways to publicize the Arboretum on (and possibly off) campus.  These groups will also need to think about possible funding options that can help the Arboretum afford the PR that is being offered. One possible PR tool the Arboretum is discussing is a newsletter. 

· Pairs choosing this project should probably be interested in communication and public relations, environmental issues, local history, etc.

Website Project:  

Students in these two groups will identify a current University of Toledo website that they feel needs to be improved.  Each group will write a proposal that will offer reasons for why the website is not functional, improvements for making the website better, and revisions and other changes to help make the website more accessible and visual to future viewers.  

Pairs choosing this project should probably be interested in technology and web development, public relations/communications, online layout, publication, etc.

Possible Research for the projects (your project won’t need to incorporate all of this research; these are just suggestions for the type of research you can include):

	Interviewing individuals affiliated with the problem or with expertise in the area, including administrators, faculty, students, members of the Toledo community, etc
	Offering a survey or questionnaire to members of the campus and/or Toledo community



	Observations of locations or individuals 
	Incorporating secondary texts (brochures, pamphlets, websites, business documents)

	Newspaper and/or magazine articles related to the topic
	Compare/contrast to similar campus, individual, or organization

	Visual research (photographs, charts/graphs, pictures, etc)
	Case Studies (focusing on one individual participating in a series of activities)


Select Bibliography of ENGL 1130 Textbooks

The following are select textbooks that could be used in an ENGL 1130 course.  Each entry includes citation information and a list of unit/chapter titles and topics.  

Beedles, Bonnie and Michael Petracca.  Academic Communities/Disciplinary 

Conventions.  Upper Saddle River, NJ: Pearson/Prentice Hall, 2001.  ISBN: 0130401692

Chapters:  1) Introduction.  2) Identity and Consciousness.  3) Gender and Sexuality.  4) Capital Economics.  5) The Environment.  Chapters 2-5 contain small units devoted to Thinking and Writing in the Social Sciences, Sciences and Humanities.  

Unit topics include social psychology, religion, neuroscience, computer science, philosophy, art history, film studies, lesbian and gay studies, communications, evolutionary psychology, biochemistry, zoology, literary studies, popular music studies, history, ethnic studies, mathematics, environmental science, engineering, social ecology, political science/political economy, and cultural studies.

Behrens, Laurence and Leonard J. Rosen.  Writing and Reading Across the Curriculum 

(tenth edition).  New York: Pearson/Longman, 2008.  ISBN:  0321486439

Chapters:  PART I: HOW TO WRITE SUMMARIES, CRITIQUES, SYNTHESES, AND ANALYSES.  1) Summary, Paraphrase, and Quotation.  2)  Critical Reading and Critique.  3) Introductions, Theses, and Conclusions.  4) Explanatory Synthesis.  5) Argument Synthesis.  6) Analysis.  7) Practicing Academic Writing.  PART II: AN ANTHOLOGY OF READINGS.  8) Sociology: Marriage and Family in America.  9) Psychology: Obedience to Authority.  10) American Studies: What’s Happening at the Mall?  11) Biology: To Sleep.  12) Folklore: Fairy Tales: A Closer Look at Cinderella.  13) Business: New and Improved: Six Decades of Advertising.  14) Law: Has the Jury Reached a Verdict?

Chaffee, John, Christine McMahon, and Barbara Stout.   Critical Thinking, Thoughtful 

Writing:  A Rhetoric with Readings (fourth edition).  Boston:  Houghton Mifflin, 2008.  ISBN:  0618832963.

PART ONE:  TOOLS FOR THINKING, READING, AND WRITING.  1) Thinking Through Writing.  2) Reading Actively, Reading Critically.  3) Thinking Critically, Writing Thoughtfully.  4) Viewing Critically, Thinking Creatively.  5) Making Decisions and Drafting.  6) Revising Thoughtfully, Using Language Ethically.  PART TWO:  THINKING AND WRITING TO SHAPE OUR WORLD.  7) Exploring Perceptions: Writing to Describe and Narrate.  8) Exploring Concepts: Writing to Classify and Define.  9) Exploring Perspectives and Relationships: Writing to Compare and Evaluate.  10) Exploring Cause and Effect: Writing to Speculate.  PART THREE:  THINKING AND WRITING TO EXPLORE ISSUES AND TAKE POSITIONS.  11) Believing and Knowing: Writing to Analyze.  12) Solving Problems: Writing to Propose Solutions.  13) Constructing Arguments: Writing to Persuade.  14) Thinking about Research:  Writing About Investigations.  APPENDIX:  MLA and APA Documentation Styles.

Comley, Nancy R, David Hamilton, Carl H. Klaus, Robert Scholes, and Nancy Sommers.  

Fields of Reading: Motives for Writing (seventh edition).  Boston: Bedford/St. Martin’s, 2004.  ISBN:  0312404719

Chapters:  Introduction: Why Write?  Reflecting.  Reporting.  Explaining.  Arguing.  Casebook.  (Each section has mini-sections of readings devoted to Arts and Humanities, Social Sciences and Public Affairs,  and Sciences and Technologies, except for Introduction and Casebook).

Faigley, Lester.  Writing: A Guide for College and Beyond.  (brief edition). New York: Pearson/Longman, 2007.  ISBN: 0321408969.

Chapters:   PART I: THE WRITER AS EXPLORER.  1) Making Discoveries.  2) Reading to Explore.  3) Planning a Journey.  4) Returning and Revising.  PART 2: THE WRITER AS GUIDE.  5) Writing in College.  6) Writing Effectively.  7) Reflecting.  8) Observing.  9) Informing.  10) Analyzing Texts.  11) Analyzing Causes.  12) Evaluating.  13) Arguing for a Position.  14) Arguing for Change.  PART 3: THE WRITER AS RESEARCHER.  15) Planning Research.  16) Exploring Libraries.  17) Exploring Online Libraries.  18) Exploring the Web.  19) Exploring in the Field.  20) Writing the Research Paper.  21) MLA Documentation.  22) APA Documentation.  PART 4: THE WRITER AS DESIGNER.  23) Thinking Visually.  24) Creating Visuals.  25) Designing for Print.  26) Designing a Website.  27) Delivering Presentations.  28) Working as a Team.

Hacker, Diana.  A Writer’s Reference with Writing in the Disciplines (sixth edition).  

Boston: Bedford/St. Martin’s, 2007.  ISBN: 0321450257

Chapters:  Composing and Revising.  Academic Writing.  Sentence Style.  Word Choice.  Grammatical Sentences.  ESL Challenges.  Punctuation.  Mechanics.  Researching.  MLA Papers.  APA and CMS Papers.  Basic Grammar.

Hirschberg, Stuart and Terry Hirschberg.  Arguing Across the Disciplines: A Rhetoric 

and Reader.  New York: Pearson Longman, 2007.  ISBN: 0321419251

Chapters:  PART I.  1) Reading and Responding to Arguments.  2) Strategies for Arguing.  3) Supporting Arguments.  4) Arguing in the Disciplines.  5) Reasoning in Inductive and Deductive Arguments.  6) The Role of Language in Argument.  7) Writing and Refuting Arguments.  8) Reading and Analyzing Visual Texts.  9) Writing and Argument from Sources.  PART II READINGS.  Liberal Arts.  Social Science.  Science.

Kennedy, Mary Lynch and Hadley M. Smith.  Reading and Writing in the Academic 

Community (third edition).  Upper Saddle River, NJ: Pearson/Prentice Hall, 2006.  ISBN: 0131931334

Chapters:  PART 1: READING AND WRITING CONVENTIONS.  1) Reading Academic Texts.  2) Learning the Basic Conventions: Summarizing, Paraphrasing, and Quoting.  PART II: WRITING AS PROCESS.  3) The Response Essay: An Example of the Composing Process.  4) Revising Essays for Style.  5) Editing for Correctness.  PART III: WRITING FOR COLLEGE COURSES.  6) Composing Multiple-Source Essays.  7) Drawing on Sources for an Argument Essay.  8) Analysis and Evaluation.  9) Writing Research Papers.  10) Personal Essay: Literacy Narrative.  PART IV: READING SELECTIONS.  11) Grades and Learning.  12) Technology and Identity.  13) Tastes in Popular Music.  14) Visual Culture: Family Photography.  15) Racial Profiling in America.  Appendix: Documenting Sources.

Kress, Anne and Suellyn Winkle.  Next Text: Making Connections Across and Beyond the Disciplines.  Boston: St. Martin’s 2008.  ISBN:  031240106x

Chapters:  1) Putting a Price on Integrity.  2) The Changing Landscape of Family.  3) Defining Identity in a Virtual World.  4) Branding a Way of Life.  5) Making and Remaking History.  6) Mapping the Human Genome. 

Kutz, Eleanor.  Exploring Literacy: A Guide to Reading, Writing, and Research.  New 

York: Pearson Longman, 2004.  ISBN:  0321091612.

Chapters:  Introduction.  PART I: EXPLORING THE WRITER’S WORLD.  1) Reading as Conversation.  2) Writing as Conversation.  3) Reading and Writing Memoirs.  PART II: STUDYING EVERYDAY CONVERSATIONS.  4) Identifying Communities.  5) Analyzing Everyday Conversations.  6) Writing in Ethnographic Genres.  PART III: PARTICIPATING IN ACADEMIC CONVERSATIONS.  7) Researching Academic Discourse Communities.  8) Analyzing Classroom Conversations.  9) Reporting Research in Academic Disciplines.  PART IV: STRATEGIES FOR READING, WRITING, AND RESEARCH.  Reading.  Writing.  Editing.  Responding to Peers.  Assessing Yourself.  Preparing a Portfolio.  Presenting and Reporting to a Group.  Conducing Field Research.  Conducting Library Research.  Documenting Sources.  

Lester, James D.  Composing from Sources.  New York: Pearson Longman, 2004.  ISBN: 

0321108264.

Chapters: 1) Why We Compose from Sources.  2) Finding and Choosing from Sources.  3) Strategies for Critical Thinking.  4) Writing a Summary.  5) Writing a Paraphrase.  6) Using Quotations.  7) Practicing Academic Integrity.  8) Writing the Single-Source Essay.  9) Writing the Multi-Source Essay.  10) Writing a Paper Using MLA Style.  11) Writing a Paper Using CMS Note Style.  12) Writing a Paper Using APA Style.  Appendix A: Writing an Essay Examination Answer.  Appendix B: Writing a Scientific Paper: CSE Style.  Appendix C: Readings.

Lester, James D. and James D. Lester, Jr.  Principles of Writing Research Papers (second 
edition).  New York:  Pearson Longman, 2007.  ISBN:  032142610x

Chapters:  1) Finding a Scholarly Topic.  2) Library Research.  3) Searching the World Wide Web.  4)  Field Research:  Collecting Data Outside the Library.  5) Organizing Ideas and Setting Goals.  6) Finding and Reading the Best Sources.  7) Writing Effective Notes.  8) Drafting the Paper in an Academic Setting.  9) Understanding and Avoiding Plagiarism.  10) Blending Reference Material into Your Writing.  11) Works Cited: MLA Style.  12) Preparing Electronic Research Projects

Lester, James D. and James D. Lester Jr.  The Essential Guide: Research Writing Across 

the Disciplines (third edition).  New York: Pearson Longman, 2005.  ISBN: 0321276396

Chapters:  1) Finding a Scholarly Topic.  2) Library Research.  3) Searching the World Wide Web.  4)  Field Research:  Collecting Data Outside the Library.  5) Understanding and Avoiding Plagiarism.  6) Finding and Reading the Best Sources.  7) Organizing Ideas and Setting Goals.  8) Writing Effective Notes.  9) Drafting the Paper in an Academic Style.  10) Using MLA Style.    11) Writing in APA Style.  12) The Footnote System: CMS Style.  13) CSE Style for the Natural and Applied Sciences.  14) Preparing Electronic Research Projects.  Appendix: Glossary of Manuscript Style.

Lester, James D. and James D. Lester Jr.  Writing Research Papers: A Complete Guide 

(twelfth edition).  New York: Pearson Longman, 2007.  ISBN: 0321457986

Chapters:  1) Writing from Research.  2) Finding a Topic.  3) Finding and Filtering Electronic Sources.  4) Gathering Data in the Library.  5) Conducting Research Outside the Library.  6) Understanding and Avoiding Plagiarism.  7) Finding and Evaluating Sources.  8) Organizing Ideas and Setting Goals.  9) Writing Effective Notes.  10) Drafting the Paper in an Academic Style.  11) Blending Reference Material into Your Writing by Using MLA Style.  12) Writing the Introduction, Body, and Conclusion.  13) Revising, Proofreading, and Formatting the Rough Draft.  14) Works Cited: MLA Style.  15) Writing in APA Style.  16) The Footnote System: CMS Style.  17) CSE Style for the Natural and Applied Sciences.  18) Creating Electronic Research Projects.  Appendix A: Rules and Techniques for Preparing the Manuscript in MLA Style.  Appendix B: Finding Reference Works for Your General Topic.

Mulvaney, Mary Kay and David A. Jolliffe.  Academic Writing: Genres, Samples, and 

Resources.  New York: Pearson Longman, 2005.  ISBN: 0321179749.

Chapters.  PART I: ACADEMIC WRITING CHALLENGES AND SOLUTIONS.  1) Exploring Genre: A College Writer’s Tools for Organizing Knowledge.  2) Writing-to-Learn and Learning-to-Write Through the College Years.  PART II: ACADEMIC WRITING APPLICATIONS ACROSS THE CURRICULUM.  3) Understanding Types of Academic Writing.  PART III: ACADEMIC WRITING STRATEGIES FOR SUCCESS.  4) Developing Research Skills.  PART IV: ACADEMIC WRITING READINGS FOR RESPONSE.  5) Responding to Texts.  Readings on: Music and the College Experience; Work in America; Perceptions of America; The Internet: Responsibilities, Rights, Results.

Tinberg, Howard.  Writing with Consequence: What Writing Does in the Disciplines.  

New York: Longman, 2003.  ISBN: 0321026748

Chapters:  1) Writing as Knowing-in-Action.  2) Inquiry: Framing a Question.  3) Scholarship: What Has Been Done Before?  4) Research: Gathering New Data.  5) Reflection:  What Does It All Mean?  6) Presentation: What to Write?  For Whom?  Why?  7) Action:  Drafting, Revising, Editing, and Distributing Writing.

Other Possible Assignments
From Linda Panczer:

1) After reading the article "Joe Camel," summarize the student writer's perspective, and then choose an icon used in current (tv or print) advertisement and analyze its function and ability to "sell" the product (for example, a celebrity who represents a company by endorsing one of their products).

 

2) After reading the article "Everybody ... Write," answer these questions:  a) Inge Bell and I disagree about offering corrections on students' assignments: what is her position on this and why do you think I disagree?  b) How do you think the cliche "Less is more" applies to Bell's perspective; and c) Bell brings up several ways to improve one's writing: what is one of them and how will it help?

 

3) After reading your choice of one of the articles from pages 490-522, respond to these statements/questions: a) summarize your chosen author's point of view on global warming; b) make at least one comparison between your chosen author's viewpoint and Rachel Carsen's (author of "Silent Spring" -- I think I attached excerpts from that article) views; and c) state your perspective on this topic.

 

4) Three essays were assigned, each of which reflected various chapters in the textbook.  However, given the difficulty that students had with that book, I assigned outside reading as well.  For example, essay 3 covered the observations of the humanities (as noted in the textbook chapters 5 & 6), so part of that essay was reading Ray Bradbury's short story "There Will Come Soft Rains."
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� For more information, read Jeff Sommer’s article “A Comprehensive Plan for Responding to Student Writing” in Cindy Moore and Peggy O’Neill’s anthology Practice in Context:  Situating the Work of Writing Teachers (NCTE, 2002).





