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Learning Objectives
In this chapter, you will: 
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Learn the purpose of the Three-Way Conference

Learn about the Three-Way Conference

Examine examples of interactions that may occur during the 
Conference

Learn the timeline for goal development

Learn the content and structure of the goals

Learn how to support student teachers in their goal progress
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What is the Three-Way Conference? 
• The meeting

• Includes the university supervisor, the 
cooperating teacher (mentor), and 
the student teacher (intern).

• Ensures the perspectives of each 
member of the team are taken into 
consideration when evaluating the 
student teacher using the ST 
Pedagogy & Dispositions Form.

• Occurs twice: Formative Mid-term and 
Summative Final

The Three-Way Conference
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When does the Three-Way Conference occur?
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The final Three-Way Conference
Serves as the summative 

assessment for the student 
teaching experience

Takes place in the in the final 
week of the student teaching 

experience

Helps the ST identify areas of 
strength and opportunities for 
growth in his/her future teaching 

career

The midterm Three-Way Conference

Provides an opportunity for self 
and formative assessment

Takes place midway through 
the student teaching 

experience

Helps the student teacher (ST) 
identify areas of strength and 
opportunities for growth in the 
remaining time in the placement

Review expectations at the beginning of the 
semester

The ST Pedagogy & Dispositions 
Form is intended to: 

• Accurately reflect the ST 
performance at the middle
and the end of the student 
teaching experience. 

• Provide formative
feedback to the student 
teacher. 

The ST Pedagogy & Dispositions 
Form is used: 
At any time during the student 
teaching experience, but it may 
be particularly useful in 
preparing for the midterm and 
final Three-Way Conferences. 



Who participates in the Conference?
Cooperating 
Teacher

Supervisor

Student Teacher
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How should each participant prepare for 
the conference? 
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Each team 
member 
involved in the 
evaluation 
process should 
bring:

• a suggested 
score

• evidence to 
support 
his/her score 



Where do I find evidence to support my 
score? 

• Remember to consult the 
“Look Fors” document for 
suggestions for possible 
sources of evidence, as 
well as further elaboration 
of the characteristics for 
each level of 
performance. 

• A note for Row M: 
• Evidence may be 

gathered from 
• lesson plans, 
teaching, 
reflections, 
conferences, etc.
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Item Exceeds	Expectations	
(3	points)

Meets	Expectations	
(2	points)

Emerging		
(1	point)

Does	Not	Meet	Expectations
(0	points)

Analysis	of	Teaching
M.		
Connections	to	
Research	and	
Theory

Discusses,	provides	evidence	of,	and	justifies
connections	to	educational	research	and/or	theory

AND
Uses	research	and/or	theory	to	explain	their	P-12	
learners’	progress	

Discusses and provides	evidence	of
connections	to	educational	research	
and/or	theory

Mentions	connections	to	
educational	research	and/or	
theory	

No	connections OR inaccurate	
connections to	educational	
research	and/or	theory

Sources	of	
Evidence:	

• Observation	of	teaching
• Pre/post	observation	conferences
• Reflections	(written	or	oral)	on	lessons
• Teaching	journals
• Cumulative	planning	documents
• Appropriate	citations	for	research	and	theory
• Student	learning	objectives
• Connections	between	methodology	and	research/theory

Possible	
Evidence:	

Exceeds/Meets	Expectations Emerging/	Does	Not	Meet	Expectations
Exceeds:
The	student	teacher:
• makes	multiple	and	specific	references	to	theory	and	research	to	support	

why	a	task	was	chosen,	how	an	assessment	is	appropriate/aligns	to	
instruction,	etc.

• is	able	to	go	“in-depth”	about	the	relationship	between	research/theory	
and	their	teaching	(i.e.,	they	are	able	to	discuss	applications	and	rationales	
in	depth)

Meets:
The	student	teacher	can:
• use	theory	and	research	to	support	why	a	task	was	chosen,	how	an	

assessment	is	appropriate/aligns	to	instruction
• elaborate	on	their	teaching/assessment	practices	referring	to	specific	

research-based	strategies/methods	(e.g.,	“When	I	was	doing	X	in	the	
classroom,	it	was	based	on	Y’s	research-based	method.”)	

Emerging:
• Connections	are	grade/developmental	level	

appropriate
The	student	teacher:
• consistently	refers	to	only	one	general	connection,	or	

s/he	relays	the	same	connection	within	multiple	
lessons

• is	a	“name	dropper”	of	theorists	and	researchers,	but	
cannot	articulate	how	his/her	teaching	integrates	
concepts	from	research	and	theory

Does	not	Meet:
• Student	teacher	makes	no	attempt	to	draw	connections	

to	research	and	theory

Row M: “Look Fors”



How should I prepare dispositional evidence 
for the Three-Way Conference? 

When completing the Dispositions section, there may be some 
subjectivity. It is necessary for the student teacher, cooperating teacher, 
and university supervisor to use their professional judgment .

• Several observations of a student teacher’s performance are required 
to gather sufficient evidence.

• In some cases, it may be helpful for the supervisor to arrive early 
and/or stay late after an observation of a lesson to obtain evidence. 

• All Three-Way Conference participants should bring evidence to 
support their proposed scores for each row. 
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NOTE: In addition to self-assessing his/her progress 
the student teacher should: 

• Complete the “Goals” section of the ST 
Pedagogy & Dispositions Form

• Refine his/her goals after discussing them with 
the supervisor and cooperating teacher at 
the Three-Way conference

• More information about the goal development 
and refinement process is available later in this 
chapter. 
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Let’s look at what conversations may look like in two 
mock Three-Way Conferences. 

Situation Website Link

Example #1: The ST indicating s/he has not 
had the opportunity to demonstrate a 
particular skill 

https://youtu.be/VMJT738RMyw

Example #2 – A team member indicating 
s/he has not had an opportunity to observe 
the student teacher demonstrating 
evidence for a specific skill         

https://youtu.be/A39KGYMjYlQ
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What is the timeline for goal development? 
Goals are developed during the: 

• Midterm Three-Way Conference
• To be achieved by the end of the semester.

• Final three-way conference 

• To drive professional improvement in the first years of 
teaching.

• Goal development is a 
collaborative effort 
between the 
cooperating teacher, 
university supervisor, 
and student teacher. 

• Goals are finalized at 
the end of the Three-
Way Conference with 
input from all team 
members.
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The content of the goals should focus on scores on the ST 
Pedagogy & Dispositions Form that could be improved. This 
may include:

• Skills the student teacher has not yet had an opportunity 
to practice/ demonstrate 

• Rubric rows receiving a score of ‘0’ or ‘1’

What is the content of the goals? 

NOTE: The specific nature of the learning 
environment will determine the focus of the goals.

• One goal is required 

• Two to three goals are recommended
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How should the goals be structured? 
Goals must be specific and measurable

Example of 
inappropriate 

goals 
established 

during a 
midterm 

Three-Way 
Conference

Example of 
appropriate 

goals 
established 

during a 
midterm 

Three-Way 
Conference
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How can a supervisor and cooperating 
teacher support the student teacher’s 

goal progress? 
After the midterm conference, the student teacher’s progress toward goals 
should be monitored and regularly discussed.  The supervisor and cooperating 
teacher can support the student teacher in the following ways:

• Encouraging the student teacher to reflect on his/her progress related to 
the goals (i.e., provide evidence related to the goals) during each post-
observation conference; 

• Giving feedback related to the goals as part of post-observation 
conferences; 

• Providing the student teacher with resources (journal articles, sample 
materials, etc.) related to the focus of his/her goals. Chapter 3 Slide 14 of 28



Summary
In this chapter, you: 
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Learned the purpose of the Three-Way Conference

Learned about the Three-Way Conference

Examined examples of interactions that may occur during the 
Conference

Learned the timeline for goal development

Learned the content and structure of the goals

Learned how to support student teachers in their goal progress
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Quiz

Test your knowledge with a self-check quiz!
Record your answers and then compare with the 

key at the end of the quiz.
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Created by the VARI-EPP Coordination Team and the College of Education and Human Ecology Educational Technology Team at The Ohio State University Contact: Brownstein.2@osu.edu
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Quiz: Question 1
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Created by the VARI-EPP Coordination Team and the College of Education and Human Ecology Educational Technology Team at The Ohio State University Contact: Brownstein.2@osu.edu

What is the minimum required number of goals?
Ü Four

Ü One

Ü There is no minimum number; it will vary by student teacher

Ü Two



Quiz: Question 2
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Created by the VARI-EPP Coordination Team and the College of Education and Human Ecology Educational Technology Team at The Ohio State University Contact: Brownstein.2@osu.edu

If writing goals at the midterm point, when should 
the team strive to have these goals met?
Ü Goals should be met by the end of the next month

Ü Goals should be met by the end of the student teaching 
experience

Ü Goals should be met within the first year of teaching

Ü Goals should be considered career goals to be worked on 
for next several years



Quiz: Question 3
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Created by the VARI-EPP Coordination Team and the College of Education and Human Ecology Educational Technology Team at The Ohio State University Contact: Brownstein.2@osu.edu

Below is a sample of evidence presented at the Three-Way Midterm [formative assessment] Conference. Based on the 
evidence presented below, what rating would you give Tammy for Row G “Advocacy to Meet the Needs of Learners or for the 
Teaching Profession”? Remember to use the “Look Fors” document to find examples of evidence for this row. 

G. Advocacy 
to Meet the 
Needs of 
Learners or for 
the Teaching 
Profession

Recognizes and articulates 
specific areas in need of 
advocacy, including the
1. Needs of learners (e.g. 
academic, physical, social, 
emotional, and cultural needs; OR 
adequate resources, equitable 
opportunities)
OR
2.  Needs of the teaching 
profession (e.g. technology 
integration, research-based 
practices) 

AND
Takes action(s) based upon 
identified needs, while following 
district protocols

Recognizes and articulates 
specific areas in need of 
advocacy, including the
1. Needs of learners (e.g. 
academic, physical, social, 
emotional, and cultural 
needs; OR adequate 
resources, equitable 
opportunities)
OR
2.  Needs of the teaching 
profession (e.g. technology 
integration, research-based 
practices) 

Recognizes areas in 
need of advocacy, but 
cannot articulate the
1. Needs of learners 
(e.g. academic, 
physical, social, 
emotional, and cultural 
needs; OR adequate 
resources, equitable 
opportunities)
OR
2. Needs of the teaching 
profession (e.g. 
technology integration, 
research-based 
practices)

Does not recognize areas in need of 
advocacy, including the
1. Needs of learners (e.g. academic, 
physical, social, emotional, and cultural 
needs; OR adequate resources, equitable 
opportunities)
OR
2.  Needs of the teaching profession (e.g. 
technology integration, research-based 
practices)

Select one below:

• Exceeds Expectations
• Meets Expectations
• Emerging
• Does Not Meet Expectations



Quiz: Question 4
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Created by the VARI-EPP Coordination Team and the College of Education and Human Ecology Educational Technology Team at The Ohio State University Contact: Brownstein.2@osu.edu

Below is a sample of evidence presented at the Three-Way Midterm [formative assessment] Conference. Based on the 
evidence presented below, what rating would you give Tommy for Row G “Advocacy to Meet the Needs of Learners of for the 
Teaching Profession”? Remember to use the “Look Fors” document to find examples of evidence for this row. 

G. Advocacy 
to Meet the 
Needs of 
Learners or for 
the Teaching 
Profession

Recognizes and articulates 
specific areas in need of 
advocacy, including the
1. Needs of learners (e.g. 
academic, physical, social, 
emotional, and cultural needs; OR 
adequate resources, equitable 
opportunities)
OR
2.  Needs of the teaching 
profession (e.g. technology 
integration, research-based 
practices) 

AND
Takes action(s) based upon 
identified needs, while following 
district protocols

Recognizes and articulates 
specific areas in need of 
advocacy, including the
1. Needs of learners (e.g. 
academic, physical, social, 
emotional, and cultural 
needs; OR adequate 
resources, equitable 
opportunities)
OR
2.  Needs of the teaching 
profession (e.g. technology 
integration, research-based 
practices) 

Recognizes areas in 
need of advocacy, but 
cannot articulate the
1. Needs of learners 
(e.g. academic, 
physical, social, 
emotional, and cultural 
needs; OR adequate 
resources, equitable 
opportunities)
OR
2. Needs of the teaching 
profession (e.g. 
technology integration, 
research-based 
practices)

Does not recognize areas in need of 
advocacy, including the
1. Needs of learners (e.g. academic, 
physical, social, emotional, and cultural 
needs; OR adequate resources, equitable 
opportunities)
OR
2.  Needs of the teaching profession (e.g. 
technology integration, research-based 
practices)

Select one below:

• Exceeds Expectations
• Meets Expectations
• Emerging
• Does Not Meet Expectations



Quiz: Question 1
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Created by the VARI-EPP Coordination Team and the College of Education and Human Ecology Educational Technology Team at The Ohio State University Contact: Brownstein.2@osu.edu

What is the minimum required number of goals?
Ü Four

Ü One

Ü There is no minimum number; it will vary by student teacher

Ü Two



Quiz: Question 2
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Created by the VARI-EPP Coordination Team and the College of Education and Human Ecology Educational Technology Team at The Ohio State University Contact: Brownstein.2@osu.edu

If writing goals at the midterm point, when should 
the team strive to have these goals met?
Ü Goals should be met by the end of the next month

Ü Goals should be met by the end of the student teaching 
experience

Ü Goals should be met within the first year of teaching

Ü Goals should be considered career goals to be worked on 
for next several years



From the	Look	Fors

Question 3: Answer and Explanation
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Created by the VARI-EPP Coordination Team and the College of Education and Human Ecology Educational Technology Team at The Ohio State University Contact: Brownstein.2@osu.edu

ANSWER – Exceeds Expectations

On multiple occasions (i.e., the 
student without a jacket and 
the dyslexic student), Tammy 
recognized a need for 
advocacy, and took action to 
resolve it. 

Tammy saw a need among her 
colleagues related to the 
gradebook technology, and took 
initiative to learn about the 
software, and teach it to them. 

Tammy spoke with her 
cooperating teacher 
and the school 
counselor to meet the 
needs of her student 
without a jacket. 

To meet the needs of her 
dyslexic student, Tammy 
proactively sought 
materials about the 
learning disorder.

From	the	Form	Rubric
Exceeds Expectations

(3 Points)
Recognizes and articulates 
specific areas in need of 
advocacy, including the
1. Needs of learners (e.g. 
academic, physical, social, 
emotional, and cultural needs; OR 
adequate resources, equitable 
opportunities)
OR
2.  Needs of the teaching 
profession (e.g. technology 
integration, research-based 
practices) 
AND
Takes action(s) based upon 
identified needs, while following 
district protocols

Exceeds/Meets Expectations
• Engages in discussions with other professionals in the building about the needs of the learners 

(i.e., speaking with the School Nurse about vision screening, School Counselor related to mental 
health needs, etc.) 

• Evidence of proactive (instead of reactive) thinking and actions
• Collects information related to perceived areas of need (i.e., reading news articles/research 

studies to support actions for the area of need, referencing the applicable laws)



From the	Look	Fors

Question 4: Answer and Explanation
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Created by the VARI-EPP Coordination Team and the College of Education and Human Ecology Educational Technology Team at The Ohio State University Contact: Brownstein.2@osu.edu

ANSWER – Does Not Meet Expectations
Although the Cooperating 
Teacher presented evidence 
that would place Tommy in the 
“Emerging” level of 
performance (i.e., he 
recognized the student without 
glasses needed resources), the 
University Supervisor indicated 
that Tommy did not recognize a 
need for advocacy without 
prompting.

The evidence Tommy presented, by 
itself, without further elaboration, 
was not indicative of advocacy.

Tommy recognized 
the student’s absence 
of glasses, but did not 
take any further action 
to support her. 

According to the University 
Supervisor, Tommy did not 
take any independent 
actions to investigate the 
needs of the sleeping 
student.

From	the	Form	Rubric
Does Not Meet Expectations

(0 Points)
Does not recognize areas in 
need of advocacy, including 
the
1. Needs of learners (e.g. 
academic, physical, social, 
emotional, and cultural 
needs; OR adequate 
resources, equitable 
opportunities)
OR
2.  Needs of the teaching 
profession (e.g. technology 
integration, research-based 
practices)

Emerging/ Does Not Meet Expectations

• There is an obvious need for a learner and candidate does not recognize or discuss it 
with others

• Reactive thinking and actions
• Does not engage in fact-finding, readings related to areas of need, or does not know 

appropriate resources to consult


