Helpful hints for arranging your preschool classroom
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Introduction

The information in this handout is a summary of suggestions provided in excellent resources 
on designing quality early childhood environments. These include Diane Dodge, Laura Colker and Cate Heroman’s “The Creative Curriculum for Preschool 4th Edition” and Rebecca Isbell’s “The Complete Learning Center Book.” Some of the information, such as the materials checklist, has been taken directly from “The Creative Curriculum,” while other information has been slightly adapted.

Helpful hints for arranging your preschool classroom

Overall classroom design

Create a place for arrival.

· Provide an entry area near the door with cubbies for storing each child’s belongings and pegs or hooks for hanging backpacks, coats and hats.

· Clearly label each child’s cubby. A child’s photograph paired with his or her printed first name makes a good label.

· Provide a space in the entry area to post children’s work.

· Provide a parent bulletin board in the entry area for posting lesson plans, information about special classroom activities, parent events or articles of interest to parents.


Organize the room.

· Divide the room into smaller activity centers separated by low shelves, pegboard dividers 
and folding dividers. Dividers can be used as part of the center. For example, a divider painted to look like a house with windows cut out of it can divide the house area from another area. Shelves also serve as dividers and provide open accessible storage space 
for the materials in a center.

· At a minimum, provide the following activity centers:

· Block area.

· House/dramatic play area.

· Manipulatives/toy table area.

· Library or quiet corner.

· Computer area.

· Art area.

· Sand and water area.

· If space allows, additional areas may be provided, such as a science and nature area and construction area. If space is limited, provide these extra centers on a rotating basis. A loft also provides a way to maximize the space in a room. For example, 
the house area can be under the loft and the top of the loft can be used as a gathering place for story time.

· Use additional boundaries, such as colored duct tape on the floor or a change in the flooring from carpet to tile, to help define the edges of separate smaller activity areas.

· As a rule of thumb, provide enough space in each activity area for at least three to four children to work at one time. Typically, the block and house areas require more space 
to provide enough room for constructive play.

· Connect the classroom activity areas with a clear network of paths so children can easily move from one area to another without disrupting other children’s activities.

· Double check to ensure that teachers have an unobstructed view of all areas from any point 
in the room.

· Arrange the centers so compatible centers are near each other. For example, noisy areas 
like the house and block areas can be adjacent to each other while quieter areas like manipulatives and the library can be located near each other. Also think of requirements 
such as water, a sink or electrical outlets that are needed for certain centers.

· Create a variety of inviting spaces for large and small groups of children to interact.

· Label each activity area with an appropriate sign or symbol. For example, a picture 
of children stacking blocks with the words “Block Area” printed on it or a hanging mobile with blocks. 

· Use various methods to identify how many children can play at one time in each activity area. For example, four to six footprints can be attached to the floor around the sand table 
to indicate the number of children who can play there, or the children draw people on a sign to indicate “how many” children can play in the art area. Please note that if you have a large room with plenty of space in each center, it may not be necessary to limit the number of children in each center.

· Match surfaces in the room with activities. For example, locate the art area on tile 
or linoleum and the block area on a sound-absorbing surface, such as carpet.

· Provide a quiet space where one or two children can play, such as a crawl-in barrel 
or decorated appliance box.

Carefully plan and organize storage space

· Provide adequate closed storage space for materials which need to be stored, such as extra paper, tempera paint and children’s snacks.

· Store materials which are used together, such as extra art materials or prop boxes, in the same place.

· Label storage clearly and keep an inventory sheet posted for easy reference.

· Store materials accessible to children throughout the room.

(Adapted from Dodge, Colker, and Heroman, 2002; Isbell, 1995).

Special considerations for activity areas

Block area

· Enclose the block area on at least three sides. Locating the block area in the corner of a room provides two walls as dividers and a shelf or furniture can provide the third side. Tape can also be used to designate a boundary.

· Set up the block area in a noisy part of the classroom, such as next to the house/dramatic play area. Use carpet to reduce the noise level in this area.

· Make the block corner large enough for several children to spread out their blocks or keep their structures erected for a period of time.

House corner

· Enclose the house corner on three sides. Locating the house corner in a corner of the room provides two walls as dividers. A third side can be created by using the back of a shelf from 
an adjoining area or arranging the house area furniture to create an enclosed area.

· Divide the house corner into smaller, manageable play areas such as a kitchen, living room 
and bedroom. A loft or split-level can be used to divide the area.

Manipulatives/toy table area

· Enclose the table area on three sides. Using an L-shaped shelf can create boundaries.

· Store the manipulatives on shelves near the tables so they are accessible.

· If space permits, provide a small table and chairs and also ensure that there is unobstructed floor space where children can play with toys on the floor with a work mat or tray if they prefer.

· Set up the manipulatives table area next to another quiet area such as the library or art area.

Art area

· Provide enough space in the art area for children to work comfortably at easels, at a table, 
on the floor, etc.

· Locate the art area near a source of water if possible. Tubs of water can be brought to the area 
to wash hands and brushes if necessary.

· Make sure the art area is out of the line of traffic and provides a space for “drying” artwork nearby.

Block area checklist

	Suggested materials
	Classroom materials

	Blocks
	Number 

on hand
	Additional number needed

	· Large hollow blocks.
	
	

	· Hardwood unit blocks in a wide range of sizes and shapes.
	
	

	· Small, one-inch colored cubes.
	
	

	· “Put-together” blocks, such as Lincoln Logs or Lego’s.
	
	

	· Blocks of various materials, such as plastic or cardboard.
	
	

	
	
	

	Props and accessories to stimulate dramatic play
	
	

	People:
	
	

	· Family sets.
	
	

	· Community workers.
	
	

	· Ethnic groups.
	
	

	· Men and women in a variety of roles.
	
	

	· People with disabilities in a variety of roles.
	
	

	Animals:
	
	

	· Farm.
	
	

	· Zoo.
	
	

	Transportation:
	
	

	· Small cars.
	
	

	· Buses.
	
	

	· Trucks and dump trucks.
	
	

	· Airplanes and helicopters.
	
	

	· Trains and train tracks.
	
	

	· Boats.
	
	

	· Fire engines.
	
	

	· Spaceships.
	
	

	· Other vehicles, such as tractors, 18-wheelers or rescue vehicles.
	
	

	· Large car or truck, if space is available.
	
	

	Additional props:
	
	

	· Dollhouse with furniture and dolls.
	
	

	· Traffics signs.
	
	

	· Gas pumps.
	
	

	· Trees (e.g., from a Lego set).
	
	

	· Hats (e.g., construction hardhats, police, etc.).
	
	

	· Toy carpentry tools.
	
	

	· Play money.
	
	


Block area checklist (cont’d)

	Suggested materials
	Classroom materials

	Additional props
	Number 

on hand
	Additional number needed

	· Magazine or downloaded pictures of buildings, roads 
and bridges.
	
	

	· Popsicle sticks or tongue depressors. With plasticine, 
these can be used to make signs or trees.
	
	

	· Pulleys and string.
	
	

	· Shells and pebbles.
	
	

	· Small containers.
	
	

	· Paper, crayons and scissors.
	
	

	· Tiles, linoleum or carpet squares.
	
	

	
	
	

	Equipment
	
	

	· Storage shelves.
	
	

	· Clear bins for storing smaller items.
	
	


(Adapted from Dodge, et al., 2002). 

Block area checklist (cont’d)

	Suggested design features
	Classroom features

	
	Yes
	No

	· Floor covered with indoor-outdoor type carpet.
	
	

	· Bright tape boundary to mark off a large area for block construction.
	
	

	· Blocks neatly grouped by size and shape. For example, store large blocks on bottom shelves and have a space for each shape and type 
of accessory.
	
	

	· Labels (e.g., traced contact paper outline of blocks) are cut out and placed on shelves. For flat blocks, the label is in the left-hand corner 
of the shelf while the label for standing blocks is in the back of the shelf.
	
	

	· Props are grouped together on an accessible shelf. Small props, such 
as people, are stored in containers.
	
	

	· Labels are provided for props. For example, a traced outline or large photos of the object are taped on the shelf and on the storage bin.
	
	

	
	
	

	Consider the area’s effectiveness
	
	

	· How often do children choose this center?
	
	

	· Do the same children habitually select this interest area?
	
	

	· Are both girls and boys using this center? If only boys, are there interesting props included for girls?
	
	

	· Which blocks and props are not being used and why?
	
	

	· Which blocks and props do children select and how do they use them?
	
	

	· Are children playing cooperatively?
	
	

	· Are children able to independently put away the blocks and props?
	
	


(Adapted from Dodge, et al., 2002; Isbell, 1995).

House/dramatic play area checklist

	Suggested materials
	Classroom materials

	Child-sized furniture
	Number 
on hand
	Additional number needed

	· Sink.
	
	

	· Stove.
	
	

	· Refrigerator.
	
	

	· Table and chairs.
	
	

	· Dresser.
	
	

	· Doll bed.
	
	

	· Doll highchair.
	
	

	· Doll stroller.
	
	

	· Rocking chair.
	
	

	· Full-length, non-breakable mirror.
	
	

	· Ironing board and iron.
	
	

	
	
	

	Kitchen equipment
	
	

	· Pots and pans in various sizes.
	
	

	· Eating utensils.
	
	

	· Cooking utensils, including serving spoons, ladles, 
sifters, colanders, etc.
	
	

	· Dish towels.
	
	

	· Dishes, including plates, cups, saucers and bowls.
	
	

	· Tea kettle or coffee pot.
	
	

	· Cleanup materials, such as a broom, mop, dust pan and sponges.
	
	

	
	
	

	Basic props
	
	

	· Male and female ethnic dolls.
	
	

	· Male and female dolls with disabilities.
	
	

	· Clock.
	
	

	· Telephone and phone books.
	
	

	· Blankets for dolls.
	
	

	· Empty food containers and boxes.
	
	

	· Plastic food magazines.
	
	

	· Shopping lists.
	
	

	· Baskets, totes and containers.
	
	

	· Small pad of paper.
	
	

	· Pens and pencils.
	
	

	
	
	

	Dress-up clothes
	
	

	· Jackets, skirts, dresses and shirts for both boys and girls.
	
	

	· Shoes and boots.
	
	

	· Ties and scarves.
	
	


House/dramatic play area checklist (cont’d)

	Suggested materials
	Classroom materials

	Dress-up clothes (continued)
	Number 

on hand
	Additional number needed

	· Costume jewelry.
	
	

	· Hats and wigs (unless prohibited by local licensing requirements).
	
	

	· Suitcases, pocketbooks, briefcases, wallets and keys.
	
	

	
	
	

	Equipment
	
	

	· Pegboard to hang cooking utensils, pans and dress-up clothes.
	
	

	· Storage space for materials.
	
	

	
	
	

	Dramatic play
	
	

	· An assortment of prop boxes is also available to enrich units and lesson plans in the house corner.
	
	

	
	
	

	Supermarket
	
	

	· Table or crates to create sections of the supermarket.
	
	

	· Shopping baskets. These can be made from cartons with 
a string for pulling or a dowel for pushing.
	
	

	· Signs for different sections, including meat, dairy, fruits and vegetables. Signs should be in two languages in bilingual centers.
	
	

	· Plastic fruits and vegetables.
	
	

	· Empty containers of food.
	
	

	· Cash registers, which can be made from cardboard boxes.
	
	

	· Paper or plastic money.
	
	

	· Paper bags for groceries.
	
	

	
	
	

	Shoe store
	
	

	· Chairs to sit on.
	
	

	· Shoes (e.g., men’s, women’s, boys’ and girls’ shoe boxes).
	
	

	· A shoe-shine kit with clear polish and rags.
	
	

	· A box with a shoe-shaped wedge cut out of wood.
	
	

	· A ruler to measure feet.
	
	

	· A cash register with money.
	
	

	
	
	

	Barber shop/hairdresser
	
	

	· Combs and brushes (unless prohibited by local licensing requirement).
	
	

	· Empty shampoo bottles with labels still on.
	
	

	· Curlers and pins.
	
	

	· Sheets cut into smocks.
	
	


House/dramatic play area checklist (cont’d)

	Suggested materials
	Classroom materials

	Barber shop/hairdresser (continued)
	Number on hand
	Additional number needed

	· Hand and table mirrors.
	
	

	· Hat-style hair dryer without the electrical cord.
	
	

	· Hand-held dryer without the electrical cord.
	
	

	· Towels.
	
	

	· Basins.
	
	

	
	
	

	Garage/repair shop
	
	

	· Cars made from cardboard or wooden crates with features such as a real license plate, steering wheel, knobs and dials.
	
	

	· A gas pump made from a box with a hose attached.
	
	

	· A shoe box, four empty juice cans and a wooden stick made into a car engine. Create holes in the carton that are large enough for each juice can and the stick to jut through. The cans move up and down like pistons in an engine while the stick is used for checking the oil.
	
	

	· Traffic signs designed from cardboard and wooden dowels.
	
	

	
	
	

	Office
	
	

	· Pads of paper.
	
	

	· Stapler.
	
	

	· Paper clips.
	
	

	· Old typewriter.
	
	

	· Old adding machine or calculator.
	
	

	· Telephone.
	
	

	· Pencils, pens and markers.
	
	

	· Stamp pad and stamps.
	
	

	· Briefcase.
	
	

	
	
	

	Laundry
	
	

	· A large cardboard carton made into a washing machine 
with a door cut out in front for loading the clothes and drawn dials or knobs that really turn are put on the carton.
	
	

	· A clothes dryer made from another carton.
	
	

	· A table for folding clothes, possibly in the house corner.
	
	

	· Chairs for patrons to sit on while the laundry is in the machines.
	
	

	· Accessories, including:
	
	

	· Clothes to wash.
	
	

	· Laundry baskets.
	
	

	· Empty detergent boxes and scoops.
	
	

	· A clothesline and clothespins.
	
	

	· Magazines to read while waiting.
	
	


(Adapted from Dodge, et al., 2002). 

House/dramatic play area checklist (cont’d)

	
	Classroom features

	Suggested design features
	Yes
	No

	· House area is designed to be like a “home” with materials typically found in a home, such as plants or flowers, photos of family members, curtains on windows and carpet, provided.
	
	

	· House area is decorated to represent the cultural and ethnic backgrounds of the children.
	
	

	· Props which are non-sexist, such as clothing worn by both sexes, 
are provided.
	
	

	· Props in the house corner are arranged in a logical and orderly way. For example, hooks are provided for hanging bags and hats, a shoe bag or rack is used to store shoes, a small coat rack is used for hanging clothes and bags and three-tiered wire baskets are used to store plastic food.
	
	

	· Proper storage areas are labeled with traced outlines or photos of the props taped on shelves or above hooks where the items are stored. Outline shapes of objects, such as pots and pans, can be placed in order from smallest to largest above hooks to expose children to sequencing objects by size.
	
	

	· Prop boxes are available to convert the house area into other settings, such as the grocery store, office or hairdresser.
	
	

	
	
	

	Consider the area’s effectiveness
	
	

	· Is this center used frequently?
	
	

	· Do the same children habitually select this center?
	
	

	· Are both girls and boys using this center? If only girls, are there interesting props included for boys?
	
	

	· Who rarely or never wants to play in this center and how can they 
be enticed to the center?
	
	

	· Are children imitating TV characters or recreating their own experiences?
	
	

	· Which props are most frequently used? Never used? Do they need 
to be changed?
	
	

	· How are the props used?
	
	

	· Are children able to clean up independently?
	
	


(Adapted from Dodge, et al., 2002; Isbell, 1995).
Manipulatives/table toy checklist

	Suggested materials
	Classroom materials

	Assortment of puzzles
	Number on hand
	Additional number needed

	· Corresponding to units, such as farm animals or nursery rhymes, and depicting people with disabilities and from various ethnic backgrounds representing non-sexist roles.
	
	

	· Knobbed beginner puzzles, where each piece fits 
in a separate space.
	
	

	· Interlocking puzzles with a varying number of pieces.
	
	

	· Rubber inset puzzles.
	
	

	· Giant floor puzzles.
	
	

	
	
	

	Lacing materials
	
	

	· Beads and yarn for stringing one-inch and half-inch beads.
	
	

	· Sewing cards with yarn.
	
	

	
	
	

	Games
	
	

	· Lotto games.
	
	

	· Preschool-level board games, such as memory and matching games like Teddy Bear Bingo.
	
	

	· Dominoes with either pictures or numbers.
	
	

	
	
	

	Materials to promote an awareness of basic concepts, such 
as colors, shapes and sizes
	
	

	· Attribute blocks.
	
	

	· Colored one-inch cubes.
	
	

	· Cuisenaire rods.
	
	

	· Parquetry or pattern blocks.
	
	

	· Nesting blocks.
	
	

	· Objects for sorting, such as counting bears, buttons, bottle caps or seashells.
	
	

	
	
	

	Manipulatives/interlocking toys
	
	

	· Pegs and pegboards with different-sized pegs and wooden or rubber boards.
	
	

	· Put-together/take-apart toys, such as Bristle blocks or Mr. Potato Head.
	
	

	
	
	

	Equipment
	
	

	· Table with chairs.
	
	

	· Storage shelves.
	
	

	· Clear containers for storing materials.
	
	

	· Puzzle rack(s).
	
	


Manipulatives/table toy checklist (cont’d)

	
	Classroom features

	Suggested design features
	Yes
	No

	· Toys are placed at children’s eye level on shelves.
	
	

	· Toys are grouped by type: puzzles in one area, games in another, etc.
	
	

	· Clear bins or plastic tubs are used for toys with multiple pieces.
	
	

	· Extra toys are stored outside the area and rotated on a regular basis into the area.
	
	

	· Labels with photos or pictures of the objects are taped on shelves 
and on the storage bins.
	
	

	
	
	

	Consider the area’s effectiveness
	
	

	· How often do children choose this center?
	
	

	· Is it interesting and appealing to all the children, or are the same children using it every day?
	
	

	· Are all the materials being used? Which ones should be put away 
or put on a table to stimulate interest?
	
	

	· Are toys varied enough to maintain the children’s interest?
	
	

	· Are the available materials flexible?
	
	

	· Are the children using the toys in a variety of ways?
	
	

	· Are the toys providing opportunities for children to play both individually and cooperatively?
	
	


(Adapted from Dodge, et al., 2002; Isbell, 1995)

Art area checklist

	Suggested materials
	Classroom materials

	Pencils and pens
	Number on hand
	Additional number needed

	· Fat pencils.
	
	

	· Pens with a broad surface.
	
	

	
	
	

	Crayons (good quality so that color is even and clear)
	
	

	· Variety of colors.
	
	

	· Both large and small.
	
	

	
	
	

	Chalk
	
	

	· White.
	
	

	· Colored.
	
	

	· Chalkboard(s).
	
	

	
	
	

	Scissors
	
	

	· Safety scissors for three-year-olds.
	
	

	· Right- and left-handed scissors.
	
	

	· Training scissors.
	
	

	· Loop-handled scissors.
	
	

	
	
	

	Magic markers
	
	

	· Variety of colors.
	
	

	· Water-based.
	
	

	
	
	

	Clay and Play-Doh
	
	

	· Homemade or purchased.
	
	

	· Clay that can be baked/hardened and painted.
	
	

	· Clay that remains soft.
	
	

	· Tools for using clay and Play-Doh, such as theme-related cookie cutters, plastic knives, rolling pins and objects 
that make impressions.
	
	

	
	
	

	Paper
	
	

	· Easel paper.
	
	

	· Newsprint.
	
	

	· Construction paper in a variety of colors.
	
	

	· Drawing paper.
	
	

	· Finger-painting paper.
	
	

	· Cardboards.
	
	

	· Cartons.
	
	

	· Newspaper.
	
	

	· Sandpaper.
	
	

	· Tissue paper.
	
	

	· Wallpaper.
	
	


Art area checklist (cont’d)

	Suggested materials
	Classroom materials

	Paper (continued)
	Number on hand
	Additional number needed

	· Wrapping paper.
	
	

	· Computer paper.
	
	

	· Cardboard tubes.
	
	

	
	
	

	Paste and glue
	
	

	· Glue.
	
	

	· Paste for materials such as paper, fabrics, wood 
and cardboard.
	
	

	
	
	

	Paint (in a variety of colors)
	
	

	· Finger paint.
	
	

	· Tempera paint.
	
	

	· Watercolors.
	
	

	
	
	

	Natural items
	
	

	· Acorns.
	
	

	· Driftwood.
	
	

	· Feathers.
	
	

	· Dried herbs.
	
	

	· Dried flowers.
	
	

	· Pine cones.
	
	

	· Seashells.
	
	

	· Seeds.
	
	

	· Stones and pebbles.
	
	

	
	
	

	Sewing items
	
	

	· Beads.
	
	

	· Braids.
	
	

	· Buttons.
	
	

	· Cotton balls.
	
	

	· Ribbon.
	
	

	· Shoelaces.
	
	

	· Snaps.
	
	

	· Spools.
	
	

	· Yarn.
	
	

	
	
	

	Fabric (scraps of any size)
	
	

	· Acetate.
	
	

	· Burlap.
	
	

	· Canvas.
	
	

	· Cotton.
	
	

	· Felt.
	
	


Art area checklist (cont’d)

	Suggested materials
	Classroom materials

	Fabric (continued)
	Number on hand
	Additional number needed

	· Fur (fake).
	
	

	· Denim.
	
	

	· Old globes.
	
	

	· Old hat.
	
	

	· Lace.
	
	

	· Leather.
	
	

	· Oilcloth.
	
	

	· Old socks.
	
	

	· Wool.
	
	

	· Large plastic needles.
	
	

	
	
	

	Kitchen and laundry items
	
	

	· Aluminum foil.
	
	

	· Assorted beans.
	
	

	· Bottle tops.
	
	

	· Candles.
	
	

	· Cellophane and wax paper.
	
	

	· Corks.
	
	

	· Egg cartons.
	
	

	· Grocery packages.
	
	

	· Juice cans.
	
	

	· Macaroni (can by dyed with coloring/alcohol).
	
	

	· Milk containers.
	
	

	· Paper bags.
	
	

	· Paper cups and plates.
	
	

	· Paper doilies.
	
	

	· Paper towels.
	
	

	· Popsicle sticks.
	
	

	· String and rope.
	
	

	· Tin cans and coffee cans.
	
	

	· Toothpicks.
	
	

	
	
	

	Building materials (scraps of any size)
	
	

	· Linoleum.
	
	

	· Masonite.
	
	

	· Metal pieces.
	
	

	· Nails.
	
	

	· Tiles.
	
	

	· Wallboard.
	
	

	· Wire and wire mesh.
	
	

	· Wood scraps.
	
	


Art area checklist (cont’d)

	Suggested materials
	Classroom materials

	Miscellaneous
	Number on hand
	Additional number needed

	· Containers of any kind (e.g., baby food jars, margarine tubs).
	
	

	· Pipe cleaners.
	
	

	· Styrofoam or other packing materials.
	
	

	· Tongue depressors.
	
	

	· Wooden beads.
	
	

	· Wooden dowels.
	
	

	· Shoe boxes.
	
	

	· Glitter.
	
	

	· Stamp pads and stamps.
	
	

	· Staplers.
	
	

	· Rubber bands.
	
	

	· Tape.
	
	

	· Paper fasteners.
	
	

	· Business cards.
	
	

	· Hotel key-cards.
	
	

	· Marbles.
	
	

	· Paint rollers.
	
	

	· Large brushes.
	
	

	· Large and small plastic and metal paper clips.
	
	

	
	
	

	Clean-up materials
	
	

	· Mop.
	
	

	· Sponges.
	
	

	· Buckets.
	
	

	· Paper towels.
	
	

	· Plastic tablecloth.
	
	

	· Broom.
	
	

	
	
	

	Equipment
	
	

	· Two- or three-panel easels.
	
	

	· Large child-size work table.
	
	

	· Open storage shelves for child-accessible materials.
	
	

	· Drying rack or clothesline attached to the wall.
	
	

	· Display area for children’s artwork.
	
	

	· Closed storage space for supplies.
	
	

	· Smocks for children.
	
	

	· Scissors rack.
	
	

	· Small containers for paint and glue.
	
	


(Adapted from Dodge, et al., 2002)

Art area checklist (cont’d)

	
	Classroom features

	Suggested design features
	Yes
	No

	· The art area has a tile or linoleum floor or surface that 
is washable and is located near a sink.
	
	

	· Art items are stored on shelves that are accessible to children.
	
	

	· Art items are grouped by their function. For example, crayons and paper are stored on one shelf, while clay 
is on another shelf.
	
	

	· Supplemental art items are stored in a closet or cabinet 
until needed.
	
	

	· Labels with drawings or photographs of objects are displayed directly on the shelves where items are to 
be stored.
	
	

	· Space is provided for drying and displaying children’s artwork, such as a clothesline tacked to the wall at the children’s eye level.
	
	

	
	
	

	Consider the area’s effectiveness
	
	

	· Do children use the art center daily? Do both boys and girls join in art activities?
	
	

	· Are art supplies readily accessible?
	
	

	· What supplies would encourage more play?
	
	

	· Do children tend to use the same art materials day after day?
	
	

	· Do children need help using other art materials? Are the art materials overwhelming or too advanced?
	
	

	· Are spills commonplace? Do children have enough space for play?
	
	

	· Do children clean up on their own?
	
	

	· Are shelves and containers sufficiently labeled so children know where items belong?
	
	


(Adapted from Dodge, et al., 2002; Isbell, 1995)

Library corner checklist

	Suggested materials
	Classroom materials

	Library section
	Number on hand
	Additional number needed

	· A variety of children’s books portraying people with disabilities who participate in all aspects of life, men and women in a variety of roles, various family configurations and people of all ethnic backgrounds.
	
	

	· Purchased books.
	
	

	· Books the children wrote, including photos or pictures.
	
	

	· Puppets.
	
	

	· Flannel board.
	
	

	· Flannel characters that correspond to story books and tapes.
	
	

	· Homemade story props.
	
	

	
	
	

	Listening section
	
	

	· Record player.
	
	

	· Tape recorder.
	
	

	· At least four sets of ear phones.
	
	

	· Music tapes.
	
	

	· Story tapes.
	
	

	
	
	

	Writing section
	
	

	Writing tools:
	
	

	· Thick pencils (black lead and colored).
	
	

	· Magic markers (thick, thin and water-based).
	
	

	· Chalk and chalk boards.
	
	

	· Magic slates with wooden “pencils.”
	
	

	· Crayons.
	
	

	· Lap pads.
	
	

	Paper and other materials for creating stories, letters, etc.:
	
	

	· Computer printout paper.
	
	

	· Magazines.
	
	

	· Index cards.
	
	

	· Envelopes and stationery.
	
	

	· Unlined and lined paper.
	
	

	· Construction paper.
	
	

	· Write-on and wipe-off board.
	
	

	· Used greeting cards.
	
	

	· Stickers.
	
	

	· Photographs.
	
	

	· Scissors.
	
	

	· Paper clips.
	
	

	· Pencil sharpener.
	
	

	· Rulers.
	
	


Library corner checklist (cont’d)

	Suggested materials
	Classroom materials

	Writing section (continued)
	Number on hand
	Additional number needed

	Other tools:
	
	

	· Tape. 
	
	

	· Hole punch.
	
	

	· Stapler.
	
	

	· Glue. 
	
	

	Other materials to promote an awareness of letters:
	
	

	· Letter and design stencils.
	
	

	· Alphabet-letter stamps and stamp pads.
	
	

	· Magnetic letters.
	
	

	· Giant alphabet letters.
	
	

	
	
	

	Equipment
	
	

	Library section:
	
	

	· Overstuffed pillows.
	
	

	· Book display shelves.
	
	

	· Container for props.
	
	

	Listening section:
	
	

	· Small table with chairs (near an electrical outlet).
	
	

	Writing section:
	
	

	· Large child-sized table with chairs.
	
	

	· Storage shelves.
	
	

	· Containers and baskets to hold materials.
	
	


(Adapted from Dodge, et al., 2002)

Library corner checklist (cont’d)

	
	Classroom features

	Suggested design features
	Yes
	No

	· Books are stored on shelves so they are free-standing 
and their front covers are displayed.
	
	

	· Tapes for the listening center are stored on accessible shelves and grouped in storage containers.
	
	

	· Writing materials are stored in containers and are accessible 
on shelves.
	
	

	· Labels with drawings or photos are placed on shelves 
or storage containers for the writing materials and tapes.
	
	

	
	
	

	Consider the area’s effectiveness
	
	

	· How often do children choose this center?
	
	

	· Do girls choose this area as frequently as boys?
	
	

	· Are children able to use the area independently?
	
	

	· Is one type of activity, such as tapes or books, more popular than the others?
	
	

	· Do children tend to read the same books or listen 
to the same tapes day after day?
	
	

	· Do children like to play here alone, with a friend 
or with an adult present?
	
	

	· Do children clean up and take responsibility for this area?
	
	


(Adapted from Dodge, et al., 2002; Isbell, 1995)

Sand and water table checklist

	Suggested materials
	Classroom materials

	Materials to use in or with the table (rotated on a regular basis to relate with units and themes if possible)
	Number on hand
	Additional number needed

	· Sand.
	
	

	· Beans.
	
	

	· Rice.
	
	

	· Dirt.
	
	

	· Water with additions such as food coloring or soap.
	
	

	· Mud.
	
	

	· Large wood shavings.
	
	

	
	
	

	Common props for sand play
	
	

	· Shovels.
	
	

	· Rakes.
	
	

	· Sifters.
	
	

	· Colanders.
	
	

	· Molds.
	
	

	· Muffin tins.
	
	

	· Cookie cutters.
	
	

	· Dump trucks.
	
	

	· Rolling pins.
	
	

	· Combs.
	
	

	
	
	

	Props for water play
	
	

	· Paint brushes.
	
	

	· Spray bottles.
	
	

	· Food coloring.
	
	

	· Siphons.
	
	

	· Boats.
	
	

	· Troughs.
	
	

	· Squeeze bottles.
	
	

	· Egg beaters.
	
	

	· Whisks.
	
	

	· Soap (liquid, solid and flaked).
	
	

	· Vegetable dyes.
	
	

	· Plastic straws.
	
	

	· Plastic tubing.
	
	

	· Eyedroppers.
	
	

	· Corks.
	
	

	· Sponges.
	
	

	· Bubble-blowing materials (paper, straws, solution, etc.).
	
	


Sand and water table checklist (cont’d)

	Suggested materials
	Classroom materials

	Props for both sand and water play
	Number on hand
	Additional number needed

	· Water and sand wheels.
	
	

	· Clear marbles or magnifying glass.
	
	

	· Pebbles and rocks.
	
	

	· String.
	
	

	· Funnels.
	
	

	· Pots and pans.
	
	

	· Buckets and bowls.
	
	

	· Scales.
	
	

	· Measuring cups.
	
	

	· Scoops.
	
	

	· Small containers.
	
	

	· Strainers of different sizes.
	
	

	· Ladles.
	
	

	· Sieves.
	
	

	· Nesting cups.
	
	

	· Pitchers.
	
	

	
	
	

	Additional props for imaginative play (added as related to units and themes)
	
	

	· Seashells.
	
	

	· Feathers.
	
	

	· Potatoes with dirt in the table.
	
	

	· Sticks and seeds.
	
	

	· Plastic animals.
	
	

	· Plastic people and dolls to wash.
	
	

	
	
	

	Equipment
	
	

	· Waterproof smocks.
	
	

	· Sand and water table with a cover.
	
	

	· Open storage shelves for materials.
	
	

	· Clear containers or buckets and pails to hold materials 
when not in use.
	
	


(Adapted from Dodge, et al., 2002)

Sand and water table area checklist (cont’d)

	
	Classroom features

	Suggested design features
	Yes
	No

	· Tile or linoleum floor, or other washable surface.
	
	

	· A method is used to indicate the number of children who can play there. For example, place contact paper cut-out footprints on the floor around the water table for four to six children, depending on the size of the table.
	
	

	· Props are stored at children’s eye level.
	
	

	· Sand toys are stored separately from water toys.
	
	

	· Props are stored in a variety of ways to permit easy access 
by children, such as a pegboard with hooks or plastic dish bins.
	
	

	· Props are grouped by function, such as pouring, measuring 
and floating.
	
	

	· Labels with drawings or photos are used to show where each prop is stored.
	
	

	· Waterproof smocks are stored in the area (e.g., on hooks).
	
	

	· Cleanup materials are available and easily accessed (e.g., mop, sponges, broom, dustpan and paper towels).
	
	

	· Labels are provided for cleanup materials.
	
	

	
	
	

	Consider the area’s effectiveness
	
	

	· How often do children choose this center?
	
	

	· Do boys play here as frequently as girls?
	
	

	· Do the same children habitually select this interest area?
	
	

	· Do children help themselves to a few props or do most of the props stay out during play?
	
	

	· Do children get into fights over props or having to wait their turn to play in the area?
	
	

	· Does the area get very messy during play or is the mess relatively controlled?
	
	

	· Do children clean up after themselves?
	
	


(Adapted from Dodge, et al., 2002; Isbell, 1995)

Outdoor area checklist

	Suggested materials
	Classroom materials

	Climbing area
	Number on hand
	Additional number needed

	· Jungle gym.
	
	

	· Wooden climbing apparatus.
	
	

	· Slides.
	
	

	· Hanging bars.
	
	

	· Tunnels.
	
	

	· Obstacle courses.
	
	

	· Ramps.
	
	

	· Over/under platform and bridges.
	
	

	· Trees.
	
	

	· Logs.
	
	

	· Tire structures.
	
	

	· Swings and tire swings.
	
	

	
	
	

	Riding area
	
	

	· Big wheels.
	
	

	· Tricycle.
	
	

	· Scooters.
	
	

	· Wagons.
	
	

	· Prop boxes (e.g., to make a wagon into an ambulance).
	
	

	
	
	

	Digging and pounding area
	
	

	· Sand box.
	
	

	· Plastic and metal buckets.
	
	

	· Bowls.
	
	

	· Pails with handles.
	
	

	· Shovels, spoons and scoops of all sizes.
	
	

	· Old trucks, cars, etc.
	
	

	· Funnels and sifters.
	
	

	· Pots, pans and molds.
	
	

	· Wheelbarrows.
	
	

	· Small cardboard boxes and old or plastic blocks.
	
	

	· Natural objects, such as stones, shells and leaves.
	
	

	
	
	

	Quiet play area
	
	

	· Sawhorses and a blanket to make shade or a playhouse.
	
	

	· Chalk to draw a hardtop.
	
	

	
	
	

	Garden area
	
	

	· Several sets of garden tools.
	
	

	· A wheelbarrow.
	
	

	· Seeds or plants.
	
	


Outdoor area checklist (cont’d)

	Suggested materials
	Classroom materials

	Garden area (continued)
	Number on hand
	Additional number needed

	· Bags of dirt.
	
	

	· Access to water.
	
	

	· Watering cans and hoses.
	
	

	· String and wooden stakes to mark off rows.
	
	

	
	
	

	Woodworking area
	
	

	· Tool box.
	
	

	· Claw hammer (11-13 oz.).
	
	

	· Cross-cut saws (12-16 oz.).
	
	

	· Assorted nails with large heads.
	
	

	· Hand drills.
	
	

	· Rulers.
	
	

	· Metal files and sand paper.
	
	

	· Scraps of soft wood, such as pine, in assorted sizes.
	
	

	· Dowels.
	
	

	· Popsicle sticks.
	
	

	· Corks.
	
	

	· Wire.
	
	

	· Wooden spools.
	
	

	· Elmer’s or wood glue.
	
	

	· Yarn and string.
	
	

	· Styrofoam.
	
	

	
	
	

	Equipment
	
	

	· Safety goggles (enough for the number of children allowed in the area).
	
	

	· Sturdy, child-sized workbench.
	
	

	· Storage space for tools.
	
	


(Adapted from Dodge, et al., 2002)

Outdoor area checklist

	
	Classroom features

	Suggested design features
	Yes
	No

	· Outdoor play area meets safety requirements for licensing, including fencing, number of square feet, access, etc.
	
	

	· Hard and soft surfaces are provided, such as a hardtop 
for riding toys, a grassy area and an area for equipment.
	
	

	· A sun and shade area is provided.
	
	

	· A six-foot protective zone is provided around equipment 
with moving parts.
	
	

	· An additional six-foot zone is provided in all directions from the protective zone where children can watch or wait for a turn. This area is free of equipment and has a protective surface.
	
	

	· A traffic flow is provided around equipment that respects protective barriers.
	
	

	· The equipment, such as swings, slides and climbing toys, has appropriate cushioning under it, such as sand, grass 
or bark.
	
	

	· The equipment is in good repair. Age-appropriate adapted equipment is provided for children with disabilities.
	
	

	· Outdoor storage space is available for riding and sand toys.
	
	

	· Safety rules regarding use of the construction area, including words and symbols, are posted at the child’s 
eye level.
	
	

	· There are bucket seats with straps on swings.
	
	

	· Ramps are built over uneven surfaces for access for those who have poor balance.
	
	

	· Other activities are offered so children who use wheelchairs 
or other mobility devices can participate with others.
	
	

	
	
	

	Consider the area’s effectiveness
	
	

	· Are all areas used equally?
	
	

	· Are children able to stay involved in activities or are they constantly distracted? If so, should areas be rearranged?
	
	

	· Is there enough for children to do outdoors or are some children wandering aimlessly?
	
	

	· Are there any safety hazards that need attention?
	
	

	· Are there sufficient challenges outdoors for the different skill levels of the children?
	
	

	· Are some children ready for new challenges?
	
	


(Adapted from Dodge, et al., 2002; Isbell, 1995)

Science/nature or discover area checklist

	Suggested materials
	Classroom materials

	
	Number on hand
	Additional number needed

	Variety of living plants
	
	

	
	
	

	Animal(s) in appropriate containers and cages
	
	

	· Bird.
	
	

	· Hamster.
	
	

	· Fish.
	
	

	
	
	

	Science materials
	
	

	· Magnets.
	
	

	· Magnifying glass.
	
	

	· Prism.
	
	

	· Scales.
	
	

	
	
	

	Unit-related materials
	
	

	· Leaves.
	
	

	· Rocks.
	
	

	· Feathers.
	
	

	· Bird nests.
	
	

	· Shells.
	
	

	· Gourds and pumpkins.
	
	

	· Pictures or books related to natural science items.
	
	

	
	
	

	
	Classroom features

	Suggested design features
	Yes
	No

	· Provide a small table in the room to display natural science materials. Rotate these materials frequently based on the unit.
	
	

	· Locate plants and animals in an area of the room out 
of the line of traffic.
	
	

	
	
	

	Consider the area’s effectiveness
	
	

	· Are children expanding their language by using new vocabulary learned in the center?
	
	

	· Are children taking responsibility for the care and maintenance of plants or the class fish?
	
	

	· Are children reading and writing about their experiences 
in the center?
	
	

	· Are children demonstrating an appreciation of the plans 
and their environment?
	
	


(Adapted from Dodge, et al., 2002; Isbell, 1995)

Computer area checklist

	Suggested materials
	Classroom materials

	Software
	Number on hand
	Additional number needed

	· Developmentally appropriate software.
	
	

	
	
	

	Equipment
	
	

	· Child-sized computer table or small table.
	
	

	· At least two child-sized chairs per computer.
	
	

	A computer with:
	
	

	· A regular keyboard.
	
	

	· Adaptive devices for children with special needs, such as Touch Window, IntelliKeys, an expanded keyboard, head pointer and speech synthesizer.
	
	

	· Mouse with an easy track ball.
	
	

	· Hard drive.
	
	

	· Floppy disk drive and CD-drive.
	
	

	· Printer.
	
	

	· Speakers.
	
	

	· Color monitor.
	
	

	· Surge protector or power strip.
	
	

	
	
	

	Additional supplies
	
	

	· Digital camera.
	
	

	· Scanner.
	
	

	· Computer microscope.
	
	


Computer area checklist (cont’d)

	
	Classroom features

	Suggested design features
	Yes
	No

	· The computer table is located in a quiet area of the room. 
It can be located in the library if space allows.
	
	

	· The computer is located on child-sized furniture so children can use the equipment independently.
	
	

	· Directions with words and symbols are posted to describe how to use the computer.
	
	

	· Computer software is stored by the computer in an accessible storage system.
	
	

	
	
	

	Consider the area’s effectiveness
	
	

	· If your program has two computer stations, do children working on one computer interact with children at the other computer?
	
	

	· Do children prefer using a keyboard, mouse or touch pad?
	
	

	· Do children talk about what they are doing and what they see?
	
	

	· How long do children stay at the computer at one time?
	
	

	· Are children getting software and using it without adult assistance?
	
	

	· Do children ask to have their printouts displayed?
	
	

	· Do girls use the computer as much as boys?
	
	

	· Is the computer area in great demand?
	
	


(Adapted from Dodge, et al., 2002; Isbell, 1995)

Checklist for selecting developmentally appropriate software

	Item
	Yes
	No

	· Program has age-appropriate content and realistic expectations for children’s skill levels. Children experience success and feel competent using it.
	
	

	· The child can use and adjust control features independently.
	
	

	· Program makes use of intrinsic motivation, not rewards, 
and is paced so children don’t have to wait a long time 
for the program to load or for graphics or feedback to appear.
	
	

	· The child can set the pace for movement through 
the program and exit at any time.
	
	

	· Program offers choices that the child can control.
	
	

	· Content and feedback are free of bias and violence.
	
	

	· Instructions are clear and simple and don’t depend 
on reading skills.
	
	

	· Child and/or teacher can set the level of difficulty.
	
	

	· Feedback uses meaningful graphics and sound and can 
be individualized.
	
	

	· Content is meaningful and interesting and can be expanded. The software is open-ended and engages children in exploration and problem-solving activities.
	
	

	· The teacher can track child’s history using the program.
	
	

	· Program appeals to a variety of learning styles and multiple levels of intelligence.
	
	

	· Program is accessible to all children, including those with special needs and those who are second-language learners.
	
	

	· Program offers good value for the cost.
	
	


(Adapted from Dodge, et al., 2002)
Environmental adaptations checklist

	Space
	Yes
	No

	· Indoor and outdoor environments are accessible to all children. Adaptations, such as ramps, handholds and rails, are made if necessary to make this possible.
All children:
	
	

	· Have access to all parts of the room.
	
	

	· Have access to all parts of the playground.
	
	

	· Have access to all equipment, such as swings and tables. Special equipment or adaptations have been made to regular equipment, such as lowering the legs on the sand table so children who cannot stand can sit or kneel to play.
	
	

	· Are at the “same level” as other children (e.g., sitting while others are sitting). Special equipment is provided or adaptations to regular equipment are made to make this possible.
	
	

	· Pathways between centers and entryways to centers are wide enough to accommodate children who use equipment such as walkers and wheelchairs.
	
	

	· Tactile cues are provided in the room to assist children who cannot see. For example, signs with real objects from the center are mounted at the entrance to the center.
	
	

	· Space is provided in the bathroom, or other private area, 
in classrooms for older preschoolers for changing diapers 
or provided assistance such as catheterization, if necessary.
	
	

	
	
	

	Materials
	
	

	· All children have access to toys and materials.
	
	

	· All materials and toys are age-appropriate and appeal 
to the ages of the children in the classroom.
	
	

	· Functional materials are provided to assist children with disabilities to participate as independently as possible in activities with their peers (e.g., switch toys, special scissors and beeper balls).
	
	

	· Adaptations are made to materials to assist children to participate independently in activities. For example, knobs are glued on puzzle pieces or foam is attached to paint brush handles.
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